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bi. 1Q74, Hie Counsil for EJCQGptlonal Ghildren publiehod a bookfof edltod roodlngs titlpd MQln* i 
¥tria5f CurrSnWT TKiliKB^ In Ei'dopUonarffllldren Wo t woon 1 068 ^ind 1074 ^ ' 

' and preeoilted cbnaepts, problemei and deUvQi^ syeloms that;WQro eurf^^ as a respqnso to tho 
- changes'Jn'thefleld*' [^'^^^^J^-- '^--^-^-^ -^ ■ . \^.:y- ^ r ^ A '^ 

Since i9f4i the Impoet of logislatloni Ittlgatldn,- and inBtrudtlonal ta^tia[ogy haveinfluenQed 
profeundly the manner in whlah spsalal education' serviaes are delivored .t^childreii and youUi.^ ' v 
We have mQved.from Jthoory into actioni thue providing an arena for observation ahd study of * ; 
ihstruotipnal praatldes that faGiUtatf effective integration, of handicapped and nohh^ndipap^^ 
learnerfljTWsifoIunii, ttiB flrit iil CEC*b Undqp One Cover ^setieiriwludoB Articles jrelated to liri*^^^ - 
[ plementlng special education iervices In the leaBt res trio tiye envirdhmiht that appeared in^xce^ ^ 
j/onal Children iihd T^CHMG ixcepHoharchBdron froni 1975 through 1979 ai well ag In^ 
. TeqehW PieaN Don't Close the DooVi the prooeedlngs'of T^e Council fdr BKceptional ChildreiRiV - 
Inyisifile College on Malnstreamlng,^^^ a i ^ v " . 

Inherent in any dfsciiision df mai&itreaming are iseue8,related tojthe deflnitlqn of the popula^;* 
tion- to be ^eo'vod as w^ll asahp ohara^terletics of siseoja^ educatjon programe In integratdd;^^ ^ 
:>settihg8. Tha/lntrodMCtory section Ineludes erf article by Lands tltl^ "^^qfAre All the dlilldren?" ; v 
This ar^clff4eflects oiv the attitudes and practices rel^jied to education end treatment of ha AHi< : ; 
capp.ed malvlduaU from thelOth certtury through^toddy. The Informfltldri presented domanstrates ■ ; ; 
. liow attitudes, and practiaei have Influenced both th# flefltlficatlon, or handicapped: individuals^,^ 
and the Quality and^expeoteddutcbmes.of awvidei to thert* Birch's article on thtf. definition, ' 
develonmehtrand cKaractdfif!^^ maitistreaming suggesti tha physical, instructionah and;ad^' ; ^ 
inihistratlve campbnonts nefcetfsary ^ iniure good p ; 
inent. . = •/ ; - .. . ' " V • . - \ . . " * ' . '> Ihi^ : ': ^ V 

« Service delivery modbls, tha ' 
integratedsettings are the fodus of^Sectioti h The article by Jonest^ottlleb, Ousklni and Vpihlda . 
presents issues related to and a 'model for evaluation^ mainstream programs/ The j-emaining ^ 
articles assess the rolati^e etfectiveness of tha teacher^onsultant and resource teacher models in^ / 
increasing the parforniance'of handicapped stud ' * ^ *; V / 

Section II begins with McKenzIe-g a^^ "Higher Education's Role in Mainstreaming: An Ex*^ ./ 
ample,*' which provides suggestions for ways iri which teacher tt^ining institutions can be hdlpful / 
An preservicaond iniervice training of special education and cbguiar educatlbn professionals who / 
• Will ho employed in integrated classroom envJjronnlents* The romoinin| aAlclos spepk to the spoql^' > ^ 
: fic skilli and tra^ibg rec[Uireid of regular and special eduoator& and administrators In ordet*^ to i. 
insurfa that* each hondlcappdd learner receives a free appropriate public education In the least 
: restrictive erivirbnmentf ^ ^ , ; ^ , . : - * , ' ? " v 

i The^artloleg in SocUbn in deal with ihe ddVelopment and implementation of individualize^ edu- 
<cation'irpgroms. Iri^^'^^^^ Reynolds^ suggests that compliance Wrth regulatipn^ 

'alone may not result knt the desired QUtccmes for handicapped learners. He suggeste; that t^ Ai*^ * ' 
dividualiied education prb|r>ain p should serve as a means for profe8ilbnals« parenls^ an^ ^ 
: learijers to wbrii togethe^^ de8Ig^ing ^'environments for better learning and;livingi v -I; \ 

n^^Bp&cial and regular cons^htly searching for empiricaUy sound ahdnbvel teach^ r ^ 

ing procedures. Sedtion IV eofitiiwi articles thpt deal with basic instfuctional tqohHolb^ pn^ 
group iMnagement feqhiiiques, The particular attlcl^s were chmen because pf tboiij a^plidablllfy 
to re|Ula!^Iassroairi.eny(ro^^^ , ^ -c\ 

^^achbr an^ipe^ attyudes have long been recognized as critical to the success of implomdntlng^^ ^^ 



special Mupatioh prbgratos^ xogulaP clasirooms^ In Section ^, Smith ar^ 
that "teadhirsVlabillng decisions tend to )ie biased iagainit Id^jPlWipp^^ 




iflapprdpFlato lobolln; 



yuiiiuviiiy lu yiu MiuH|iiW|iiiyiy iyyy».!g y. uiygy ChlldfOn,*' FOilOfi YSIpldykflt Qlld RflOlOp III tholr 

flWIcIs, WQu!dn-t Hp Soon It If I HadnYialleved It,* ■ dornonetrflto that toflchor oKpoetflnoy 
can be tnfluonqid negiilivoly by the label emotlondlly disturbod oven whon the studont le emitting 
"norniQllied' ' bohoviDri FinQlly. Snyder, Apolidnli and dooke, In a review of integrated settlngB at 
the oQily ohildhbod tovpl,,niake spaolflo suggoitlons for maxlinlEing the potential bonQflts of suoh 



In SeGtlon VL "Pafflnts as Portnefs " Coin's artlcli tracis the diyolopniBnt of orgonlied hu,p,.i 
loupe, tho roirialnlng orllGlos Buggpst procieduf ei for poronti and profeBilonols to work together 
in a produQtlvfl and supportive way* ^ " ' / ' 

Fiflfilly, In thi ^oneludlng iietlafi; Prihin and MaDfinald'i irtlole rimlndi us that, fllthough 
oiudb hog been Qchlovod ovgr tho.post dpcode, much Is yet to bo done. They suggostjhat ourrenl 
proQtlcos In Identlfidatloh and ovaluatlon of hondlaapped Btudenis often makb It dif flciill to assess 
multihondlcoppodi multloultural and preschool oxeppllonal ohildron accuratolyi Purthor, they ' 
point'out that mudh of the '*yflt to be ierved'*|opulatlQn may live and learn In environments not ^ 
traditionally mlderod a pfirt of; the edugallonal adntltiuuni, SAch settings as Qorrodtlonal 
faoilltlos,' group homei, preidhdolsi Ind day^caro tenters all oontain Qbildren aqd youth poten- 
tially eligible tor sgoclal edudatlo^ eorvioosi giiostions related to aurridulumi InvQlvoniont of 
re'plar eduoatorSf and optimum teaohliig^earning oondltions must be addressed in designing 
instructional delivery systems for those **yot to bi 10^^ 

This voluine representi' an attempt to Gomplle praQtioes that hold promlso for achieving the 
least restrictive environment for every handicapped student. .Although the feasibility of 
mainstreamlng all hondicapped shidents remains a controverilal subleat, ther^ Is a growing body 
of litaraturo demonstrallng?that ^pprdprlatoMn^ 





Who Are All the Children? 

. ■ . ■ ' . . i * ■ ''- -■ -■ , N ' '■ ■ ' ^ . „ ^ ' • \ ^ 

. WAYNE 0, LANCE Is PtofosBor of EduQatlon, UnfvotBliy of Ohgon, stn^f 
/ DjtGctQr, NQrihwBSt Arwa LBBrnlng ^B$QU^ 

Editor's noto: This Is the BBVOhth In a sbH§$ Qfarllclws CQmmomQrsitlng th§ 
Amorloan BlQontGnni$L The series Is funded In part by a grant fftim the, 

Natl^^Bl Institute of EduQailQhjff\Mf 

Kdumitlun for fiIi*'eKgoptionfll chfldreril Two hundred years as a 
nutinn, ^nd lis wii ombnrk on the third conturyi vye^havi declared 
thruufih our laws and by personal commitment thatrat J^st, none 

. shnll bo excluded/Tho fact of oducQtion fora 

tioniil opporturvty. has yet to catclf tip with the intent, Yeti theri la 
aatiafautfon in l<nowing that the IntWht has been pxpressed In so clear 
a munner: Ae In any groat endoavori the beginnings were small, the 
result of vision and of pers6nal dediaatloni born out of a love for 
humnnity Jtianifosted in the actions of men and women, Vlgi^ettes 
Bulectud from the hlBtDryofipoclaloducatioi^ 
ruuont nchiLH^ements may.not be claimed 08 tributes to thi^ 

^ r nlonu* but are the fruit of seeds plantedJong ago by a few In recorded 
. . history and by many who never made the printed page, 

Revolutionary • llariford, ConnuGti£;utr April idt tBlTrThe R^v* Thomas H, 

Strides' Qiflhiudet, principal of the Cohnectlcut Asylum for the fiduea^ 
« aiid Inatructlon of Dea^and■ Dumb Persons* annoU^^ 

y H^ven pupils were^ on¥blIed on this opening day. Mr* Gallaudet 
' : , ruturned/trbtTi Europe last August where he had studied the art of 

inslruoting the deaf on^ dumb for nearly 15 months* The new asylum 
vi^i^ -/i i Is the first permanent school for the education of dea^mutea.ln this 
country nnd is supported by both private charity ancl an appropria^ 
^ Hon of $5*000 from the Connecticut Jt*egi8latiirti^ 



•^ /Jpston, August lflJ83?-!ThB NemEn^lan^ 
ini:orpc)ratcd over ^t wo years ago* ; finQlly^has ^a- dire was^ 
.^annoynced Icjday. Dr* Samuel dridle y HgWe. a phy slcjan, planj to 
TTTa velTt 0 I liejiioni Inent lat er Tfiisly eSTo^f^^ f or IhiJ 



blind And to ef)i;{igi tonohfirsi The lahaol is saheduiod tq open some- 
timtf noKt yearoncQSpriAe hag boon found nnd staff employed (Farrell» 



* Doston, Odlobfir l« 10401 An e^per 

t^i [dtm opened in a wing of the Perkins Institutidn today. Tttn dhildnon 
are enrplled and james B. Rioharda has been asslghod as tne toachor. 
An amount of S2,500 per annum h^s been appfopriated by the Legls^ 

. latujo follawing th^; receipt of ^report from a apealal cofhrnlasibn 
Choired by Dr. Samuel Gridlby Howe, tlie eommlsslpn^ sees jhe 
scKqol as a rnqdei for the rest of the aountry. Quoting from Dr« Howe's 
^ fepnrt * » , It wauld be demonstrated thBt no idiot need be confined 
. or ristrotned by force; that the young can be trained for Induitryt 
ordert and §elf«resp6dt| that they can be redeemed from odious and 
filthy habits, and there is not one of any age who may not be made 
more of a man and less of a brute by pationae and kindness directed... 

.r. - by energy and 8kili-(Kanner, 1 41*42), -- - . .C- 

' ; • GhicogD, Soptombor 1^, tdOOi Demands by parents for day jchool . 
daises for thpir blind children wore realized today bs d special class* 
rpQm oponed'jn a regUrar school in this city. Mr. John Curtis, the 
teecher; indicated that the program is considered be an eKperiment ' 
to spe if blind children can be educated nearer to their homes rather 
than having to reside at the state school jn the southern part of the 
state (Farrell. 1956), ' \ ' - . 

• Worcostor^ A^assQc/liJsott^, Soplombefi idOt: . Preparotory ' 
X schools for gifted children opened In Worcester this month. Initiating 

a now concept In educntjpn'. Bplievod to be the first such school fn th# 
United States ipocifically for the benefit of unu8uaily,brigh^ ^hil- \ 
. dren, these schools provide seventh, eighth, arid ninth graders with' 
opportunltle8''to aqpelorate their studies in Latin, French* German,. / 
and alge^ra,>in addition :to the usual studies. After two years Irt the- 
preparatory ■pehool these atudbhts will enter hlgh schobl wUhWfull 
*yepr'8 credit In these special subjects (McDonald, 1915). 
/ ' ^ ■ ; ■ -^^Vj^/- 

> I • Nbw York Gf ty, Sep torn Ber; 3000; Public School Nb. 2, under the 
i.dUreetidn of principal J, EtRoigart, began a new program for children 
;/\^lb defective fpoech this mpnth, Mr, Reigart stated^that the teacl^ 
of the class hps engaged in special study to prepare herito help these 
children oyereopie their speech problems.i^ddording to City School 
Suporlnteriyent lUaxwell, -^Rp experiment , . , demonstrates that 
the attempt to cure slrious speech defectSi which interfere \ylth 8U0« 
crisis and' satisfaction In life is possible and well worth while" - ' 
(McDonald, 1915, p. 88). . . -/^ ^"'SSS 



Anyat^tp. USA.^Sapiember I5, J9fl0; in a special haivs M 



fro mthoofficeoftho St ate Su pe r I n tend e nt o f Pu b I IFIn 8 1 r u cTl o nf^ Hi^5 
Superintendefit ahhoMnced iMrthe goal of prpviding fuJied^allona^ 
opportunity-to'hll children witl|ln the' state has bpen achlevedgHe 
I s^ed a n i n vi t i o n i q a ny on e k n o wi rfg d f a ch 1 1 th ji learjflng? 
^pf 5blem Who Ifl^ ot r^^^ 

. Maintai|ilng KtomTOttym 




' ; Chinging 
Attltuddt and 
Changing emidrtn 

EitBbllshmenf 
EduQatlon 



RBGOgnltlon 
and L^bQling 



Incl hls offlGdimmocllflteIy.''ThomensuroQ 

inlchdonl, '^s nothing lop llinn 100%,v , . / ■ ^ j 

The flcst sl?< vlfiriLMtos rcfleal ihofuctsurrcfiordotl hlfltnry^lhelusi 
oncompasiog n hopu nnd unnfidonce inpth'o offeirts of □ myrind btpiir^ 
nnls, oducntorii logfslntofs, und uthor.B during the nimnining yours of 
ihls yocfldQ* , .. * 4* , ^ - 

Tho rocognitinn of thp nood to provido difforont 'Uuiitmonts to ' 
jndiv)dDu|p with obviously diffar^ng capitditius fur bonofiting from ) 
tho troditldnol edQcptjonnI praotlcos Iqdlo the ostabrishmont of spe^ \ 
oiol educQtiorii Fronif an historical porspqctive, BpocinI adunalioh may : T' 
"bo viewod as developing through throe suacoasiye stogoa! "(1) tront^' : 
mont through the segrogotlon nnd roBtrictlon of resources f^r survU , 
vol appropriate for people collod dlfforant, (2) oaring for. peopla 
regarded as different by providing resourqosrequt fed fdr thpir physU 
cnl GKiston^ and (3) Instructing such pooploV^b thai, thoy, may be 
Incorporated into oKlstingi dominant social system^-' (Helnyi 1971ip« ' 
344)» While e^am^les from contempdrary histo/y may demonstrnto 
that ;>y0 have yet to fully pass from stagq dnp« pronouncomonts 
abound that our goals have passed buybnd segregation' iintl rdr 
strlotlon, through moro caring, to an atiompt to assist the exceptlan^ 
al Individual tq bo able to meet cortain culti^ral standardsi vyhother 
those standards should bo ihom of the dominant soaioty or bf plural^ 
istlc cultures Is a much dabated'topin and oho In which there is little 
consensus amon^ special ocjucatorsp - ^ . ' ' • 

The.yignottes from the I9th century lllustrale taiher nicely how ; 
special education began In this cbuntry with a rocognitlon of the ^ 
exceptional individual os a homogenaous element of the population 
and with Idbols to legitimate the classiflGatlons (Heinyi 1971). Bartel 
and Guskin (197iJ supportod the thosls t^at the procoas of Identify- 
ing and'so labeling Individuals not dhiy creates a hondictip, but also 
pxaoerbateiMhe con^ltlort as people so marked ore treated differ- 
ontly. It see^sjhat the very prodoss which enabled jargo numbers of- 
. oh lid re n to be educated, first IH residential InstHutlons and later in 
day schools and cIdsseSi often Ipd to Increaslng^egregatlon contlnU'^ J 
ing into iho adult years* As one reviews the early history of special 
oducation in the United Statq^i (FrHmpton &^Rov(^eUi lOp; Wallin, 
1924)# it Is apparent that advurices in ouy abilities to diaghoso led to 
greater homogeneity in populations asslgnq^^o Bpoclal programs and 
less opportunity for exceptional individuals to participnta actively 
with nonhundlcapped individuals. 



SopIbI _ Looking back upon the oarly.ypafs 6f this centur 
jndictmeni:: more society bec^^e aware of the extent of handicapping conditions, 
^r=w-^-^ in the area of mental reiardation, the greater the„alarm 

' ~ ^ ^ - xs X prols ^d t h rqu g h various forrns of sociid iMiBlmpnt^^ 

Th i I iji^d let m^fni.^rn a n 1 f es t ed i n v a r lQusiflCT|Lgl.dl8o rtrt|nH , , ^ 

segVegation neyertjieless caused any^0^^i$$ning^ pimon 
ft gprd i n g t h o re s pbn slbililies pubji ^ Vcb o 6 1 sTi h oii 1 d fa?i li me f o r t h b: _ 
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'^Lead^i lilcb Wal^^ to ti mord, ^ 

, cdmpfphoniivd W^^^^ • 
' WaHlri's wofdiflhat tonclod io "mar'* the aevelopinonl of (he hondU * 
eappedindividufll (Wflmn, 1014). V 

^ Fdllowing, such le^ds; pupili^egan 4;o^' vjowod at fdnctloning *'Happln§&B 
mehtbers of their Md oKpandod thfilf con- FlrsV* Motto 

cepts of whnt education vvQefroolly all about and the reault was n 

' broadening pf the dufrj^ulum espocially In day schopis and day [ 

^ jlflsfosiirlhBOHCi^ilJIqijw 
tlcal arle^ a|,|ong^ with a cpntlnulng emphasis on the basla acQdemic 
sklHii Tho curriculum developed by thespaalalalass to 

^iionSj^T to Wprld War I exempllflod this trend (Tho Bosfon Wdyt 

. 192flKH9 "happiness flrst--^all else fo 

abrooS/fBrldlei \9i7] began to permoate tho phllosophios of special ^ 
eduoators about this same time In our history, and while segregation ' 
of )he hahdUapped ^^as theorder of ^ ^ 

thpless'tint'of making education a pleasant, and hopefullyi practlcol 
okperi^po. ^ ' . 

This ''cnrlng.attltuclo** on the part of educators led toa reexominatioh MalnstrGBmlng 
pn(iectirrioulum for theq|cceptlonQl and adefinito movemont toward ^IB upon U$ 
aA individuali^atipn df Instruotidn, SahwartE and Osoroff (1075} 
rovlew^fd. solfno 100 yoar^jof litornture port 

instruction and .QoAcluded that the developmental phases of this 
niovomont have led to rathelr highly structurod systems for ind 
allElng instructlohi Thus we nnovod from a ''happiness first" philo^ 
sophy to a prevailing attitude that pupils should be able to demon^ 
st'rato competenoy In^ahy humbej^. of areas appropriate to their career 
objectives^ This appears to colhcidrwlth Hemy's (1071) stages of de- 
yolppme^t ^nd we find ourselves pressing rapidly into stage threo,^ 
namely providing programs such that theqxceptionnl Individ^ 
be incorporated. into the dominant social system/Mdlnstroaming Is 
upori us^woven Into our laws'i our policleSj and the very attitudss 
underlying the way In whl^h we approach the developmerit and 
impletn^niation of prbgrams for the eKCeptlonal individuaL ^ 

Tho Complexities of tT^ainstreaming^bocomo evident as one consiclors p^r MofQ ^ 
the implicationQ of % definition supplied by Kaufman, Gottlieb,^ than PlacGment 
Agardt flri^ Kukic (197^): - . ^ 

Moinstreaming ref^s to the temporal, instructional, and soaial in^ , 
tagration of ellijilile exceptional children with normal peers basedf * 
on an ongoing, li^l vidua lly dotorml nod, educational planning and ; : ; ^,,^2 

programming process and requires iclarifi.catlon of responsibility;^ > 
among regular and special education adrAinistrdtlyo, instructio n ol i T ~:^^"7^^""~2[ 
-and supportive parsonnil (p. 4)r 



-As.desqribed by The Council for Exceptional Children, malnstreopi^ 
ing is farmore than the placefnent of a child into a regular prograWfSr^ 
a period of time each day (Casterp 1975)? The-ihteractldftslofSt^^ 

linstructionalvaria b 1 es' \^t K^ap c i a La nd t e rti poi^JtootflAiT malXfl lM 
occounted for in conjunction with the process orplanning^dithe:: 



Maintaining Moraentum — — — -: r ----- ---------- -^^^ 



i 

I 

I I 
■ III 



i 



1.1 



WrStrtel 



fl; 



■ ■■ ■■■■ I ■■■■II II^IIIBIbLi ■■■ ■ I ■■ III ■■■■■■■I ■■■■■■■ ■■■■■B ■■■■■■BIBIHB ■■ HHIH ■■■ III I I ■ 






ERIC 



FIVE VOLAtlid PO$ITI0NB □ We ill knowlflit gdyeatlon ll a complix mflttir. Vite know that It 

» can .b# dangarously misliading to reduao In 
^ Cidurti to •Impllitle •>lth8r-or" oholces. At the iame , time, Wfl/all 
. ' - . ^ know how n^auarv It Is to cut through noaassontlflls fn orcftr to 

* i ' reach and to dial with nnalor problemSi It li In the latter spirit that I 

't * point out that there are fjve other highly Holitlle Issues which are 
^/ ' , Inllnnately linked with 'whither special educe 

streaming or whether ipeclal education pursues Its traditional 
' seporated and self contained pasture. The five other Issues polarlie as 
— • ^ -^.'..,^.^,-...-.^^...fo||©y»|--„^..^...:..^ ^.„.,..^„,_. . .... . 

, .. / 1» Centrilliatl^yinusdecentrolliatlon 

^ Inoluilon vie^loKcluslon/ 
^ 3p Categorical vAnus noncategorlcal 

^ # 4^ Intogritldrvvifsus segrigatlon 

6» lnitltutic(nallfatlon versus normal liatlon 

Por some pe^plei these are ilgnlflGant socloeducatlonal phenom- 
-.. ..L... ~ ene»- Por ptheri^ they are catch pK^^ 

people/theie ajtf concepts to be e^camlned 0 

• the i)cpri^lonj^jitrain under almost intolerable emotional loadings. 
Ih6p€ th§y wft/ bi ixamtnid to sii It li my hopl|lhat the relatlonshtps omdng the above five pairs of 

w^§thir th§y m pcln^ on a posltlonji and^^lnstreamlrig' will be given careful, professional con- 
contitmm rwthtr than unbrtdgiabfi slderftid^^ hQ^^j hopi they will be examined to see* whether they are. 
^ . mrtma. poln^ i?iv'a^^ntlnuum father than unbridgeable extremes. I hope 

theu oq^fpt^ will be studied to eib^aln their potenftal usefulnair 
In rel^^sMl to s^lal edudatlon In general and in relation to the 
^ malnsimi^lng ^contained continuum In p 

□ I knov^f only one school district in America which deliberately 

moved to the goal of systomwide mainstreaming for all exceptional 
children ^jlong as 17 yeari ago/ and then did its best to implement 
that goah fhat is.Tseoma, Washington. Perhaps there are other dis- 
tricts that made such a gomprohenilve commitment early* If so''* It 
would be good to find them and tojearn from them. But the story of 

* , ' .Tacoma and Its neighboring counties will come out later, so I will 
y simply Kknowledgo Itt historical role here. * 



As I have ttid dliewtiere, 

Th| principle of iduaating handloapp^d puplli (n logal ^ 
i tchdQlg irong with th^lr brotheri and %HtBn md the rest of 
the nelghbdrhodd youngsters Is nelthfKnew her revolu* 
Vtionary. Nor li the Idea of Individualizing teaehing for all 
pupils* Untir fe^ntlVi hoW^er, both malriitreamlng and V 
Indlvldualliing vye re eonsldered to be aonoepts vyhlch were ^ 
d^lrable but not readily attainable for very many in^p* 
. tfonal shlldr^/ the gap betwef n the wish and the faet 
^™ his bigun^trshrinkr A numberot KhMI tyrami ire prav- ^ 
Ing that specjal edugatlon of ei^oellent^ quality can be 
arranged for eKeeptlonal children In their neighborhood 
> ^ schools In regular alassofouplnp, " : 

MalnstrBemlng, like any new, movement whleh calls ffir changes In 
vttitudet/ behavloiii and 1n tocloeducatlonal itructurei, has, certain 
natural inemlti. They are' Ignorance/ tradition, and prejudlce^^ft us 
hope that we can help to provide hard facts and^allstlo lnterprbti« 
ilons ,to dfipel Ignoranee/ Let us make every effbrt to assure reipeat 
for tf^adltlon but not enslavement to It and let us reason rather than 
simply react limiting prejudice and making the ]udgme/it prbceiiour ^ 
ally* , . 
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Preventive Maihstreaming: 
Im pact of a Sup portive Se rvices 

program on fi^pjis 



ROBERT P. CANTREUU 
_ , MApY.LYNN OANTRiL 

Abitraci; Although thard ara Hiany 
rt aidiii for milntalnlnQ a xaaptlonal 
ohildren within tha malnitream of 
publld aduMlon, thart la liltia amplr^ 
leal data dlraatly auppdrting tha ratlo^ 
nala of malnatnamlng, Tha praiant 
Invaatlgatlon evaluatad tha effeoti of a 
auppoft taachar program In milrt^ 
talhtng iKQtptional and potantlally 
J ajtotptlonal chlWff n wUhln tha ragu- 
far •ohool program. Program affastlve- 
naai waa avatuatad In ttrrna of lohlavt^ 
mant •fiQf« ghapg i n rfnrt^ faQUBncv 
of rafarrali for traditional apealil 
•arvleaa. FIrit gradani from 20t€hooli 
dlitf Ibytod aeroia fiva achool iystima \f\ 
Tannaiiaa a^rvad %% aubiaeti. tow 
IQ (range 50-99^ A/*333), middle IQ 
(rang© 91^04. /V»3S7), and high IQ 
(ranga 1^1-139, /y-3ed)i aut^jeota dif^ 
fared algnifieantly Iri aohlayamant acora 
changai aa a funqilon of tha a^allabjh 
ily of tupport taaohan to the olaairoom 
taachar. In addition, algnlflcantly 
mora oontrol aehoot puplla ware 
rafarrtd by their tiachart for piyeho^ 
logleal aarvlees the following year, The = 
feaults are dlsGuaaad In termi of amplr^ 
leal aupport for^ the malnstrdamlng 
oo^apt. 



ROBERT P, QANTRELL, /s 4if oo/#f# 
PtQfBSior of Spmcid Cdyeaf/or?. Bnd 

fa^f Pmf§$MQf of $p$Qlai iduosllont 
Q9orgm P§M^0dy O0H0g9 fot 
TmBchwrs, Naih¥lf!0, ran^eai#^> 



The qoncept of msinitreamlngi limply 
liatidp riquirea that "exaaptibnar- chil- 
d ra ri be f d u aa ltd iri t Hea a ine an virbnman t aa ~ 
all other e|iildren wheraver poaaible. Support 
for the notion of mainetreaming haa grown 
out af aarlJaV eonoerns over tha doubtful effi« 
cacy of the traditiortal approaqh of separating 
''eKceptionQr* children from their peers for 
apodal^ educational servioea (Dlattp 1060; 
Johniont 1002; Dunn, 1968* Filler, Hoblnaon, 
Smith, Vincent'Smtth, Brickdf; & Bricker, 
1074). Conceptual iupjport for.matnitr6a^|ng 
on even broader iKCdptionality bist t^an 
tnontdl rotardatlon can be derived aa a logical 
oKtenaion of en idea advondad 12 yearaago by 
NIcholaa Hobba (1003), Project Re-ED, the 
roalisalion of Hobba* ideaai haa proven tube a 
auccoaiful mo.del for a number of programa 
for emotionally diaturbed children acroaa the 
country^ EH^tially the Re^ED approach 
jnvolveai (a) viewing the child aa part of an 
ecological aubiyatem, (b) anelyElng tno dia^ 
cordanfiea in that aubayitem vvhich led to la^ 



Editor'f noti: Thtf cgrrtnt ^nianilon ba^vaan ip#« 
elii adyeitorijHho andoria malnttraanilng. normal^ 
Izitlon, or laait raitrlgtlva altamatlvas, and ragular 
adgcatdfi who claim thty hava baan trained to teach 
only tha normal child might ba mitigate by contld- 
ering the Implicttlont of thli article Would tha abih 
Ity to and attltuda toward working with an axca^ 
tlonil child for pari of a day or weak ba Improvad by 
including apaclal •ducation contarit pnd method i 
courtei In ttachar priparition progrimi for regular * 
flamanlary tducitlan progrimi? Woijld It ba 
adyanugaoi^ for more ^aciat admilon training. ^ 
programi to prapari their itydenta to bacoma 
rtiouree •iaff mamban« confartnea taachari, con^ 
•uitants, or •ypport pa rtdnnal? MAT 
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bellfig the child as ''difforent" or "problo^ 
tfnirtc," iind (G) utilising tho beet applied 
knowlodgo currontly avallablo in tho flordg of 
odyeaUoii and hiiman bohflvlor (9 reduce the 
disdordances to euch an e^tont thai tho child 
con be mQintalned within the ocologibQl lub^ 
iyitem. Although the Ro^ED appraQoh was 
' implementdd within the framowork of a phort 
lorm rosidentinl setting, those aoncepta ore 
e^rtiiinly applloablo to public schools which 
ore the Inevltiiblo locus of mainialnfng efforts, 
Tho PreVlntiou'lntervdnllon Project (PIPJ 
was dosigned to solve chlldren*s problemi 
priof'tQ rdferrol forformaliEedservicoi which 
^ Woufd dorntind Idbollrig and possible oxclu' 
sion from the apportunltias normally nvair" 
oblo to nonprablom ahildreni The program has 
used public school teachers working Ih con- 
junction with ''support'' teatihors trained In 
the ocologicol analysis and Volution of chlU 
dron's problomst 

Support teacher training involved two 
phases. Tho first phase consisted of six woeks 
of intensive training of tho support teams dur^ 
ing tho summer prior to the first year of Inter- 
vention, Training was implomontcd with tho 
aid of program modules in tho followlngaroosr 
behavioral principles, (b) basic ovolu^ 
ation techniques, (c) program relevant 
assbssment, (d) acadomic programing, 
(g) methods of contingency monugemont, 
(f] groupproces3^and(g) coordinQiodecolog^ 
icol planning, The second phnse of support 
teacher training consisted of intenslvo caso 
consultation and ongoing feedback provided 
for each cose opened durkig the school ycnr, 

The purposo of this nrtiele is to report the 
offpcts^on sludont achtovomont of the availa^ 
bility of supportivo resources from PIP/The 
focus is on the achlevoment scores of first"; 
grade it udants, the target groups for the first 
year of PIP, Studont achievemont hqs lo 
been an occepted, although debntod, measure 
of teacher effectivoness, and n's such com^ 
prised one dimension from which difforoncos 
botwoon teachers in oxperimbntal and control 
schools could be ussessodi An additional 
dimension for comparing exporimentol ver- 
sus control toachers Is tho relative frequency 
of referring children Tor special education or 
psychological services, Dunn (1000] nndCris^ 
topolos and Ronz (1000) have Jegitimatoly^^ 
asked why some children are singled out fof^ 
special educfltjon placoment while olhert of— 
comparable intellectual level are maintained^ 
in t h e regu 1 a r;^jC 1 a 8 s r d 0 m f 6 r e ^t end ell pWI oti s3 
of time* R eg 0 r d 1 e 8 8 0 f J h o d i s CT I m i n a_b 1 _e j h a r^ 



Qclerlstics which Iftitiate tho labeling of chlU 
dren ns^ dovltinti providing toachers, witti 
immediotd accflss to romodiiitlvo or proven^ 
tivo programing for those childrtm should 
IbwbP tho probrtblllty of roferral for services 
outside of the clossroorTf! thus tho speclflc^ 
hypolhoses, tested wore: |aj first grade chil- 
dren in closses for which oKpprt consultation 
was iiyailnblo would have significantly 
higher Bchievomoht scores than children in 
cJassos without such consultation when 
achievement scores were adjusted for pre- 
inflfrvention nchlovomont and IQ scores, and 
(by toachers with Access to fxport consulta- 
tlOTWouId refer fowor childroFforp 
icAl and special sorvlces than teachers for 
whom such consultiition was not available, 

Mtlhod V 

Subltcti 

Pupils of first grpdo toachers in exporlmonlal 
^ schools (pupil N*7i3i teacher Ns37) and 
control schools (pupil N»3B5, teacher N%\B] 
for whom scores were obtained on the Otis- 
Lennon Group Intelligence Test and preybar 
Metropolllon Achievement Tests (Primer, 
formT] at the liei^lnning of thaflrat yearof the 
Preveniion-Intervorition Project woreusedfor 
Ihii analysis. Two elemontory oxperlmental 
Schools and two elementary control schools 
from each of five school systems In Tennessee 
woro part of this project. Of tho two control 
schools in each system, qno Was designated an 
"aciive" control and the other was^used as a 
"holdMJUt" control, The active control schooU 
participated In pupil achievement testing and 
classroom ol^ervatidn procedures during the 
first year. The hold»out control schoolsdid not 
parlicipaie In. the pupil^^lesting or observa- 
tional procedures, However, the hold-out con- J 

bhnol teachers were included In the pupil 
referral data gal herlng process during the pro-- 
^ ject's iicnond year, . ^ ^ ^ 

Proctdurt - jr- ----- — 

Kxporlmenlal sclmol hyinhers hod^^^ 
them t r a I n e tl s u p p 0 r 1 i e a c he r s i f r 0 m t li e 1 r 
school system who worked with them to solve if 
the problems of any cHl Id or children for whom^'^ v 
; a teacher was concnrnedfwllhjiospeciflcalion!!^ 
J^^oCnny set o f a trpr op rl a teTe f erra I c rl t u r 1 a^w oS 
^ s u p p 0 r t J c a G he rs^se r v i cedbo t h-cxp erimen t 01"!= 
— s choo Is^ i npeacfi^ ^tTOlF^SffppWrRfeHcliWS^^ 
^ ( N * 1 0 )=h a dr r« c e 1 v e d i xSvv ce k 8^0 f^i n t u n a i ve « 



r a 1 n I ngy nx*J[EJj!J4WJidgUs^ 
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donguliiitlort froin the staff who hod trninod 
Ihotni Thoy dliu ueod o struoturod, problom 
iolving procedurq in haurlBtIo format (Can« 
troll & Cantroll, 1074] as m aid in problom 
idontiflGatiohi tinnlysii, Intnrvontlon plan*' 
ning^ enactmont . and problom monitoring. 
Doth oKporimontol and control sdhpol 
tonahers rocolvod cdmputdr' printouta of 
extoniivd classroom obiorvatlon procodyros 
reportod oUowhore (Cantralli Wopd, & 
Nicholi, W4)t tiB woll usJhc opportunity to 
viow vidaotapoB mada durmg tFjo obsarvatlon 
oclivitlos. Tho vidoo taping hnd obiorvtition 
foodback providod to aontrol school toachors 
sorvod as a partial moans of dealing with the 
Hawihorne offecti 

Kcferrals of pupllp by axporimonlal and 
control school toachors to anch systom's psy^ 
chologicnl sorvicas unit wore obtained from 
each school syitem. Six cdtogorios of rodsbns 
for children boing referred by oxi^prlmentol 
and control sdhool claiirdOiti tdachdrs to psy^ 
'chologlciil servlcos units within the fivoschool 
systoms woru usod; (a) suspoctod intolloctual 
handicap^ (b) iUspoctodporccptUQlhondlcap, 
(c) undorachlovoment^ (dj physical hon- 
dicapi (o) suspobtod Qmotional handlcapi and 
(f) othor^a miscollnnoous cntegory. Across 
tho fivo school systems those catogorlos wore 
dither those idreudy Usud by each systum's 
psychological sorvicos unit on their pupil rof- 
orral formsorworeconlentanalyEodlntothoso 
cntognrics when toachors gave only writton 
rensons for roferrol. ^ ' - 

Statlttieal Anilyili ^' ''q-"^-'-^^^^-^---^^-"^^ 

All childron in oxperimuntal and control 
schools for wliom IQ* prfe-achlovoment and 
post year achievement measures werri aval 
a b 1 0 W q ro p o o 1 o c 11 nUyn s i n g to Jp u 1 1 1 p I e> eg r es -^^ 
sion analysis, F^ach student's IQ and tho moon _ 



of tho student's pro-acfhlovomenj- itanddrd 
scores avortigod over the nchlovemont areas of 
listoning, reading, pnd numberd sorvAd as pro- 
diutor varlablos In n niul tipio regression analy- 
sis agulr^st the posty^or standard scoramoani 
' averaged dvdr listoning, readlngi and numbors 
in orde^ to obtain predicted achlevemont 
scores (Manning &. DuDois, 1002], Rosldudl 
gain scores were next obtained by subtracting 
predicted ndhiovemerit scores for each pupil 
from actually obtninod postyoiir aahievoment 
scores, iUsing this procedure, students who 
achieved. above what would hove been pro^ 
dieted^ on the basis of tholr IQ and pro- 
.achiovemani levels received a positive yesld* 
ual Btioib while students who achlavod below 
what-wquldhavobe'enpredtctedon thobdslsof 
^^Mhoir entering IQ scores and prb^achievement 
scores febe(ved a negatively weighted residual 
scorel Those psidual scores served As the 
clppendent variable for a 2 ^ 3 onalysla of vor- 
ance. ExpdrimontQl school students vorpys 
control 'school itudents composed one dimen^ 
sion. Throb IQlevels of studonts^omposedthe 
second dlmensldni Table 1 presenT^he IQ dis- 
triby tioi^ charocterlstics of oxperlmental and 
control pchdot groups. Although there was a 
significant difforoncG In IQ scoroft (t « ZSOt p < 
.01) of tl^d loW IQ Gkporimental and control 
school grdupii this was not judged of auffi* 
c)ent importance to detract from thoultlmato, 
results since ooqh child's realduoi achieve- 
ment score wds individually wefghtod by his 
own IQ score and pre-aGhlevemtfnt score* 
_ pupil referral dato were analysed by moans 
of.u chi square one sample tost (Blogal, lOSO). 

. . RfSUiti 

_ M n a n s ami s t on d a r d d e yj a 1 1 o n s f o r t h o ex peri* 
me n I a I am iWnir ol gr o u p s a I e a c h o f t h o t h roe ; 
EIQTI e vols -ji nrp re^en t ed fn Ta b 1 o 2 . As con be 



"IQ Dlttrlbution Qhfract«rlitlcs of Exp9rlm«ntil^- 
., ... iiid Control Qroupiw. ^ j 
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soon from thlB toblerioWi mlddlo»fln|d high IQ 
oxporlmontal sohpol gtudonts attnli^Gd hlghor 
Nsidufll aodfoa thnn did control school stu-! 
' doh(fl dt oamparablo IQ l$<^Ii* In addltloni 
■ Ihoro was loss varioblllty of dchiovomont 
Bcorei for the oxporlmentQl school itudonts 
than for the aont^ol ichbbi siudonts. Analysis 
of varlanco of thoachlovomont rosiduQlidom^ 
onstrotod thot theso difforonces ward sl^nlfl^ 
cant, Tabio 3 prosantg these results, ' 



Tnblos 4 find Bprdscnt thcipupil roforrfildtitd 
from tho 10 aKpurimontdl cind Id control 
sdhOdlr used In this study. Over four times 
mor.0 first flrcidq pupils and two times more' 
sopond grade pu^llB vyoro roforriod by "acilvo" 
and''hold^aMt''dontroi school tedphersthanby 
experimental sahdol tonchers | 19-70, 
p < ,001}, The highest frfiquahcy of roforruls 
by cnntrol sohcjol tpiiahors worp In thonreus of 
suspected IntdpHitually handicapping oam|i^ 



\TABLE 2 



Mtins and Stindifd DiVlitlont ef AQhifVimi nt 
Af •Iduij Scorti ' 



IQ *^ 
lovets 


N 


Exporlmontol \ 
' Msan 


\ ' SO 


N 


' 

CQntfol 
Moan ^ ; 


SD 


lqw id 


232 


' ^3.390 " 


' V^i,835 / 


101 


-8.6^6 


20.338 


MidlQ 


' 245 


^ 6J30 


\ 18.M9 


iia 


.910 . 


22.281 


High IQ 


246 


- .506 




142 


*-3.119 


14.672 


Total 


723 




\ 19,031- 


355 


-3,261, 


22.285 



\ TABLE 3 



Anaiyili of Varlan^t for First Oridt Stydentt; 
Achliviftiftnt Reilduali « 



V Sourco 






- -af 


MS 


F 


i r ^ 

Exporlmonta) vs, Control (A) 


46^0M 




1 


> , 4610.62 


11.fi* 



IQ Levels (B) 

SJ* iQ Levels (AB) 

Error 




14739.55 
iT- 459.46- 
^1963^:37^ 



7369J8 

-^229.73 
_^ 391.45^ 



ia.83' 

.59 



.001 



TABLi4^ ; 

Total Numbtr of Rtfarrali from Expftrimantal and 0^ntrol 
Sehool Teaghtrs for Paychofoglcal SarvleA. ^^t^.^^- 




PinX gradQ: 
-Soobnd gfado. 



Maintaining MomDntumi 



=27= 



3f 



typti ef Rtftr^i^ti from iKpirimintAI arid C^nlrol 
SchopI TtieNf ri f6r Piychologleal Sirvleai 



QfQups 



EKperlmental 
ContrdI 



tniQitQctuBr 
. hsndlQap 



P§r.coptUBl 
handlodp 



Undof . 
aQhlBVGmonf 



2 

12 



7 
34 



PhystQat 
h§ndlcop 



Emotional 
hsndl^Bp 

10 



Oth§r 



Nolo; Dlaer©panclps In Idtflls are a function of iamo toafeheri rflferring ehlldren for more than one problem, 



tiandt undorachiovomenti' and emotlanolly 
hondlQappIng conditions* 

' ■ ■ - ' ■ . ^ '-I' . 

DItQUtslon 

Those results support ijie hypothosls that . 
regular clSsar oom leachera who have acooas to 
resourcaportontiel trained inectflojgiQal Qrt^ 
sia ond intervontion atrstoglos don affeat sig- 
nificant Qchlovemonl gftins for studanla at all 
iivels of IQ fuhGtioning/lt is iftiporlant to note 

.thatnoonalQIavelofeHperfmonialachool^tu- 
donts Bchioved rnore^^flt tho oxponse of any 
Other !Qlevel;HighIQitudentiwith!no^o 
mantol schools continued toachlevocommen*; 
surale with dxpeclotlonfl forthalf own da vol* 
opmflnial fates even though consultalioh 
contorod primarj|y/on the problonis of Ipwer 
functioning pupilg. Stflndard deviations for 
each of the experimental school groupa were 
consistently lowisr than comparoblo control 

. groups, This suppoFls the contention that 
eKporlmental school teachers tended to teach 
pupils at each IQ level in such □ way that more 
homogeneity of growth rates was nnnintained 
within their classes than in control school 
daeses. These results lend credencd to current 
concerns for individualization of instruction 
in regular claasrooms and provide sonio of the 
first empirical support for the concept of- 

^mainstroaniing* ; , - 

\ The finding that psychological services re- 
ferral rates were lower the following year In 
schools where immediate aid was available to 
teachers for pupils having difficulties has 
some' important implications. First of all, 
these results imply that teachers view the 
availability of immediate support sery ices as , 

" s u f fi c!o nt in the m a j o rl t y of co a e a for dfi a 1 i Kg^ 
with pupil problems* Secondly, it may yyelj h^ 

"that teacher referrals"to"p8ych6 
iGes^units may ne cessitate "bui ldin g a cas^ 



against the child" in order to oBiure%thotJhe 
child receives any services at alL Such caiea 
against childrdn may bo necessary simply 
because tradlllonpl psychological services 
are otten the only recourse available to 
teachers*, / ' . , 

11 is tdmptihg to;i^fttMe 4hat borderUn 
intelligence childrerican^a maintained within 
the reguldr public school classroom if inten- 
sively andV specificolly trained support 
teachers are made available to deal with the 
acadomiCi behovioral, and qther problems 
such childrdn pose for the regular classroom 
teachers. Further^ thefindlngthat high iQchlU 
dron were not penalized by such an activity in 
thoir achievehiont growth aupports the argu- 
ment that moinstroaming is possible in public 
school"^^l?dsrooms, assuming adequately 
trained, sufficiently motivated, supportive 
porsonnel who provide aid and on site, case 
related training for regular alassroom 
teacherSt v 
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beveldpment and E|faluaii(pi^ 
bf a R^sourcie feadhei^i 

granv 



JvJOSiPH R.JENKINS 
, WILlilAM F. MAYHA^U 

« Abitraeti The crilieal features of jhe 
resource specialist mpdel Include a 
cemmitmenl to provide (a) service on 
^ort eqhoot taskSp as defined by the 
r ' Bfissroofft teich©>r<b) cloa^ 
' , , CQOpeVation with the child's 
cfiissroom leaoher, (c) one to one 
w Instfyctlon through cross age and 
' peer tutors, (d) dlr©et and.dally 
. rneaiuremeritpf ei^M^ent progress 
' and (e). dally instruetion^ where dlreot 
services are required. Components of 
* ^ the mdflii weri examined 

Individually In oontrolled settings and 
< only those components which proved 
effective were Incorporated into the 
model. Finally^ summative evalu^ 
- tI alions were conducted, which tested • 
the ef f I caoy of Ih 0 en ll re model . 




urront aduQation^lonvifonmonts forchlU 
J/ly*n^w^lCrttild loarn con* . 

si^t ^Alhiy UiftjrcsQurao/consulling tcflchor 
p^fi^fl'mrbr aorno form op'self contfllned spe- 
Gial clossos, Tha sulf aontQinod spobial dass: 
wna a radical devalbpmcnl of the 1930'siv 
which grevy rapidly in Iho 1940's and IQfiQ'a, 
The rationalo for such classes was compeU 
lingi Ghildron could bo groupod ,with other 
children of compariiblo ability, lossening 
unfair, domands on them and onflbling 
Icochers to sorvo a mora limilod a'billty range. 
The numbor of children per class could bo lim- 
ilod, providing more desirable leachaNfllu^ 
dont ratios. The spociQl toQchors would have 
apociul training and oxporionGQ and could 
omploy currlaula dosigried especially for 
handicapped loarnecs. Th^so self contained 
special classos proliforated, but lheir record^ 
has boenmodioGre (Cogolka & Tylor, 1070), In 
general, mildly haridlcapped children soom lp 
ochleVti no b«iter ia,sp9elQi,c lasses iKan Ihoy 
do In rogulur clasle^i and thqre is no clear eva^^* 
dtfnM^Uiai;|suclf^classo superior 
8cgia|3iyju|lm 

Resource' t^ which have > 

^b^cori^gF^ftrominpnMni^^the ^1 cm ; 

attempt to" overcome some* prpitilems ass6- 



JOSi^H^n. JEfgKINSJs ^i^oe/afa_ 

EducBtion, 'University of HUnols if 
Urfrafia-Cftampi/gf?; WILLIAM f; 
MAYHALL /s PByohQloglBt Lbb Cfud6$ 

T Publh Schoo/Sp Las Cryees, Njsw'^ 
^Xf ox/co. The work iBponod hdreln was 
supported In^pBrt by tho US Office of ^ 
idUcktlonZBUroau of E^^^ 



-Stat0HJhlvofBlty,^P^^^ 



c i a t ed^l i h/s peci 0 1 c 1 affsbs w h i 1 o mo i n t'ni n i rig 
hlgliMdvui^of seWicD to mildly handicapped 
. child;^cn. Dospito o strong rationale for ttieir . 
addfitior} ond a gruol deal of intorost in the ^5 
lllcratui^ |Hammil,l 8^ 

Donoi E M 1973rSabalinq;Ip . 
^f li c 1 1 ng 0 v i d e HcCS nMhSt ho r ro so u i^q t o ac h e r r 
^WffW? nia r< ijo^ian y ^jfflg3Hf fecji ivc^nonJ^ 
rtgi^tiWi^f^Tcg iil^ OTv^ I a a 1 o co^-^"; 

^minf^mpIfiqftlW 

^ d eWi IMfitl fgi^reg il l^dygni aSys-^ ^^j^*^^ rc e ^— ^ 
SfffcOT^S^ffi^^^^^^^^E^S^^p ay. , ,y 
^iMMi&ry.3ffl^TOMVa lker_^^ 



.(1D.^4|/ Evidoneo from Ainswortk (ie6S]i 
Rociqa (I0f 1)1 Borsoffi Kablor, FIbcus, and 
Ankney (1872); and Tilloy (16^0) Indlcatos 
that ohildrdn rocelving resoureo gervioos 
bonefit no moro than Ghlldron ploood In regu^ 
}ar or ipecial qIosbos. ^ 
> Theie inconsistent results niayif|^r^ffrbm 
thQ.vajloty of exporimanlil'p^ai^r^^^ 
"iftttud, 



tivo thi^^thohrl^ 
vy ^of ftucci^ not yet hpon 

/ 'idehtifid^if lf^tifli) i Vfl^lables hove been 
delineatod, ahanging special aducQtion ser^ 
viees |o rosourQe prograins Is no guarantflo 
that such progfams will enjoy differeritiol 
success. 

tThis ortiale deicrlbes a resource teachor 
program, tho Resource Bgeciallst Model, that 
has been evaluated for Its overall offective^ i 
no^s as well as for Its cohstltUent components. 
It Is hoped that this approach to progrom de^ 
yelapment will prevent the proiiferBtion of 
Ineffective programst . 

Dtseription ofihe RtMuret ; 
SpMiaiittlUlodel 

Adoaotes of . resource teab|ieV;' priograms 
believe either that theses ptogr^mp provide 
fetter instruction ,4han ^other- educational ' 
.Afrarigetftqntfl or^ that' re^^ programs are ' 
belt^r.lablejo help children progress In tlhe 



'oare taski are dlstingulshed^f^ohi;^^ 
^asks by their con^Qquoncos* thadiii^uatti pi^^ 
foTmanco on core tasks may load a teacher to' 
rpMbrt-tp tf^ipflidt^ (such as ro^ 

ttiftlIor\^ :'Qr fefdrrol to special oduGatlon]i 
whfcht6sult;fri rejection of the child from the 
mQlnstream* 

In readlhg, for example, core tasks Include 
sounding out unfamiliar words, reading, 
orally uponjoquost, and answering compre- 
hension questions. A child's failure to psr* 
form adequately on one or more of these core 
tasks alerts his teacher to the^bqt that he is 
noi.progreesjng Injhe mainstre'a^. The crite^ 
rid for abceptable porformance on those core 
tasks will vary from teacher to tdacheri with 
iome teachers requiring more proficierit word 
attack and oral reading than others. Similarly 
the reading vocabulory and cdmprehension- 
quQitlon|^will vary with the classroom pur-^ 
rlculum^ thus, oh inability to ^deadde itiprt 
vowel sounds dooms d flrst gfade child whose 
teacher uses the'^^A Bisslc Beading^^rrok 
the Sullivan Pro^gNmrt^V rt^M^^^- Fpi' 
anqther child whoie first gfide t^aoher uses 
Scott Foresmon, InTwhlch short vowel sburidfi 
are 'etnphasi^ed less, per form an qe will be 
judged on other kinds of Words, 

. The'notion of core tasks set In different cur^ 
ricula and with varying performance stan- 
dards has enormous Implications for the re- 



educational mainstream; It is this latter sourer speClaUat. Theie standards define 



I 



advan(age that Is emphasized hero. When a 
child is in the educational mainstream, he is 
accepted as aj^nombpr of sk regular, classvjn 
theory^ he, , accepted because he Is acquiring 
the skills that every child must master to 
become a fiili dontrlbuting member of society. 
In pftacti%:e;Mh)^ clasiroom teacher defines the 
essentioj, mainstreom skills; f^r the class- 
room' teocher Is empowBred to recommend 
that a child be retained In his current grade, be 
socially prdmoted/or be removed to q special 
setting (all rejections from theihafnstream]. 

^The significance attaqhed. to a partlculor 
skill \vlll var^c. ^icross .'schoo^^ districts and 
schools and even across^classrooms wlthin,> 
^ the same schooL Acceptable moinstream per^ 
formonce Is, thuSt %relatl ve ]^^,tter, Nevorthd- 
lessi Irseema tlrM certain doN school ^ksks'' 
and classroom behovlors receive special ot^ 
tentlon from teachers, Classroom teachers 
qbserii^e 4,chUd^eOMi,performlp| nth^a^^^ thika^ 
islablish critiria - for accept abl^^^^^^^ 
, f 0 rm a n co # : a n d J ud^§_^^ p jilgrjMngg flg al nsl^ 
those criteria, Assessmerif fdr iSbi^E^ 
Infqrmal Just as it ISisfoiknoDcopitasksfiiuti 



what is to be taught and by what criteria suc^ 
cess will be judged. The resource specialist 
^ concGntrBtQs on core tasks In the classroom 
curMcuium while' using the classroom, 
teabhers pprformoncOiSta^ndards, 

Though thd 'reloflbnship between special 
education services and mainstream tasks may^ 
; appear obvious, specioLeducation has relied^ 
on special currieulti tHot bore only slight 
resemblance to regular education's curr(au^ 
lum. As a result, placement in special pro- 
grams Was fnore often permanent than tem-^ 
porary, When children are placed In curricula 
whose objectives differ significantly from 
regular education, tha^tlid chdncos are slim 
that they will mostormAinttteamtas^^^^^ . 
special education services concentrate on ' 
-' reducfrtg psycholinguistla, moAorr or percep- 
tual deficits, they^^kitiye little direct effect on 
core clasitoom lasks'^iHommlll hyhurBGnff 
d^f^H ■ Hp^lpiliypoodm 
i974)r Our poinHiJioLt^ 



^gblljt y^dflficiiialiaQicmtflx^ tma 
"abso 1 u t e sensef^faihof ha Q t ml ssos t he ^on^ 
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miliiitFeam. A clfiisroo^; leacfiir dbf a not 
rfiftr i ehlld biaauK^ thafteaohir noted an 
auditory giqueritial meinory defiG|t* Rather« 
the teacher rffirs alahlld who riads^plod^ 
ditigly^wlth a high er^^or rate. The tendency to 
acdept the alms of regular, eduaatlop ahara€- ^ 
tirizos aeveral other risourae and Gonaultlng 
tiichir programt (Deno, S„ & Groai, 197J| 
Ullyi le^Si MaKefi^le, 1971). On the othtr 
. handi for ahlldren with aevere handlsapa a 
f bous on ma]|nitriBm academlo taaka Is proba^ 
jbiy inappropriatfl. ^ < 

A respurce ftpidaUst jne[|M^ 
qbU croip oategor^oal, br'ii^ndatigpi^earre^ 
sqtii'ae:' program (HAnmlU -A^ ' Wle^ 
1072)/ the objfctlvei, the dellVtory» .and the 
service itself are fundamentally the same for 
any of: these programs sinse the {undtog 
souroe for the prpgranii not the resource spe^ 
olalist, determines who can be servddjiri a 
resource program* /^ . . 

' Typaof Stnrtea . ^ a. ' 

' The resource specialist p^ogr^^m employs 
both direet and indlrQCt: sBr>^oes'^The nature 
and' .severity of the problem determine 

. whether a child Will receive direct iervlces 
from the resource specialist or indlreat ser- 
viesi^^ through ^onsulti|tion Witki the class- 

r r(^^ teacher* For eKamplef Cpnducti social 
behavior, and minbr academio' problems catf 
bOyhandldd through struoturod cbnsultailon 
^ while severe^ academic problems usually . 
requiri^ direct sit^firi?i^ ' ^ -f 

> Sejectior^ of direct or indiri^fat serVliSe la 
based on Information obtained through a re^ 

\ Jerral interyif ^ which' focusei onjdentifica^ 

^ tlori of ^robym areas/ Sometimes, classroom 
observatibh and Informal testing are also 
required* In addition,' formal testing may, 
depending on state requirements, be neces^ 
sary to establish a child's eligibility for ser- 
vice. The 'resource specialist and the refer- 
ring ^iidoher then Jointly pinpoln| core tasktf 
and behavlofpi Identify current ind acceptpt- ; 
fete pjtrfoitinftijt^^^^ firially select,.^ 

ImplemeiitVdyid evalui^iwilnter^ = 

^' gram.; "'^-^ jSi-... ■ ' '-"^r^'rX ^ Jr?';-;^ 



' ^ > " - * . . 

in global tirms such as immature, ag^res- 
sivei uneooperatiyet inattentlvei and 

^. hyperactive. The purpose of this first step 
Is to replace these global descriptions with 
more spec if lo descriptions of aoiual per^ v 

Jormance, such as unauthorised talklngr^ 
being out, of place, dlspldying. physical, 
aggression and not comp)etirig! ,1iiijgn« ^ 
mints, " . 



Jhat 

(ndlrocl servieo, The Indirect s|ervlce function rvv 
has biin analysed Into five ba^lc stepsi^^>fyi 



2. Mfias\ire performance dfj|drepBhdy«' 

The dbJeEtlve of tfnirttf rvehtlqiflijrogram is 
the redUGtion of the discropandy between 

■ current and acceptable pBrfonna|ice of qrfre^ 
tasks or behaviors (as deUneated^n step %)*/ 
Thus* current performance mujit bpi|aea<^' 
sured end acceptable perforri^aniie must be' 
determined. Performances MreVineasured^ 
over aeveral days, preferalbly by the ref^rf j 
ring feacher, who alsg^stabllshes crlteNa ; 

^for oipceptable performancei - 

%, Pim and Itn^l^ment |h Intervention pro« 

Ipterventlons may be essentially instruc- 
tional, such as providing a nunriber line, 
^ using flash aardsi or provldihg a classroom 
tutorr, or they n\ay Include a revision of 
reinforcement conHngericles. In the latter 
case, the resource apeciallst reUes heavily 
onfrl^clples of applied behavior analysis. 
' Current and potential reihforcem^t coft- ' 
' tlnganclei are Identlfiid which may influ- 
. ence performance. ^ , 

4. Revise the Intervention progrom/ 

'The clasiroom teacher continues to mea^ 
suri performance to determine if. the per- 
' formance discrepancy has been reduce^ or 
if program revision Is necessary. Dally 
measu^ments ,aro employed not only to 
Inspre progra^^ accountability but also to 
provide the information needed to make a 
program self corrective* 

a, Provide Intermittent consultatjon; 

The fin^l step In the Indjredt service pro- 
Mc^ss involves jxiainienancischeckftlo insure 



progressing satis- 



Identify core tasks or behaviors; - ^ 
Referring teaWeW^ ftW 



Direct sorvicflslBThe classto^m .curriculum,- 
iheiMrferma^^ 
T66m~teS^hei^nd?the tasks all help lO£ 
deHne what the resource specialist will teach, 

H^evWt l^^TOBTOci pcclaUstJrt 



Rg»Burcft^eaeher Pjio grnni/ 




•J* 



':• ■> age the eloisrqom'fgachdr to i^b^lfy the VegU'' 
' V Iw aiirrlaulum by iuggestlng al^rrrtti niflte- 
flils oHd proeeduroii Mnny olas^rqom^ 

tgeahers recDgnlEo thit oil eurrlcyia arM 
aultod to alowor students and araguito will- 
ing to inGorporate a feoondi mdTo iUitablo 
softesi' ^* / / ' ' • • 
the sIk stepi^iici i)^0 dtredt^flervk^^^ 
r «rei\ ' " W :^ ■ ■■ 

1, Identify €Qr6;taik8, . 

During the^ofeitil interview the resourco 
; specialist.d^lterminosthoaaadoniicaroQsjn 
^ which tKe]^^ 
sarious'.performanoe diiarephnciaSi The 
specialiit ddt'ernliinfls what curricula aro 
used, the eoro tasksi and the approximate 
standing of the referred chtid In the GUrric" 
ulum as Cdmpared with his peers' 



. .^^v . 2* Assess aore^Msk performince> 

. Assissment of performance on core tosks 
Is Individual and Is mad,e;ln relation to the 
alassroum currlculuni/^ Heading assess* 
^1'^' ments can be aacompllshed through a mod- 
Ifled informal reading inveotory in which 
the child reads from dlffe^obt levels of the 
series dnd answers comprehengioh ques'^ 
tlons* In arlthmetlCi the resource speciallBt 
.d^erniines the sequence In which basta 
a^Cratlons are taughtr f A^lhe purriculum 
v> . and assesses whJcH dff^-Have been mos^ 
tere^. In spelling, vocaWlary ii^ampled . 
progrebslvely through the series* 

3. Plan and Implement on Ihtervention pro^ 
gram. / 

^Following the Individual a§^sBnient;4he 
V tea c he rs reQonvenetqdetormlne\yh&^per^ 
iv^L-;'} ' formonce levels ore necessary to'Hnsure 
continued participation In the aducatianal 
molnstream onc^-to devlee an IntGrveptlon ' 
j'U. program, A time Is scheduled for thb stu-f 
:??J;*1 dent tpfcceive special assiitanco In there- 
- ■ /s^ou^ i^bm* / V 

'4t Provide one to one daily instruction. 

The ft^tionale for.one to one InBtructlon is 
strong, First, any performance dlscrop'^ 
, ahcy serious enough to warrant direct sor-^ 
. vices from a resource spedlalist is serious 
enough to warrant the strongest instruct 
™:^tianiu^rfiflgime^ _ 
one to one ih^tructlon. Second, referred 
children have already^dGmori|trated',that 
^ Ilhe^ do not progress. satisfactorily und^rr 



group /ihfttli^uatiori. , FuHhprt pjrevlous 
/ rdsprch has^indlcatcd that instruotlonat 
efreoUvenos^ doclinqs rapidly as teaoher'* 
pupil ratio incroasos; TKei^ most rapid 
. decline occilts as this ratio Increasos from/, 
lit to li2i The nuttiber bfi^^^^ 
exceeds the capacity for one to orip tnstruc- 
. . tlon from the resource spotiialist«,Thu8f re^ , 
source spoplolists are cnaouraged re^ ' 
' '^^il^rulti tfalnrand supervise tutors from the 
* ^community orfrom^otherclassrbbmsjn the 
school. > ^ 

5i Instruct from a ^ata bflsei^. „ , 

The resourcq teacher obtains infornTa|iidif' 

r fOTTtidklhginrt 

J cordln^^nq[llh^ciin|;dM'oct a't^d 
^ h stirosif the cHiU*8 pfpfl^ EKamina- 
tlon of.chArt0^?pirf^r^ 
teacher' td I^Jfljer^iiwv If desired peN 
forma nee ahaHges {ire occurrlngr to estl-' 
mate when an d^j^dtlve will be mati and to 
ascertain that a performance has reached 
criterion. Perhaps more Importantly, the , 
charted record of progress can demon^ 
strate the accountability of n resource pro^' 
M grom. . , , 

0. Terminate direct services, ?v ' /* 

.^fWhert; tlja child's current performahciF { 
"reaches a leyel comparable to that of other ' 
chlldran who are making satisfactory pro^ 
' gress, direct serv^^s are terminated. The 
V closaropm teochef^ may adopt a part or all 
'Jp of the instructional progi^m developed b^f., 
the resourpOvtffJ^ialist, ' i^^ 'r 

ivaluitlon of Prognm Compontnti 

There are numerous potential aomponenti'^f^ 
a resource.program, many, of which can be -■ 
empirically, examined. In thl development of 
the resource specjallstimodel the effects of one 
to one instructioni cross age tutorial Instruct 
tlbfiV^direct sorvicei da^y measuroitkent, and 
dalfy Instruction were indiyidui^ly evalu- 
ated, Summaries of these evaluations follow. ' 

■i' »tf ^ . . ; .■ 

0^•foOn•ln•truetlon ;« ^ . 

An exporimortt by Moody, B^aSisli* and Jen- 
kins (1073) studied tho effetts' of vqriqus 
teacher-pupil ratios (Ijlj li2; li5, and 1|23) on^* 
children's learhlng. Figure 1 depicts the dif- 
" ferqiice s In lea r n | hg u n de r t h es e t e a ch Iri pa^i- 
pil |atlpBv:T^he^gr^atest 'los8-otcuri::a8fethGp7 
InstrucUon rotlfai chatigea fr^m^tutorfa 
aoltlng'W^thersMn WD^ ^^ 



■ -■ . . H ?; : W .■--»-- ^ . . . 

^ FIQUPli 1. Mttfi earrtet pfffprman^ unSt r 
ifig lMchtr*pypn ritiiH, ^ 

Losies coniinue as the rat Ig is inareased. 
These data argue strongly for providing indl« 
widual' instruatlon to handioapped ehildren 
wK Q hive" f alleit f ar bif h(iid th el r elaa sihat es * " 

RiSQur^e^ fiprograms receive more reieirals 
th^lifA^^esgurce tqadher mn handle indiyldu^ 
■pven thaugh instructional effec^ 
:^nei as instructionfll ratio 
id Itls^th^ demand for 




- ^. . jjll of Iq^. results in resource 
^'.^ere>^ children's insirubtion. is 



iridi 
progri 

*liidi^d^ay4^^ danger 
e^lMs Hii|u9ptn^ conditions in the > 

resdu r^'^^j r my 0 w to^asenible the same 
elassroum soiafpi^oiis which^jhave alre^y 
il^ikd, Ai^ibtion to this pt;6blbm coniistsof 
rinfl^f^ning^ highly indfvl'^uallzed tutorial 
lyusingproall^ge and peer tutors 
y^hd worK: ;?hder the direction of a reiource 
tfacheir</l//v ' ' ^ ^ 
; A spr^B of: studies In^i^'ading, spelling, a,nd , 
VrithRi^e (I^nklns, Mayi^iillt Peschko, & Jen* 
r^kihs^;vl974| i^feidmpared qhildren's learning 
] vyhen'given :sm^} gropp instruction by a re^ 
source teacAer.^d wlVeh given inslructlqn|by / 
cross age. and^^eer tutorSi The tutors were, 
troined and sulpervised by a resource teachert 
The resuit^ af thtse studies overwholmlngly . 
support iho superiority of one to one cross age 
tutoring over small group teacher instruction* 
Figure 2 shows the comparative learning of 
-tliViie educabie mentally handicapped chlU' 
dren under thefe conditions* Eadh child 
* lea rned Trio re when I ns f rue t id b y^ a t Ut 5 1* than 
he did when taught by a resource teacher in a 
ftmall group. As alsti reported by lenkins et al., 
studies lin other skill areas with educabie 



i FidURt % W@rd fv^nitlons prf^rHt vrltti tmail 
^'H^' group MdidthiirdiisgtliitM bistro 



mentally HandlEapped ahd learning disabled 
children produced similar results. ^ 

;A study by Mayhall, lenkins, ChesthUti Rosei 
Shroederg and Jordah (1876) compared the 
efficacy of direat and indirect service to the 

' ch'ild* Children showed greater progress with 
^Irect service from the^eiouree specialist (see 
Figure 3)* Th^s effect is esautned to be dtia to 
the fact that whiia the resource 'spealallats 
focused their efforts excluiilvely upon the 
referred chi(ldreni the classrobm bleachers _ 
divided their attention between several class^ 
room ictivitiei« ■ 
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Si suit MQQii 




FldURi 3« Word re^^nttlon priHirtM with dlrtct 
s^^Jn rtsoum room •ndnrtthlndlfvatMnH^ln 
th« disinibffi. 



Dally MMtunmtnLrj: f ^: : ^^"^i 

To determine the effects, of daily' measure- 
ment and feedback upon children's academic 
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lar alais to tho ihteirotid ahlldf How lalleht 
am. iubgroupi wlihln iho rogulif claiif How 
gjeat U the aseoclation betwoon oiKnt6 
baok^Ound ahd gmuplng? Does the Intogratod 
child porcelvo that ho or ihe bocntnos a reoi 
momber'of thli higher ability g^lip? 
Astdo froijri iuch gonerfll sociaU 
^ pgyaholpglcal tho^rdtlcal forniulations, a 
numbor of more llmilod tohaoptuaUEatiQns 
could ho of Vflluo, Cortain CFltlcal faclors lond 

^ to brIgWOfedrTHoi the porlgd of timo 

lar and spoclal claasos Is raroly takon Into ac- 
count, For o^atnplo, should it bo assumed thai 

_ things chango lmme^^ upon ontry 1 ntp the 
' regular class and Femaln conilant over months 
* or years, or la there adaptation? Porhaps iho 
opposite obdursf Initial success Is followed by 
dopressod poffurfnanco and self acceptancoV 
Bvon when important factors aro Idonllfledp 
overly simplified' relotlonshlps are assumed. 
Curvillne.ar relationships noed to bo 
conildorod. For example^ Increasing the 
amount of supportive services received by a 
regulnr toochbr may not continue to have 
favorable impact but may instead reach an op- . 
, timal level after which It Intorforos with 

r ^chiovomont and accoptanco, Porhnps tM 

3i;.iiiuch Intruston of spoclnl* efforts begins w 
brook up tho structured efTorts of the regular 
program and tends Iq sot the c^lld nport from 
oihors. 

Finally^ thorn Is a need to deal moro fully^ 

with the complexitios of the Individual casD— 
the Individual chlldp the Individual school-- 
porhaps, using the qualltatlvo methods of the 
onthropologlst (Opg., Edgortoni , 1Q7D] or 
porhaps the quantitativo methods of bo- 
haviofists (e.g., Horson k Darlow, 1970). 
Methods must then bo dovtilopod for ac- 
cumuliting those complex data over Indl^ 
vidual cases in such 'a way that the resulting 
Informatibn is usablo for decision making 'at 
* the program level (e.g.. Gloss, 1070). It Is 
necessary to know whethor» ovorqlh the pro- 
gram la relatively offective, but it la also 
necessary to know who^hor certain kinds of 
programs ore more effective for certain kinds of 
children and school systems than for others. 
To conclude, one of the greatest needs in fu^ 

, lure approaches to tho .evaluation of 
malnstroaming programs Is to provide an ^ 
adequato concaptualiEation of tho processos- ^ 
ijivolved. Both theoty ond mtftKociology nood- " 
to avoid the oversimplification of iroditlonal 



Hucatlonal research* Tho motliodoldgy needs 
to Incorporate qualitative as. well as quar^lta- 
tivo prociduros and Ihtcnslvo analygis of Indl* 
vidual cases as well as mothads for accumulat' 
Ing Information over cases, school systems 
and studies' Perhaps the host placo to begin 
' condoptuallzation and the developmont of 
mothodology 1^ with analyses of the nature of 
the malnatrearalng troaUnont» 

^ ivaluatlnfgi idueational Tr«afhi«nts 
In Malnstraamad $ettlnga 

JnttriiciJQrial TImf 

The main thrust 'uf malnstroamod education in 
dote has concorned class placement That is, 
rnalnstreamlng; has been deflnod by schools In 
terms of the amount of time a handicapped . 
child spends In regular classes, for academic 
mdUof nonacadomlc purposeSi Although few 
data are availablo regarding tho bonofits that 
accrue to handicappod children who aro 
placed In regular classes for dlfforlng amounts 
of time, the data that do exist suggest that 
amount of timo Integrated p6r so has rolativoly 
little impact on the way other children feel 
about them (Gollllqb, 1075; Cotlllob & Dakor. 
10751 Thai is, children who nro mainstroaniod 
for approximately 10% of the schodl day do hot 
differ ijgniflcantly In social status from chil- 
dren* wIiq. are malnstroamod for approximaloly 
00% of tho school day. \ 

One reaion for such opparontly disoppolnt- 
' Irig rosults could be that those studios did not 
consider the quality of educational treatments 
that wore provided to the handicappod chiN 
dron when they woro In the regular classes. It 
Is to this thorno^the manner in which hond^> >. 
Inappod children are instnictlonatly Integrated 
and the way thatlnstfuctlonal Integration Is to 
.bo evaluated by toachors— that Wo now turn, 
The discussion wlll«pot focus on formal as^ 
pocta of evaluating malnstroamtng programs 
whic^h necessitate approprinte statistical 
analyses but rather on moro Informal concerns 
which usually emorgo whon school personnel 
undertake self study or self ovnluatlon of their 
sclmol*! programs, . . 

Instructional lnt»gr«tlon 

Kaufman ot^, (jo^S^jWfoto th0 inst^jctipno!" 
- i ntegratl on co ncoTri s ^ tfio oxto nPll^^t h i clFth^ 
handicappod-ichlld shoros in tho-ihstructiorialg 



envifonmitit of the rigular Glailt In arUor for 
^ the handleappod child to iharo in tho instniG- , 
tlon that is offered Iti the rogulor clasa» at loaBt 
three conditions must be latiiflod. Firstp the 
. handicapped chtld*s oducationol needs must . 
bo dompatible with the instruction that le of* 
ferod to the nonhandicappod children. An Il- 
lustration of a lack of compatibility is tho situa^ 
tlon w^ero a handlca^pod child. la agslgnod art 
work whilo classmatos are origogod in roadlng 
lesson Si The socond condition that must exist 
for instructional integration to occur'ls for the 
regular class loacher to be willing to modify 
Instructional practicesjo accomrnqdate a child _ 
whose loaming style or abtrUy may be serU 
ously discrepant from the remaining stodonts 
in the class. The third facet of InstmctlDnal 
integration Is tho need for a coordinated effort 
between the regular classroom teachor and tho 
suppoHlve personnol available In thq school or 
district. 

Educational treatmei^ls that are doU^orod 
ynder the rubric ^f malnitroamod oducntlon 
can be ovaluatodp then, with regard to the ox^ 
aont that they achlove the cofndltlons just pro- 
sented under the heading of InitructionoL 
integration. Each olomont of Instructional 
^ intogration can then bo conaldored in relation 
" to the quality of the educational troatmont that 
it was intended to achieve, and Indoxos regard^ 
Lng its successful Impiomentatlon con bo 
suggestedt ^ 

Stating Ooals and Ot>J«ctJvM ' r 

Historically, one of the crlticlflrns that has.boon . 
iovled against special oducatlon rpioarch has 
been ita failure to specify tho naturq of tho odu-^ 
cational program that handlcappod children r 
re€olve, i^l though this critlclam was origlnnlly^^ = : 
voiced by Kirk (lt?fl4) In his comments regard- > 
ing special classoSi It Is equally applicable 
with regard to handicapped children In 
malnstreamod settings. Dofore dny evaluation 
of educational programi In malnstr^Qmod sul^ 
tings is possible, thoro must bo a clooi" slato--^ 
ment about the academic goals and objoctlvos 

Sat the handicapped child is oxpoctod to at- 
In In the regular classroom. In the absence of 
such a statemont thoro Is little reason to expect 
that a meaningful Dducatlonal program will l>a 
developed. Often, the primary goal In placing!^ 
handicapped chlldron^in a rogular class is not^ 
^f or academic purposes but id promote their $d^^- 
gcial:behavior„by oxposing them t o a ppropri 



peer models andifor by proVidlhl 'thonj. with 
Gompotitivp situations thAt they ultimately : 
must axporlohco If they aro to iuccoud as 
adults, .While these are laudable goals fgr a 
handicappofl childi thoy sHould bo rocogni^ed 
for what they aroi soclnligoQls, not tfaadamlc 
goals. There Is llttlq reason to expect hand«. 
Icappod children to improvo their 'academic, 
competenqo If the primary purpaso for 
malnstroaming them Js jo promote social 
compotencof To summarli^e this pointy an 
evaluotlpn of mainstreamed educational 
treatmonts must begin by obtaining a clear 
statement on whothey or not the purpose of 
'ptacing the hahjJicapped child In tho rbgulor 
class is to improve acadomlc performance. 

If It is established that a hdndicappod child 
is placed in a Tegular class for a specific 
academic purpose, the logical quostion that 
must be askod Is whether the ongoing lessons 
are consonant'.with the statod goals. What ac- 
tive stups is the regular claSS teacher taklhg^to 
facilitate the child's likelihood of accompllslw . 
Ing tho goals that were ostabHshod on the 
child's behalf? There Is no simple answer to 
this Question, boGauso.tiie matnrlal the teacher 
offers the handlcappod child, or any child for 
that malteV. doponds on the type of classroom 
the teacher manages. |{owovor» although no 
proaiio data aro avallablo, data that do oxiit 
suggost that fuw regular toachera are taking tho 
time to provide the handicapped child with 
spOcinl matorlals or teaching methods. Agard ^ 
(1075), In a study of sovoral hundred regular 
classrooms, foundrthat approxlmatoly 75% of 
regular class Instruction occurred in large 
groups with the toachor standing front and 
center, Under such circumstances thdro is only 
^^jomote llkolihood that the regular class 
toachor is providing anything "spnclal**=to the 
ihainstronmbfi. handicapped child. Therofore, a 
aocond conildeFotlon In evaluating programs 
for handlcappod children Is to obtain closcrip- 
tive Information rdgardliyMtTe content of 
ncndnmic aGtlvlty that they ore ongagnd In 
while In tlio rGgular classroom^ 

AiMtilnp Tticher WIIMngntti to Accommodate 
ih« .Handicapped Child, 

Tho content that n handicapped child portlcl- 
paiealintis dictatoti in largo. partjby the regular 
ciaas - tQach or's willln^nosa to ttt class 
ySFsoWs^to ac commoHa f ^ tKe^i n d I v i d u a 1 nobds 
of a^handlcappodgehild^Thisibrtngs^us to the 
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lOMiid mijor iipdet of InitrucUonal integra- 
Umi wUiingnna to modify Inifrucilon to ac*' 
edmmodali Iho handleapped child. ' 

WbaOiOT 6r not a tdaahef will provldo an ap- 
propriate 0du^tlonal progratn fpr a handU 
^pped ghlld doponds on a numbor of faQtors 
Includliig Uio teaahpr-f aeU p^raoivod abilHy to 
itaeh a ^Iculaf ahlld, tho oictont to which the 
haridigappod child doviatea from tho modal 
p;effonnahee levdl of the childfon In tho claii, 
and tho toacher'p attitude tabard that ohlld, 

Heseaich ovldonce do^- Mat to show that 
Iho pyorwholnilng ^ojorlty pf regular oUsb 
tiaehora fsf I thai they a^ lll^ulpped to deal ; 
with haiidic^appod ahildron. As an oxampio, 
Qickllng and Thoobold (107S) found that 05% 
i bf the regular oducation teachers they quorled 
felt thay lacked tho necessary skiUs to tooch 
exeeptlpna] ahlldron, Tlioflo findings are con^ 
sonant widi Agard's (lB76)p who found that the 
majority of regui^ class teachoifi stood frnnt 
and center and lectured to the class as a wholop 
In other words, thoso teachers wore not doing 
anything^ extraordina^ to acoommodato tho 
needs of excoptional, children In their clasios, *^ 
The pioture that develops regarding regular ^ 
class toachor activity vis^A^vis exceptional 
children also eonforms to da^a from mdro tradi- 
tional attitude studies whore rogular cjais 
teachers' attitudei toward rotardod chlldron 
were negative and ^canie IncToasLngly more 
' negative after a year's experience, teaching 
them. This was shown, for instance, in tho^ 
study eonducted by Shotol, lano, and M^otti^ 
gan (1972). Overall, these siudios Indicate that 
regular class toochers harbor gonerQlly hogo^ 
tlvo attitudes, and their Instructional practices 
are not geared toward accommodating chil- 
dren whose ability levels and noeds are widely 
dUcrepant twm those of tho majority of puplU - 
m their classoi. ThoreforOp a second point toy 
consider when evaluating ed^ucotlonal treat- 
ments is to identify procisirly what tho teachor 
is doing to tailor inatruGtionahstrategles to oc^ 
conimodata handicapped children* Hero, tc^i 
stniightforword defcriptlvo data will suffice. 

Until now, tho discussion has focused exclu^ 
sively on the regular class toachor, but cloorly 
^this is only half the picture^ It is obvious that 
jm oductftlohal program for. molnstroomed 
handiupped children nquiros the cooperation 
of regular and spoclal' education teachers. A , 
;^iiibfteniia} portion of handl^p^d children's^ 
a^demlc Instruction Is obtainodiln^reiourcoSj 



I roams, which are most often staffed by trained 
Ipftiial oducation teachers. One inde^ of tho . 
offoctlveness of ah acadomic program for 
mains^amodhahdlcappodGhlldren'istho ex^ 
tent to which rogular and spoQial closs teachers 
Intorfaco ond share rosponsibility for the 
child's educational program* ldea]ly» an articu^ 
l&tod propam inYolving coordination between 
rogular and special class teachori qvolyes from 
regularly scheduled meetings in which the 
teachers dlscuas matariala, methods that have 
been appropriate for the child, and, in goneral, 
tho child's level of progress in the regular 
classrOomr All too often th^ coorilnatioit be^ 
twoon regular and spoclol class toachors Is 
conducted on a catah^as^catch^can basis, with 
the special oducatlon toachor dlscujising a par^ 
ticular child over lunch, somotlmoii during a 
brook, sometimo^ror after school, somotimoSp It 
is difflcult to imagine an offocttvo, woll orticu- 
latod program being dovolopod from such 
haphoEard meotlngs. Hits is less of a problem 
when tho/malnstrOamIng concept involves 
having tho spocial education teacher assist tho 
.hondicappod child directly In the regular 
classroom fathar than in the resource room. 

Monilf ring ^lld Frpgrtoa 

Vet another concom when evaluating the effec* 
tivenoas of malnstreamod educatlan for a por^ 
ticular child la the stops that ere routinely * ' 
taken to monitor tho child's progross. Once a 
program has boen establlahod for a child, how 
long will it bo implomonted before somoono 
docldes whether It is on appropriate prosram 
for that child? it Is unroosonablD to exnefl ihat 
a singio oduemtional plan Is likely to m appro^ 
priate for ail children ail the time. Bm when is 
this ddclslon made? And by whdm? Evalua^ 
tlons of mainstroomed programs should 
consldor whotluir there are any mochanlsms ^ 
built into the system to decido whethor the 
educational treatment is jprovlng offecUve. by 
whatovor criteria ore vhkind hy that school sys- 
tem. 

The Is&uo of what is being taught to a'handl^ 
capped child la for more^lmportant thqn whore 
It Is being taught^ A rdvlow of tho'lltorAturo on' 
the effects of malnstreamod versus nonmaln^ v 
streamed education on tho aco^domlc per- - 
formanco of^montally rotardod/ chlldron 
suggests th^t tliqro JsJltUo"if,any differonco lnL^:^j 
the achievement gains made ^^h§se children^ 
^ rogtfd loi^SttKlEp IMonio^!3rifflroil s^toHfff^S^ 
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tlva ivldeneOi hQWeverp t^at initrustlonal 
itratigiei can afft^t aohlevemettt of rotflfdod" 
dhlldr^n, ai WAf demonatratod by Harlng and 
Kfu| (1975). Unfortunately, doipito the VoU 
uniinoua amount of proie on mainatreaming ^ 
that haa appoafed in tlie publiihod literoturOp 
pitifully fflw writingi have diaquiaod tho 
merlta of varioua approachea to malnitf earning 
whilo alio proaenting relevant data to iupport 
their aaaortiona. in fact, ompirical atudlea of 
maioatfoaming, eapecially with fegard to ita 
impact on the academia aohiovomont of handi* 
capped childfoiit havo boon few and far bo^ 
twiW* FediTil liglBlation bai mandated ^at 
handicapped children are to be eduMted In the 
loaai roatrictiva onvironmcnt to the mfl^mum 
extent foaalble. It la difficult to imagine how 
the maximum dxtant feaalble ii going to bedq- 
tormined In the abaonco of empirioal verlflca^ 
tion that the prAcUcea lubaumed under thio 
general nibric ot majnatroaming are worth* 
while insofar aa they havo a poaitivo ettpci on 
handicapped ehildren'a educational per- 
formance. Thus, while it la critl^l that pro- 
gram evaluatidp provide data doacHbing the 
type of treatment implomontod, it la also oasen^ 
tial that data be collected describing the con- 
aet^uence of the tfeatment. 



Depandent MMSuivt \ 

If the truo impact of mainatreaming is to be 
known, Infoffnatlon will bo ndedod fTom a vq-- 



rloty of aourcea. Among more obvloua ^te 
nooda are those on atudent achievement and on 
ettitudqi of adminatrQtora, toachora, porontai 
and pypila^ pData on jchool attondance ratoSi 
atudent odluatment and aceoptanco, and pro- 
gram cost-effoctivonosSfWill bo needed ai wolL 
Ideally, auch information should be obtained 
on nnnmoinstreamed pupils, alnce there has 
b^h£oncem ih^t malnstroamlng may impact 
nogat^^ ifpon the' |dju8lmbrit artd achiova-** 
mont of tHl^egular class puplL Some, inelud'^ 
ing atudenUt^oadherii pa^enlSi and adminls^ 
tratora, belipve^Hi^ the tfme teachora lake to 
prarvide iiis^ctiom4g the mainfltJMmed atu^ 
dont makoa the leochdr loss accesaiblo to regu- 
lar aludonts. Moreover, the classroom envi- 
ronment is thought to be loss stimulating and 
demanding because of tlio prosenco of auch 
studonti. Convincing data wilt need to be ac- 
cumulated on such matters to allay tha^laglv- 
-ingandtodt - . . , _ 

A description of certain dependent measures 
that ought to bo included in mainstream evalu-^ 
ation reporta la prosonted In Table 1, which 
also includes the measures* 'moans of aasoss- 
monti 

There are a numbor of factors to bo 
considered In using the measures described. 

^First, cbnceming attitudlbal moasures, no 
scales of known validity and rdliability have 
boon developed for use with mainatreamed 

^^populations. Tliore are a number of problems 




Studenf odiievemont 



„^^St^afdii ©d lostsr loeally coHstnieteQ Toats 



Attitudes of admjnjstratofa r toachefi, pafontai- 
Stgdent adjustment^ 



Attitude quoatlonnalfesr IntOfyiewe. obtefVBflona^ 



^ Q^^ervaUonsr Inventorios^ and questfc^nlrf^ 
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^S^omeWe methods. pbtervatJona 



^^Invefttodei, and quoationn alrea.. 



|;^^syeffectt^nesa" 
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iitendaHl lo Iho uso of such fngtrumontiH In^ 
eluding the ^iiobllshmoiitof lh 

A ipoplol pfoblom la davoloping acdlds that ' 
» aro not lo tfanspQFont that thoir purpdsea nro 
oaally detoctodp with tho confioquonco that tHo ; 
roapondqnta may mnnlpulato tlwlr rosponsos 
and thui dl&tc^f^tha nfltunt of tholr truo ot^ 
tltutfes, Third fti^iowovor, probl6rn8 4hot pro- ' 
eodo actual scqIo dovolopmont and usop Thoso 
doncdm tho pdllticdl rgalm and rospondont 
protoctlon from Invosion of pflvacy. In tho lah 
tor caso* tho rights of subjocta to tholr own 

^ minds andl tho ugh ts may prohibit uid of con^ 
venilorifll ^t'tliudlnal gcolas v^th^ a^ 
with toachora and othorg (o^g,, prmnts and 
achoo! adnilnlatfators). Tho^a samo potontlar 
'probioi^cnayjrppodo thocolloctfon of data on 
litudont^bdjusiniont and social accoptanco; tho 
requlramont that studonts.revoal tholr llkos 
ond dialjkoa for tholr ciossmotos will bo unaj^'^ 

V. eeptabiB to many school admlniitratbrtt par^ 
ontSi tottchors, and tho students thomsolvos. 

The roqulromorit that atudents (and others) 
1)0 protoctod from undup Invasion of privacy 
will make It difficult to obtain somo of tho 
kinds of dota neodod for comprehehslvo ovalu^ 
Qtion of mainstrooni programa,^ Little thought 
appoari to have, boon glvGn.to altomativd non^ 
rooctivd mothods of accumuliiting data on ot^ 
titudoSi occeptancop and adjustmontp but tho 
use of ^servatlona] schemes and uhobtfuslvo 
tnothdds may prove bdnoficldl and Is recom^ 
mondod^ 

Thoro are also spoclal considoratlons In tho i 
mo of achlovomont tostSi The advanlagos of " 
standBrdlzod ochievemont tqats are woll 
known^ Th^ have boon dovolbpod on largo 
numbers of children; they posaoss adoqudte ro> < 
' liability for group asaossment; and they cover 
ihq range of objectives oftyn found in many 
school programs. On the other hondp thoy have 
' not typicaliy Included, In tholr stand^rdi^tlpn 
pdpulatlonp children who oro carfSidatoe for 
mQinstreamlngi A consequonco of this neglect 
is that attontlon may not have boon given to tho 
phrnsing of quostlonSi to f^inatp or to other 
concerns that might make the tost more useful 
for opplicatlon to the malnatroamod student. 
Moroovefp since most stajidurl^ed achievomont 
tests ore dosignod to provide Inform^ion about 
tho performanco of students in the vast mlddlo 
rongOp tho content Is probably not vaUd or roli^ « 
"iblo for students butsfde that range.- 1-^ . ^ 
Fortunately, the above problemg arqthot as^^ 



^gravo OS was once bil loved to ho tho case^ 
Voshrda (lO^b) and hli. assoclatos (MoyorSp 
MacMlllonp &.Yo8hidap 107^a| Nyst^om, 
Yoihlda; Moyofs, & MacMillari, 1977] have 
.^xplorod 0 variety of technlquds for using con- 
vontjonol standardised teats with populations 
of oxGoptlonal childronp Including educable 
montally rotardeci^ children returned to regular 
clasaos (Ypshldap 1070) ^nd edycatldilally 
ha^idicapped chlldron (NyJtrom ot'Qh, 19ff). 
Thb authors of those studios have denfon- 
siratod that through uao of procoduras 
such as out'of*lovol testlngi ' In * which 
. standardlEod tests more appropriate to the stu- 
dental lover of functioning bro adminlstored, 
rather than thos^based on chronological age or 
grade plncemontp dQta on the malnstreamod 
child's level of aphlovement can bo obtained* 
Thus, a matnstreamed child in tho fifth grade 
may be glveii an ochievoment test appropriate 
for studonla in the soQond or third gradoi the 
decision about approprjatp level being made 
on the basis of teacher judgmont and/or the 
siudont's post academia performanco, The 
question that arlsosMs whether of not. the 
' psychomotric proportlea of tho tests (Oig,, re- 
Ilabllityp validity, and the porcontage of rOf 
spondents scoring abovo chahce levels) tiro af^ ' 
fectod by such tostlng procodurbSi Voshida'S 
(1076) wotk with educable mentally rotardod 
students returned to regular classes Indicated 
that these tost properties are not aiffected at all , 
Indicating that reliable information on student 
achievement may bo obtained using the out* 
oMovol procedure, It should, be obvioUs that 
necqssity for use of tho out-of-levei procedure 
auggestSi ipBO faciQ, that the mainstrearned 
child probably Is not approximating grade 
lovol achlovement expectations, If the child 
werbp unmodifiod tests could bo used. 

Addressing similar concoms (Le., modifying 
tests for uao with the handicapped], Nystroni ot 
ol (1077) invostigated the effects of group size 
(teaming in groups of two, four, or eight stUv 
dents) and group behavioral characteristics 
(behavior fn testing situation) on the achieve- 
ment acores of malnstroarnQd educationally 
hnndluppod studonta; Tlie^ found no differ^ 
oncos In tost porformani^ or frequency of dis- 
ruptive behavior by^grpup si^ under tho ex-^^ 
porimental _ I fit 1 hg red nd i 1 1 b n sTa s x on t f a s t o3 = 
Willi the ropdHlthali03%^of tKMtudenti worfi= 
unqblp to complota^thp^ 
cla ssFoorns^ThQ^s ma I Igg fou p^^ 
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mlrilitorlng ochlavifnont toits to oducallonally 
handlcappod Ghlldren Is cloorly iho method of 

On tho bails of their work With tho admlnifi- 
tfotton ofnho MotropoUtan AchiflVomont ToaI 
(MAT) to a iafgo populotioQ of docofll^pd 
©dueablo nientaUy rotardod chlldron, Moyofi' 
et al. (I9^8a) oVolvbd a mim.pt qUito Innovfl- 
tivo procoduros dosignod to 

msxlniii^o motlvallon and jail^wiionoii of the ; 
oxaminoab wllh^l •icrificlng the •landafdlEallDrt 
of tho to^t propOF. For eKaiiipIo, itudDnti Wero told 
-^that thoy wfrvnot toing eval^atmi fof plasomont 
In any Bpoclal programt w^re aikod to foipund to 
all queiUona'evon If thoy had only partial com^ 
prohanilon of ipeclflc qUwlioni* roipqnded o^ly 
in toit bookleta to oliminato orron ,duq to Unfoinlh 
larily with aoparato answer ihooti, wo(o gtvon ox- 
tondod rest poriods td countor foliguo tfnd fnistrQ' 
; lion oausod by a nevol sltuatlQni Within tho lost 
propeh no BUggested jproGeduro woi modlClodi 
llmo llmlls for eomplollng tho lubtQsls wore fol^ 
lowod strictly, lost batlorlos wore fldmlnlstorod 
whenevor pDsaihlo oWioparflta daySi ospocially at 
Ihp. lowor lovols of tho MAt, (p. 0) 

Although oxporimontali thb work of M^ors . 
©t oL has groa^ promlso for adopting 
standardizod aahiovomont tosts , with 
malnstroamed and other populatlorta of hand- 
icappod chlldron* 

RqcIqI and ioelooqonoihlc blas^ Tho 
mainstream program ovaluator also noodstobo 
soniltlve to the questions of potontliil racial 
and socioeconomic bias In cognltlvo tostaV 
-Theso quostions rovprtp ultrmatoly, to whothor 
tho tosts are .valid for tho populQtion(s) to^ 
which Uiby oro appilod/Hilllard (1075) pro-" 
sontod a list of 'jimpUcIt Bssumpllons*' mado 
lost UflOi^s ad a basis upon which tosts oro 
Intofpfetod* Tliosp Mievant to proioiit concorni 
Includo tho fqllpwlngj (a) Each child undor- 
stands tho quosllbn bolng askod In tho samo 
way* (b) A child's cognltlvo function Is obsoi^- 
abjo only through the Anglo language and tho 
Anglo value froiTiowork based upon Anglo 0%- 
perithcoSp (c) AH pooplo have tho samo dxpor 1- 
oncps; thoroforo the samo quostions can bo 
asked of ovoryono* A corollnry asiumptlon Is: 
A question means. the fame thing In all onvU 
ronmonts; (dj A Jlabel or name for a cognltlvo 
eompohont Is a proclso doicrlption of :iho 
whole compononV(Hlillard. IWS, p. to). Ob^ 
vlQUslyrthoso assumpllQWcan occoptod' 



for dhlldr6n;ftom greatly dlfforont racial and 
poclooeonomld l^flckgrounds, 

iviluatlen within tho Cohf ext of ' 
PUbllO Uw ft4-t42 

^ / Evaluation is a key foaturo of Public Low 04- 
■142, tho Eduq^tlon for All Handlcflppod Chll- 
dron Act, Sfictlon 610 of tho Act la devoted 
BpoclVlcally to dvaluatlom In this section the 
Commisiloner, of Education is enloino4 to 

'' -'moasurp and oval^uato the Impact of tho pro- 
gram atithorIM « .iand tho ejffoctlvonpss of 

^ Slate efforts to assurD tho frto approprlato;^ub* 
lie education of all handlcappod children ' (p. 

Many conflldoratlons rolpvant to ovaluftUon 
of Public Law 04-142 have boon given In pro- 
coding pages, pdrtlcularly those related to the 
Act's roqulfomont that the Commissioner of 
Education provide for the dvaluatlori of pro- 
grams and projects by developing offoctlv'e 
molhdds and procodures of ovaluaflon, the 
testing and validation of the mothods and pro* 
cedurosp^and tho conduct, of actual ovaluatlon 
studios designed to tost tho offoctlvenoss of the 
programs and projects. However, two of tho 
specif Ic fhajor evaluation octlvitlf|S , specif lod 
by tho Act dosotvo special attonlion^ (a) tho ro^ 
qulrq^nont that the numbers of children being 

fj. fieh^od and not served (The Numbors Gamo) be 
roporiod annually and (b) the roqulromont 
'*that tho Gohimlsslonor shall conduct e stalls- 
llcally valid survey for assessing the effective- 

"^ nose of individualized oducallon programs" 

^ Tha Nymbari darn« 

i: Public I^w 04-l42 roqulros. fodoral, slalo, and 
dlstrrct'offlclali to provide data on the number 
of children served; that Is, numboT of children 
" malnstroamod, numbonromovod from self con- 
' talnod special plasses, dficreqse In the numbor 
of minority grdup children In self contained 
special dlassos; and so forth. While this infor- 
mation has Its purposes and Is among tho 
jaaslest to obtain. It Is also amonp the most use- 
loss, prlmarlb^ bocauso of Issues that It does 
not address, for oxamplo, tho opproprlotoness 
of the allornatlvo oducallonal placomont and 

^ resulting Irnprovamont (^Wk of It) In social 

^ ad|uslmprtt?!acadoni Ic achmvomont, and other 
dutcofrtos pteiumed to fl^ompflny mainatreoni 

^piaSdmohta^Kilo^wloua agencies wiUibo^O' 
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quifod to provldo lueh data in connoGtlan with 
r,dqulmmenu of^blia Uw 04.142/dflopof 
okplbraUons ilnstru^tipnol pracUcos, tti' 
■ •uggoitdd In oflrllor eoctions of thli artlclo, 
muttt ^0 undDrtakon.^ / ; • 

evtlu«tiita Uw IndlvldualUM IdUMlon ' \ 
'^rMrimeondtpt . ' / ^^ 

Hvaluating t'bo a^propriatonosi of Individ*' 
ypHaiod oducatlon progranis (lEP's) will bo 
among tho knattlest probloms ihot oValuators 

' ^of mQinstfoam 'programs will faco. This li truo 
Pjrogramg deslgnodja^^^ 
1 , Bchlovomontp social gfowth ond dovelopinont, ^ 
or bpth« Although thoro h^s booh' progrois 
(YoihldoUo:nD)'rqQQ8|lpns 

^ Ity of Qpproprlalq moasuroi for assossing Iho 
accompllshmonts of students In spoalal popu« 
latloni havo not' boon bntlraly^osolyod (Jonosi 
1073»1076), f \ 

the most critical prgbionip'hDWtfvor, con« 

' eoms tho assMmptlon that valid information Is 
avallablo^n tho grovrth and developmDnt of 
acadomic and social abllltlai ,off§p0rclal popula- 
tlons« that something Is known about the con-^' 
ditloni under which such growth and do^ 
yelppmont take placo or about the upper lovol 
of growth of various kinds of achlovbmont for 
differonfpopulatlons of mainsiroaiiiabU and/or i , 
handlcopped dhildron. Hegrattablyp no 'iuch 
knowl^dgo exists* It cannol bo sam wllh any 
^ certainty how much growth change^ cai^ bo ox- - 
poctod to occur In studohts with various pro^ > 

' files taught by method A or by method B, tho 

answer to which Is critical to assessing the 
. adequacy of IndivlduallEed od{ic4tion prb^ 

' grams« " / ' . * 

Purthon Morrjsoy and Safor {1077), In ad- : 

dressing problems rolatod to the evaluation of 

Individualized education programsi noted: 

Tomoojuro progrom/ISP's offDCfivDnois in tornis of 
pupil chango IndicQlors (o.g. ichio^omonl) It 
would bo necGSiary to confirm thsl what was pro- 
icribod was implomontod, and ihat the varianco 
which was obiorvod/mo&iutod could bo oc- 
countod for In torms of tho*implomontation. This 
would bo parti cu lor iy difficult chango since lEl' ' 
rolat^d activittes will hava varying cotrospan- 
dance to olomonU of iho pr^cribod oducotional 
plon and (ako up vaiying amounti of tho initruc^ 

; tionol day. Theso problqmi, coupled with tho In- 
horont dlfflcultioe In pro*tost/post»tQit mothods of ' 

, . Mdasuring/rocardlng puplf porforniflncDi suggoat 
that It may bd methodologldolly difficult to assoss-^l 



lEP effoGtivonoss In thla way Mokovor, tho pfocl- 
slan and froquoncy of documentation that would 
bo ro(|ulred to colloct rollablo and valid data, tnako 
tho uie of iuqh mothodi proh^itivo, thorofojroJi , 
may be moit doairab'|o to oonaldar multlplo and 
variod mdaiurop of offoctlvonbsfr— cost, rdiOUrcoi» 
iatiifacUonr and pupil mooiufoi. At any^ratoiydo^ 
/ . termlning approprlato moasuros of offoctivohoifl 
' ^ wl^ bo atf Initial and difficult taik, (pp, 35-3fl) ' 

It Is truoi but not enough, to say thot morb 
research Is neoded# Students are In classrooms 
now, and indlvldualUod oducatlon programs ' 
nnwt bo doyejopt^ Uiom now, Hqf^j the^« Is 
evaluation of the offoctlvonoss of J8P> to be 
madpT/The authors believe, givoi/tho current 
state of knowIod|o^ ^bqut relationships be- 
tweon Instructional *^4chlovprAontS'' dnd > 
ocadomfc ortd sflplal growth In populations of 
oKqeptlonal chlldrenp that EP*s*can be ovolu^ 
aied only for their content approprlatonass ^ 
(ftfco valldltyir that ISp the assessment of^^ 
rienced teachers about what Is likely to work 
and what Is not likely to work (with sensitivity 
to the tieed to monitor Instructlphal activities ^ 
constantly' and to modify programs when 
changes are apprppriatej seems'to reflectJhe 
state of the art with reipoqt to tho ovaluatloh of 
lEP's. It would bo helpful If programs of re- 
search and development could be carrled^^on 
alongside the, ongoing instructional actlvltyp 
but often thh Will not bo possible, primarily 
because^ of limited personnel and fiscal re- 
sources. Some research ond ovdluatlon activity 
will be conducted, to bo sure; Hut there would 
also soom to bo gfoat value In having a forum 
In ^hich teachers and programr developers 
could present the result of their oxp&rlences 
with various kinds of malniiroom models and 
pFMeduros, Including their data and hunches 
about what seems to work and what does not. 

Although convontlonnl wisdom suggests 
that rigoroua evaluotlon designs are necessdryg 
to determino tho^ effectiveness of educational 
programSp teachers can ploy a critically Impbr^ 
tant role In the qvaluatlon of malnstroamlng. It 
is th& teacherSp not the ovaluatorSi who are In 
constant contact with the chlldronp materials, 
and dally problqms that arise. Whether or not 
malnstreamlng will prove offectlvo rests 
primarily In' tho hands of iho toochers. The 
edu^tional treatments they provide must at 
1 00 St bo ovajuatod by thomr howovdr Infdr-SW 
mally, Thoro Is juoihing to fel^ 
noring ithls^ImportQnl-sourco-:of:TinformQtioh,*^^^ 
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1, It ttM pyrpOia of (hd dvaludtlon ddseribed? 

. 2, li IN reftdtr given tufrielem infofmatten to dttdrmlne vyhtthdr the ev4IUQtlO/i is formative (ho^ (or Iriitrue^ 

tianaljmpfoviment) or lummitlv© (I.e., a final pfogram ©valuation) op bothr • i 

3^ Are IN evaluaUon pro^durea and m 

,4/ Is iuffksJent Information provide ti enable replication of the evalyallon? 

U Aff the evalMitWri prt^^urea practlw^^ * ^ ' 

a. la the IhlemJed aufllffw spelled? /, * v 

7, la there a de^ptlon of the rmdel(J) of mainstreaming employodi with auffiolent data to permit an gnder^ 
aftridlng of the Wnd of edua#tl0na| prt^ r ' ■ 

8. la Information provided on the length of time t^at the mjBlnstreamlng m^ef emptey^ has been operational 
In t^ aohbol(8) evaluated? ' 

is the number of hours of Instrudlonal Integration glve^ ' 
10. Are.dirta given on aohoal iMitildt Nation M alia and on aehool and ^mmunliy charagterlitl^?^^^ . 
1 1 » Are the aubjegta, Including regylar olasamatcyi, desoibed adequately (Um age, grade, som, previous eduoa^ 

^ tldnal hlstbry» BOdbeoonomio class, radal group ^ . 

12* Are the means by which atudenta are seled^ for mainstreaming deiorlbed? - 
13, la there InformaU^ on whether the malnstreamed puplli^were formerly enrolled In self €ontalned special , 

. dassea? * ' ^ 

14/ la lenpih of time the ohildren were malnstreamed prior to evaluatldn activities given? ^ 

15, Ar]s aampl# slies adequate^, ' , r - .i ^ / ■ ' , 

16. Was there reasonable aample atabillty during the evaluation period? . 
17p' la Infoitnatlon on the eK^rienlial backg^ ' ^ . * 

IB.; Are evaluatl^lnstrumarits described? ; . 

10/' Do the Inatrumen^ possess satisfactory validly and reliability for the population of malnstreamed students 

Involved In the evaluation? , . , ' ' 

20/Afe statistical prooeclures appfoprlate?^'^' j ^' . , - ri. 

21, Is attanti^ given to the approprlatenesi orpla^ 

22, Is there assessment of Instructional quality? 

23, Is InfOfTrtatlbn provide On student achlevem 

24, Is Informatloh provided bn the attitudes^ of students, toaahersi administrators, and parents? 

2S* Is Information pfovided on student adjustf^ ^ J ^ 

i6. la Information provided on the aodal acceptance of the malnstreamed stydent? 
27* Are dafa on the attendance rates of malr^streamed students prosonted? . . 
2i. Aiy rat-«ffWlvenes8 data provided? ' j ^ v. . *. 

29. la attention given to pfogram Impad on nonmairtstfeamed stude / : 

30/ Are political realities dewibed and taken Into ac^unt in pr^ram planning and program evaluation? 
31 , Are namts and addresses of program planners and evaluatbrs provided so that additional Inquiries can be 
made? * . 



naUBi 1 * Mnalde^atloni for preparing and aasesaing reporta of malnitream program evaluation. 




moroDVon toachor ©xporiencos and insights arb 
likely to inform resoardi and evaluation ac- 
tivitioi in 0 way ttiat will mako thorn much 
moro usoful than is prosontly tho caso. 

GuldailriM for Prdparing and appraising 
Mainstream EvaluatlDn Raports 

Most of the iiiformatlori on the ovaluatlon of 
mainstream programs comos from unpub- 
lished itudles, Thofo^vould soom to bo a criti- 
cal nood for a set of guidollnoi byiwhich fuch^ 
raports can bo appralsod.irtldoallyrrsuchi; 
guldollnoi shbuld^e MlS^^^fiibyjndi^ 
-p roparin g mo I hslf oami o va I u a 1 1 pft=rd po r t s o s - 



~wali, To iWo c^tonf that common guldelinos aro 
followGd, it j^ill alio bocomo possible. to ac- 
cumulnto information from a largo numbor of 
soparato ovoluation flGtivitios. 

Evaluations, arc co;iductod for rqany pur- 
poses, Some evaluations aro^conductad for 
local use only* and^othors are Intondod to bo 
gonoralizod v^ldoly. In prosonting guldolihos 
horoin, tho outhbrs are oisuming that the o val- 
uator inlonds to communi^mta tho procodurps 
^and rosulti to an Qudieniir vldor than thoso 
:haying;lndmotQ InyQlvumuiit wHlvtliaproJoGt, 
=lt this Is it h o^b] ocU vo r rgporti n g may: nood to^bo^- 
JuilgXjh an,wo ^fd„^^ ca se for stflctly ly 
=]fSU|6>Tep_^WmEfflOTt^^MhoAd o;^ not^lih itp^ 
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/ provido compldto ddta on popuIaUons, pr6ap* 

, , duros, and pp forth ahould koop thoir rdporta 
out of tnajoir disionilfiQilon ahnnnoli jeigii 
EWC, EHcepihnaVChlld Education nogoyreei, 
e\6i) ilnco portidl and Incottiplote evaluatloh 
studios do moro to confuso ihan to clarify. 

It Is lobylously.'iHipoisib^ ipocify whot 
ougHi to bo inoludod in oach ovaluatlon report, 
, iince roport contont will yaiy fls a function of 
ovaJuQtlon purposos and Intondod audllonGo. f 
Noy^rtholdsB, to givo the hjodpr a sonsol-bf tho 

\' rango of factors that dught to bo considerod In 
proporing or appraising niQinstrooni ovalu^ ' 

~ aUolTrbpoHs; "a fairly comprohenslvb sot of 
ovaluatlon guidoUnos for sugh work is pre- 

, f^ontod In riguro l. The huthora rocognlEO that 
thb results of on^ $inglo ovaluatlon will rarely 
bo roportod In §ueh detail., 

^ ' ^ ' . . ^'...^ 

^ConQiudlng Aemarks 

'"OThfs flrtlclo has ottomptod to prosont a varJoty 
of consldorotions rolatod to Oio evaluation of 

V ma in streaming programs, and to sot forth 
gui^olinos for the proparatlpn and appraisal of 
moliistrooming evaluation reports, It should ^o 
appffront from tho forogolng analyses that 

^ probjbms rolatod to tho pvaluatlqti of 
rnoiftstroomlng prograitis aro not insufmount 
ablOy by giving oariy attention to matters od^ 

. dAossod heroi many pitfalls characterizing pro- 
vlous spoclal oducotion evaluation offorts con 
bo avoided* and It will bocome possible to use 
evaluative procoduros to improve initructlonol 
practices and, i in time, ig know thti effective- 
noss of mainstrooming effbrts. 
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. » * H/^€r i^ycdtfon 'm roti In 
rmlnitrtaming Is^^^h ^ .J 
cM/ing/ftg and r^mrdi^g. 

m lus h€i0u/ to hmf^ school districts, 
their state dipartrnent Qf education, 
and an Institution of hl^^r 
^idumion WQ^Ing^tpgithef^ 
achieve matnst^amlngt ? ^ % 

Without mgutar educators so 
irtabfed to fit^^ldi successful 
; malnstMamed spiclal sifvlges, 
malnst^eamtng wilt be 'but a 
passing fad and our children will 
' sutftri 7 : - 

i ^ Key membirs of the communify 
- ^ ^ust ha^ cfeany communicated to 
'4Jkm thi rationale for maln^ 
^ifegmlng, the birte fits It will ' 
bilng to all children and members 
of the communis, and how It 
> will ^% reasonably Implemented 
% *ln that community 's schools. 

• ^ Malmtreemlng Is perhaps more " 
jubjfct fp the quest for 
i^^untgbll(ty than many other 
iducatlisfial proems. 

Fubilc fChooh and their state 
depart fnent ofiducatlon have 
suflpciint pfwer md Incmlves 
to enlist thefupport of a teacher 
training Initltutlon In the cause 
qf mainstrwgmlng special 
f ducat Ion, 



VERMONrS MAmmEAMING 



^ ' ' , / MAINSrREAMING 



d^p^tmint of education, dnderf . 
Institution of highit l4§mthg work 
together^ 



□ The purposes of this aha|jtfir are frrst to desarlbe thosa faateri we 
In Vermont hav& found helpftjl In suecessfully achieving malnitream^ 
Ing of children eligible Jori^a[al edueatlon^ and second to descrlt^' 
hbW one Institution of hig^£eduoatIdn*the Unlvenlty of Vermont 
^hai iulited in oahliving rcfalnitraamlng* The ohapter coneludei 
with a lummary of Vermoni'i progress to date In mfllnstihBamlng and 
with a generardliousilpn of (Aillitlng an Imtltutlon of higher eduaa^ 
tlon'i help In this fiKoltfng endeavoh « 



, p^ Slnc«J9fl7# Varmom ho been work 
ipeclai education, Progreti hat been slow^' 
rtlnuei, Four'factors have been of eontlhu 
pfogrtM, 




a^flnitraamfd^ 
real and It €pn* 
In.aehlm^lng this 



It It NIpful fo have school districts, their stati department of educa- 
tlon« and ah Inititution of hrgher eduoatlon working together to 
achieve mainstreamlngT The ^hopl district may develop and Implet 
rneht-mBlnstreamed special education on Jts own. If ;one- or mof^ 
Individuals In a district art skilled In the exercise of poweri briJIIant 
in developing a school dlitrlct's own teacher training program, and 
skilled In finding Innoyatlve vrays to meet state department of educa^ 
tloh roqulrementi, su^y In mainstreaming may eventually be 
achieved, ItiShouJd be obvious, on the other hand, that neither the 
state ctepartment of education nor an instltutlbn bf higher education 
can e^^ct to tu^ssfully Implement malnstreamed special educa^ 
tlon services on Its own. €ach must, at the very lea^t, have the 
cooperation of local school district. It Is the ^hool that must u\xU 
mately Implement mainstrovnlfig. It is thB schools' teachers who will 
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VAtb the tpaclficatlon.of Instructional abjactlvof do^rlNd obovo, 
well m the palrinp of oach af thM Instrudtlanal abji^tlvef With o 
irtieular numbor of yaan (or par^ of yoan) of instruetlan^ all 
etors of a malnttri am aqcountablllty lyitem art pr^idad. A child 
iudgod eligiblo for intuiting teacher sarvim when he Is not 
hidvlng'objectlvff at xM spaclfiod minimum rata, ai^mtoiurod by 
• toachar and tN ^niyltlng taaohar, and whan tbt taaeher statts 
at h«/fh« h^ axhausted hl^er i^p^ tCyJEfl ^o *^!^!?*^^^* 

[s chlirfi rata. Thus/ in our example of the ^hool with Its f80 
ttruCtlonal objeetlvef for arithmotl^f a cb fid' with 3.2 yean of 
itryction would be expacttd at minimum to h^ achieva^ the fin 
I of the 180 arithmetic objectivei. If the teachefU'measurei Ind;-^ 
tad that the child* had achieved only 24'of/the» objectives dHd 
/iho had oxhauited hli/her repertoire In attempting to ^accelec^te 
a child's loaming, the wchlld would bo allgibb for mainstrea^&d^ 
eclal education and refefred to the cdnsintingioacher^^^:^^-;^^! 
*fhe following evaluation criteria t?f ^nRiltlng ^acher iirvlm _ 
ve ' been empt ed by \th e state v^partm en i ^^^educa t i on P^eg 
i!vifilty> and Khool^iitricg^n Wrmonty 
NIevIng Initfyctldnal^objeetives^h&^b^ 
at ifj i -^■^ --f^^ 

in^ "thatj^thei^hi 



!:initfifet[onal3bSib€tiv^b^ 
^tfWE^hOol pffd?i^(d:i|^fli^K"5>eHMl"^ 



— ^o ubi e jHa t oj Qhfcnijnl n) ugiTg teJjg^p^ ctM af 
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Tht$ Qpproach ofApcdfying 
imtruct/onai obiectlvxs , , . /s 
not int€nd€d to limit total ambun^ 
of /taming for any child. 



Tht primary criterion far selecting 
mlrtlmum Irtftructlongl ob/ectlw 
Is that they be the minimum 
ft qui red for a child to have a 
reaiomble chance for succe^ In hli 
current community ahd In hl% future - 



- -Jftjftf above ©Simple of the K-S school with 180 aflthmetia objec* 
tlves, aiia Wrchild-wlth 3,2 veari of Initnuctlon, who achievod only 
24 objectlvei (at minimum he should have achieved 90 objeelives)* to 
judge consulting tiaahir ^rvlces successful, the child*! rati would 
ha^e to bo accolorated olther tor (a) achieving approximately 56 
{hltruetlonal objectives per Jnstructlonal year, or lb) achieving 60/ 
. instructional objectives per Initructlonal year. Concurrently, meas- 
UfiSf^ft^ffher chlldreri'i rates of ochleving Initructlonal objoctivei 
■ continue to be checked to Insure that their achievement fates remiln 
^trifactory. * 

„ in fowd to delermlnlno appropriato OKit^from maihi^^^ ipeclal . 
education seivlces provided by consulting teacher and claisroom « 
teacher^ when the eligible child has achieved the minnnum number of 
objectivere^pected of eveiv child with his same number of years of 
Instruction* and when he contlnuos to achieve theto objectives at the 
minimum rate expected of all children, he is no longor eligible for 
Ipecial ^rvioes provided by the consulting teachen (For a graphic ' 
eKptanatlon of this acGountablllty lystem, see Christie S( McKenzle, 
1975, and Egner & Latos, 197BJ , ' 

This approach of specifying Initructlonal objectives for language 
and arithmetic* and specifying how many of tho^ Instructional 
objectives must bo learned for each one«tenth year of Instruction Is 
not inten^d to limit total amounts of learning for any chlld^ nor 
does It In Verrfiont practice. What It does do Is place a floor* or 
minimum rate, of learning that Is expected of each child, In ^olping 
'toacNifi and principals develop instruetlonil objectives and liiiolmum, 
rates for their acquisition, consult!^ teachers Insure thit n|i%Tium 
learning needed by children are en^aslzed over minirtium learnings 
the Khool might believe It can deliver to children. In other words, 
the primary criterion for selecting the minimum Initructlonal objoc- 
tlvei is that they be the minimum required for a child to have a 
reasonable chance for success Ui his . current community and In his 
future life. This ii a difficult task end one In which much research 
^and development is required;^ ^'^" ^^ ^ ' 

:^G^_An additional iafe^ard^ to Insure .that -the minimum is not too 
l^rf^inlmum if thapcbnsulling leachoritthrougK their prlnclpa 

for ichooj directors to rev iew and approve jpeclfled instructionil 
^Bjec^lveipai^^ll^pfor^o^^ com* 
i^munityltcrdo lOPSuch^bro^d^basoWfticipition In the specification 
□jndUajgpro^llof.^^ ^ 
l;ftssl5nil iduertoN. ' — ^ _ ^^^..^^^ ^^^^ 



--^iPR^^ESSilNACHIESJlNal 
f ^ MA INSTR EAMIN^ 




HgMa i wwam spN^I alj^uca tioNEhas^xpanded JronfllHSSj 
^igoj^i^^ermont 141 ^1 ntofidgngjesjandm mg tflle^ 
^^^Sr^rime_ffdenqle^^^ 



ffiBffl^ rtda^ ^JigJ^Rho diC^^ imam sped a [53 uiBloBE. 

ERlrlBg^he^^Z^jftlchool^iglWitgisg^^ 



^1 rneyconsult ifvgyte^cfierly^[n%jrfc 



^h^^l'glstncS-^ wglTwby ^l^MniQiiiM^te acheii^ \ n 1 pflrSomff 



^i^^0eftWIthW^^OO0Hl^^l^^^^M^n^^Mw§^^ 

___JnWlmt^m^^Ci3l^U^fmkJ^U^^K 1^cSCTgntTOl^;gFffluMB;;tfffJ^g^^? k ^ ~ 
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^Moft of the 47 maln|ifeim speclaredudation programs offerBdln 
the fall of 1976 In Vermont will bo diroctod towdrd elemental^ l@vel 
children, with threo preichool programs whlgh ara homo baled with 
the parenti bl teachen, and five whieh are baied Jn lecondary 
schools, SahowQilitriat rtquestf for ooniulting toaehers far outstrip 
the Unl^rf ity'i current oapaclty to train them, and the state depart- 
ment of oduaation has requested thdt the Unlvonlty tralo and pla^ 
over 200 aeniulting te^hiri by 1983, (See Fok, et al/ 1973, pp. 
40-42 for additional oommenu on progresSi) 

Thus, it appean that the Speelal Eduaation Area of the Unlvpi^fty 
of Vermont^ has boon able to make coniributioni to Vormont*r 
efforti in mains troamir\0 spodal odudatio^ children and 

youth in Vermont ellglbjt for fecial education have been served by 
consulting teachers in triining and graduate^ eoniulting toaehers 
through provision of ooniuitatlon and training to regular elaHroom 
teachers. In the selection and training of consulting teachon, the 
University has made qrrors as new programs tend to do. However, 
btaause of the close cooperation with the state department of eduea^ 
tion and school districts, and the valuable Input and evaluative data 
' these a^ncles have provided, this training program has boon able to 
improve cpntinu^My 'so that ^rvlces to children and youth have 
become Incre^ingly effective* ai has the training of regular Mucators 
in the sklils of malnstreaming, ' . ^ 

Becaup! of evaluative data, installation of this molnitroaming 
approach is no longer an agopflzing effort of all concerned, Now 
mainstream lervicoi can be tailorqd to moet the Individual needi of a 
school, and the program's devciopmont and Impfemontatlon pcoooed 
irftoothly to the fatlifictlon of most of thoso involved, It has meant 
a tremendoui commitment on the part of the faculty, staff, and 
student of the Special Education Area at the University of Vermont 
to mako^ this contribution to mainstroamlng efforts. The rewards 
have also been mmondous, Mtmbon of tha Special Education Area 
are well revived and well respected by their profoisional CQfleagt^es 
In the state department of education and Vermont school districts, 
Their vvoHh while efforti' have pfovfded the epportuni^ to dey^fopl 
competency and field based teacher training programs which have Igd 
to the provision of successful mainstream^ servicil to thousands of 
Vermont's ehlldmn and youth eligible for special educatlon ,^^-^ 



Requests for comultlng tegchen 
capacity to train. 



Oitfr J, 000 eligibh f^r specloi 
educaiion ha^ bteh sen^d by ^■ 
consuiting tMhm in'tmining and 
^aduate comulting tcachcn. ^ ^ 



Now mulnstfvgm serylc^s can be 
tuiiorfd to mvtt ifw Individual needs 
of a school, 1 ^ V^^ 




□ It Is hoped that the pre^ding. material demonstrates t o^o^e^ mwWMLI s%HELR^^ROM 



reidifrffonrc^liep^^ 

maihstreaming is.both challenging and, rewardlfig.Jt^U al so^hpped^/A^l^ 
that i t de monstra tei to reade ri f rbrfrffiHobl di s tr i Stflffd statfSpSPte 
men ts o f edu ca tiop J h at Inst J tu tidnsj^lAhigheMducatiooMr^o^ tr 1^^ 
u toi to the - 0 f feet i\ft Cinpi p lorn enja tip ff^ of^mlinstream^$l»c^ M 

_ ^If^the latter^ ls„the,riAp,4henithe 'qu*stiQn--of^how„one-_enliiftatne£ 
iupport^ of hi^cjged^^tjo nl^@ ^^ nncani^fOTrThem l iTOrilffl glf^ 



answer^o this^qufttionirmiiyU^ 
1d0;the sotting W whl^MhWM^^uJignj^MM 



I Momov er, andJjnfdSfaffltt^ 

tl og^'lirf yjjlj tgjcKer^^al^ infJgr^rtWi%t \ ictj^^^J^f TiT^^^^^^^^^^?/^ 
^dWhUPf iro ^1 t^i f f I Si I tWo^MfP^hfiJh I fpfrorn^cg mgu i r^ J lYiSf^jp — ^mM^ rgWe=i^^^dJfi^ ^^cr^^ 
-tt^^SI itiSi^^Re"public^HwiniH^ffi©Fl^ ~ 
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. Public sohooh ho^.scce^ to %P€qIqI 
funds whfch con bf shared with 
uachir training InstltuVa^s for 
Joint projects. 



with mainstreennlrio from teachfr trilnlng Instltutloni will require 
conslderablfl OKpondlturo of energy and resourc^i. It Is a problem of 
changing Instltutloni and thjjf^gy be eonslderod a problem jn the 
0xerciie Of power, It li certainly a protlerii In how share effea- 
tlvely with higher education the challengos and rev\mrtls that main- 
streamlog Involves^ 

It alio ^ems that the public schools and itoto departmenti of 
fduoatidn have In their power those things which can change a 
teacher training initltutlon, and it !i partlcylarty rocQmmondod that 
several public tchooli and their state dopirtment ^f education 
eooporatb in^ enlisting the support of a toacher training Inititution* 
Public schooli have studant toadhor pracement& and other practlca * 
opporfiunltlis to offer' teacher training initltutions. Public schools 
hire, or^not, the graduates of "a given teacher training institution. 
Public schools can* or hot, offor teacher training Initltutlons ^pOr* 
tunities for research. Public schools have access to special funds, such 
as Title I and Title III, ESEA, v^lch can bo shared wItK toacher 
training Inititutiohs for joint prqjects, ^ 
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StQto departmenQ of education set and enforce rules end policies 
for ell of public education, ihGluding'the^rtiflcotion of educational 
professlonali whp are trained by the irAiltutlbns of higbpr educa^ 
tlon« State departnienti of education have access to sucfrfunds as 
tho^ falling under the, 6duQd|tlon of the Handicapped Act, Part B, 

' wf)lcH could be used for Joint malnitreamlng projects with a teacher 

^jplnlng institution and public sQhqoli» 

Thus, It is clear that public schools with their state department of 
education hove suffiQient power and (nceriyyes to enlist the support 
of a teacher training Institution In the. cause of malnitreamlng special 
edueatlon. With the ikllled and Judicious use of these incentives, 
pubUc schools and i state department of education ihould be able 
gradually to bring a given tether training institution Into a coop^ra^ 
tlve mainstreaming effort. Those In^ntlves will need to be shared 
with the teacher training institution, but only as the teacher training 
Institution commits Itself to meaningful participation, ^ ^ 

Although Inltltutions of higher education are not generally noted 
for progrisiive changes In their teacher training programs, it seemi ; 
clear that public schools and a state department of education In^ 
concert could succe^fully bring about changes by wielding the ^ 
power they hold In a' carefully planned sequence.' If bublic schools^ 
and their state departmonts of education believe that higher oduca- 
tlon can help In malnitroamlng, and If they are wiMIng to exercise the! 
power they have with' higher education, higher educotlon will loin 
with them to achieve succeisful mainstreaming, _ _ L:^ . 



Pubfic schoohf with Uwir siais 
department of educatlont haye^ 
sufficient power an^ incentiv'ei to 
enffst the support of a teaciier 
training /nstliution in the course 
of rnainstreamlng speciai education. 
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Trends and Priorities 
in Inservice Training 



CAROLYN R. RUDE 



Abstract: A comprohonilye personnil 
dovelopmont aystpm In e^dh stiie shoiJd 
provide imor^CQ training to mMWianglr>g 
omphasos In the ©ducatjon of handlcappod 
ehlidren. Tralnjng topic atid personnel group 
prlorlUos ar© IdentifleyJ from insefvic© 
training plans by oa^ statj.. 

Foiiibia trends aro soon In tha focui and" 
lovol of training needed for vartous groups, 
DoHvery of Inservlea tralnlng^ls bwr^lng 
dlvenlfled In torms^of training providers, 
m^dos, and fosoureas. Howover, slat© 
plans do not reflect awarenoss of those 
variod means of training delivo^, 
the need for ©valuation and monitoring of 
Insofvte© activltios Indlcaiw a future priority. 




DUCATORS aro contliiuin^ to fool the Im- 
pact of n shift In omphasli ff^n children 
who hovo probloms niort(|ig school oxpectfl- 
tions to the probloms schoola hnvo In mooting . 
chlhlronV noods. This chongo. rafloctoU In the 
new laws fognrding oducation of handicappod 
childron, has helghtuno#uoncorn for oppor- 
tunitios to duvolop attitudes and skills to ac-N 
complish now tasks. Traditionolly, insorvlcu I 
trolning has boon used to updalo skills and to, 
Introduco InnQVfltion into odueatlon, As n way 
of onsurlng ihot approprlnto Inservico training 
progroms iiru nvallnbln to innr.hnfs, admlnliUo* 
tors, dhd othofi» a comprohdnslvo porsonnol 
dovolopmont systnm Is cnllod for in the rogu- 
lotions for Public Law 1)4-142, Uio^KducQtion ^ 
for All llandicnpiiod Childron Act, l%t U, This 
systom providos a structuro for noch state odu- 
uoHon agnncy (8KA) to ueo to plan, Implomant, 
nnd;uvaluatp Insprvlgo iroinlng opportunillos* 
at stfltcranrf local Iqvo1i^3 " ^ L >*i — 
Bmd^ginf nntfanwido trends and prfSrlfres - 



DlrectSrTVSnWfor Etiucati 



h sXfjt by itato rovlow of tho pursonnol dovel- 
^pnimil^^S?ten^of Urn Ann 



^ ^^^^mad^TW^ity of76Wr/d^a/yrv^i?= f^ 

— ^aUoE j^^hogHandiggp^d^I^ T^l^jo^^ 
-, ^ -^Adminhtrati^o M$i$tantr ivaluothni ~ vi q wt co mpl o t o d by Th o-.Cou n cS 1 f or Ex cep^ 

^^^ Inssn etow antf grgi gj^ye t ^f^?^^g ^^lKflt jho scopE^ f i nsoiy i gglra in 1 n g^ var_iBS_ 



W^^EMc^dWmiSSfiiidrBnWfil^Ml^&M 



i iiisjyvo tfili do n t i 



3jif got p orsonno 



lod In (gfrnsrofSrafnlng^ 



;gfgtf pl^ain'thg!delfTOro 



=idWafjpyrat/anf2f©Aar0fa/if ffOm-M ^Bur&aU — .^-^ - ^ . v,^r„y^^ ^^^^ f;.^^^^^ ^^^^ ,-^ 



:@xprm SBd^h^rsJn::^^ 



fig US Ofnco of Education f and no McfiiP 



ca!n! fMrti^ 



Mrid^W&rmnVbptfie^BiOfHc0^ 

^shouidMbmlntoaod;^ 
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suits in a list df training contcmt urutis ililowB 
plannors to |ot goals and ostoblteh priprititm 
^among^ the goals. Effoctlvo and succoasful In* 
scrvldo programs afo moru llkoly to rosult wlion 
training Is diroctod toward tha nooda of tho 
training rociplonts (Hontschul, 1077; King, 
Hoyos, Nowmon, 4077), Various formal and 
informol nouds assessmonts woro plannod or 
Uiud by tho SEA*b roviowod to ovaluoto train- 
ing naods. Assossmont procudurbs that ro- 



to thu socond ronkud topid particulurly in im^ 
plomonlation of tiio IndivlduoliEod oducotian 
program (IKP), Tho third and fourth ranked 
nuuds concurn flhdlng ancT ovaluatlng thu 
htfndicnppod child for tho purposu pf provide 
' Ing sorvicoSi Loast rostrictlvo (mvlrofimontf tho 
fifth topic, includos thu dovolopmnnt of oltdr- 
nativo sattings and matching of tho handi^ 
cappod child to tho most approprlato sotting, 
Tho sixth rankod topic ia moru gunoral In nu- 



suited in a list t,of priority contont areas worn ^turo and covora tho ossuntiols of Lompliaiico 



dnscrlbod by fower than half of tho states. Thosof 
Qssossmenti most froquuntly evaluated the 
priority needs of local oducation agency per^ 
sonneU the largost group of potential training 
rociplontsi**: : . _ - _ _ 

I'riorlty topics of insorvico training noedod ~ 
diffor acrofm Ktulos. For example; Connoctlcut's —^^ chUdreiiT^ '^^^^^^ 

first priority is to build communlcatioh o ml ;l n -SJ^^Mn ri y^id t oa o I so 1IsRk1T^1c8^ that wero 
torporsonal fGlatlonshlps, Tho DUtricjl ofJp^±fz^plarined for insDrvlce^^^^ 
lumbiii's first priority Is self holp^kiljs fpr^so^ 
verely and' multlplyf'handlc^npj^d-studentj^ 



with the federal^ law. Communication skills oro 
nucossary for conforoncos with pnrentSi edu-^ 
cators, and othors who are incroasingly in- 
volved in tho education of handlcappod chiU 
dronr Coordlnation of aorvicos is ossontlal for 
the jjf f oct I vb i n t orn c 1 1 o n o f t h osoi vy ho d o 1 1 ever 



^ ol 1 id h erej s^so niu d I f f oron colbe t w oc n j h ojop I cs 
^Mi^Ir bcjuun t ly^oodod^ond-t hd^q:"m^t yro^-Jfr 



Svh llo Keii t unky 's fi rat pri ori t y^ i s a vvaTeireiJTdP q u u ii tl^ji Inn n qd 7N55d ud Jro fn I n g t^Rl^rel o t - 
committee members* roles and rqsponsiblll^ ing tojcommunlcation and coordinotipn of sor-^ 
tins for assessrpmit and nsferroir^n^vofall^-^^^iceft^^^ not pl^ririedrwhilo protection 

vlow of tlm rtoedod training topics indicnto 5>— ti ngevaluiitlon. procedural sofeguardSi nnd the 
t lie roln 1 1 vc! I m p o r tn nee o f en ch to pj c^i nd riH#^ro l eHp f -8u rro g n to- p a r u n t s w e r ejr n q u o n 1 1 y _ 



suits In n rank urdored list of tho highost prio^^ 
Ity trnhiing topics natiotivvido (Sou TnbhKll.W 



plan nod but worn not listed as high priority 
^ Bod Si Ck) mpji r isoh 6 f t hes e t wo sot s of p r i o r 1 1 y 



The two sots of topics ranked _as highc*Ht j^^ train ihgi^ a future jtrond If the 

priority concern tho ciay to clay -lhstructional^T^^stdted^needs^tffe to b6=riiet, It appoars thnt the 
and belmyiqrul rnunagomont ^of ithoi^handUl^cmm inservlce training on day to 

coppo(l£phUdgrhesn topics aro^losolj^reiatod ^ ^^^liiyRci nici ovahmUorirplQCorhontrand Instruc-- 

^TOo ifp roblemst vyi 1 l^bntlnuo'WH ilol^nfphas 
i-M^Mufl=pigj^ ^j_^6 la U^^^ 



sRiinkgOrdffgfefRHIflHtat-RHort 

^TopleyNalTonWigte 




WoguUir educators^tfro d d urront fo ciig^ 



Tinn. lit Ilm tirndterjiiBiil Ac! = Paxi n, 21 (or 



7 — Gommunjcation 



^f^TOfffltt^^lre^Dl^grrffrTffHl^wiTit^^ 
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stonco, tho nood to influonco tho ottltudos of 
tho gonoral population toward tho handl* 
cflppod, Tho rpvjow of tho stpto Insorvlco iroln^ 
ing plans rovdaled that trQinIng wiss^planriod 
for four broad groups qf individuQls who affoct 
tho oducollon of handlGappod childron; In- 
' struclionol^ support, fldmlnistratlvo. and oth- 
ors. ^ , * . 

InstructionQl porsonnol to bo tralnod includo 
rogulor and spoctal Dducatlon toachors, toach- 
prs In tho mpro spoclfic areas of iovoro^pro- 
found and proschool handlcappod, parnprofos* 
slonals« and tOQchor aldps^ Physlaal oducation 
and vocational oducQtion toachors aro liatud, 
and Indlano tndlcatdd training of conlont arua 
toachors on IEP*s and loast rostrictivo onvjron'^ 
mont, Support porsdnntJ listed as training ro-- 
clpionls by tho majority of states includo psy-^ 
chologlsts and oducational diagnosticians and 
spooch and uudlology porsonnol, os woli as - 
iSGhoolj.nur^o§*^modlcal porsonnol, and sociol^ 
^.workers! -Vdco 1 1 ona 1 . roh abl 1 i td 1 1 on j^drkors aridl^ 
work study coordlnatpra woro llstod loss fro* - 
quontly. Occupational thorapistar rocruallonal - 
and physical thorapists, ond coVufsolbra woro 
also Idontiflod. ' ^ ^^^^ 



Adnilnistrativo porsonnol llstod woro prln^ 
cipalsi spoclol oducation dlroctorp, suporvl 
sora, and coordlnfltors, Othor torgot groups worn 
hoofing offlcors, surrogato paronts, parents, and 
voluntoors^ Four statos montlonod training for 
school boards^ Stato, rogionals, and intarmo^ 
dloto unit pdrgonnol woro Idontinod for train- 
ing as woro coUogo and unlvorslty poraonnol; 
Sovoral statoM plonnpd training for prlvato and 
parochial school poraonnol, for. tho gonoral 
public, and for, community orgnnlF^atlons and 
agoncioB. Alaska was tho only statQ that plwnod 
to provldo trolning to tlio stnlo loglalaturo, 

Ovorall, tho hIghuRt ijriority porsonnol to bo 
trulnod aro apQCiol odUcQtlon toachors; 'admln^ 
Istralors- rogulpr oducation toachora, auporvU 
,™ sorat-ond coordinatorar psyahologlsts; oduca^- 
rrtlonot ^diagnoatipldhS; hoarlng offlcors; 

aurrogato paronts; and paronts, Tho priority 
-atopic aruas plonnod.for thf so porsonnol groups 
a ro-cii Bp 1 gy ^ d dQ ^ flb l o J ^ P ' a r^nk:aa ono^of ' 
^ tho^lo pSlhrooypf iSf 1 1,1 0^ 1.; bliSgojio :pf t h o , 
^ groups^ lis tod^OUioN oro rankdd for ooch 
^grouj^^^ y 
~^Th"(K I S^Y f " ^^T* n d jila n n cd 4 ro I n I ng 
ili 



~ = varies sfof 51 If foron and 




^Tndi^^ualil^^ucatF^aP 
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knowlodgo lavol training was plannod to innu> 
once flUltudos and provldo In/orniatlon on boilc 
Qspocts of tho fodornl and slate lows end poli- 
cies and on rights of hendicappod chlldron 
and thoir paronts. Tho broad ^ariaty of regipl^ 
ents of this typo of training Includos oducotors, 
parontg, and nonlnstructlonal school staff, as 
woll as leadership personnel In community 
end civic organizations* Groups of porsonnol 
with Q norrowor focus roquiro moro spoGinc 
training on aspects of procnclurar safngunrds. 
oducatlonfil placomont* managomont, nnd-^ 
dvoluation. Some training programs uro ori- 
ontod toward specific skill dovolopmonl for 
porticulnr group. - . , 



to dovolapmont of training motorlals and re- 
sourcesnhat can bo used in traditional coiirsos 
and^ workshops but also lend thnnuulvos to 
moro innovative uses* The moat succossful In- 
sorvico activities' have boon fpund to use ma- 
torials that are tailor madd and propnckagod for 
tho participants, offer early success and active 
participation, and allow sqjf Initiated, self dl- 
roctod learning (Lawroneo, 1074; Mann, 197R)/ 
Staju Inservlce training plons offurod little 
^informntion on tho- human and nonhuman ro- - 
snurces to bo used for training delivery, Implo^ """ 
mbntatlbn of training was gehorally plnnnod^v 
via Institutesr workshppj, and donsultatlon. 
Tho major sourco of trainers was listed as tlio^ 
Ita to jid u cot i orEogoncy 3on dLi iT^^^ 1 tu t Ions r of v" 



The m a (or I ty p ftra I n i ng" ex per 1 e ncos p 1 a rinSi 
a p pear ^ to bo jtll rodtoU^fowardrawaronosO^ 

knowloclge levels, WqrirfojKgrmip^ Wfi wt^^f eyglsQ^n^ st a t trn^ 



ular clossroom teach ors who need spec! Ac skiIls!=T 
to workr with the handlcappod^^Futuro^plan--^^ 
ning^should >hpM£U^So^do^^^pl^aH 
d o veld pment f or m orq^^^ 
u I ng^ broa d sea 1 o^i se^Tq f I ra 1 in p f 
and knowledgo d ovolpiHnontr - ~ 



planned to present training to key train ors who'"*" 
"^o u I cl J nU u rn un p ! e m o n 1 1 oca I I n s orv i co t ra i n 

kiff g^i ri^^jfflrfe^f ^ra ^ Is m ul> ; 

y 1 p Jj bM pp^^^liHliyMl^ SUCCOSSa 



i^^m ^^— jT ralnlng D@llvery^ 



Iiriho^pallT^tlffi^BuIlf of iW 
been inltlatod by eol legosjand u ril vdf si t IFg M ctg 
statu educniinn agencies, But.thoro^i^pSS^S 



ful I y- pro v I d oHiho^ ngo 1 ng^Mcb^^ f on«alte 
traliior,^os-loi!g as liv^ciojjUi^tralning aiid-fol: _ 

I ovTOp^nni Vii ilnbl eT^I nstrtrct loiOih t hlTsIci I Is:"^ 
nnodedfitSibirtfillrhlnnr IsBiiftl m porta nt^ompc)^^ 

II on tipfllh iSIlTfrjffjuftch 



w^uro listod;;in^hnXstatesMp for uM in do- 



ing recognition Jhat^rolGvantHtraininglcahMi^^ 



yelpping expertlsMln;^tlie^^^ areas::? —1^^ 

0/ tllMe Uttod j Ih^niajority soomGd to be jocal Jr^^-L 



should bo dulivered in a variety of ways by^var-^ — ^- ™ ^ p, ^^j^ ^ ^^ff z^ ^z- 

, j , , J , . -^-^.^7^:. ^^ — ^ products vary ^in qunlity^and are seldom field- 
toys trol nors, i ncroas Ingly ^ trn In ing a c 1 1 v i t i o ' ^ ^^^f^^j ^ = ^ . 

are boing ^con ductod by stato gnd nation ahl i Yite 



1 lateT^PCfogl orja ll^dnve^ pifbductsrSucIf: 
ts vgggi^^nlity^arul^re^ld 
a n d^alicl at ml rJorgTO^Mw 1 1 hgd I f fu re ntS 



^ cloLon d^ g u Ittr^^ uca t I on ^ rgan izat i ongaflriicl 
= fl^ ^QCflc^groupa^R 

^auc^^JPl^K eg I oiiaLRDsouf eexGeli tors , InTur ^^^ 



;grb U ps i^l t^ci p p tia fs th otgdi iplicali^ni^^ 



mod iol^ffl ;local Joducat^^^ ns r lis wolt 



_ v^s?^ ^r^, ; J. ^ ri als fe^ohxasAthatAComin g afmmMflMPralifodor gz 
^silna#stn tosogonGios a ndstfa I n i ngel nsl i tu 1 1 ons^^^^^^^^^^^^^^^^^^^^^^™— =^^= 
- iz^^^ii-v }^ c:^z^ ,. ^^y^ ::r^g^w=^ allvufunaedu^ nroi ectsv^Bnouki^nel 
^rovl iUn g"a n cteoord i na t i ng pLnnMgjvo op = 



ihgfe n iatorJalsgfOMConMrnod M^ 
lu^ vgro Fluj OTm^WOTlt^rotigrrriiT ^^ 
iais 

liirplfCIndetlL4jr6]5cl^ 



.-^ rrf™r' . ,w ^^sltlentir^appropriato^resQurcus^Rrol bct^ iFoiYi 

aport uullljps; Jotf (ojEpflrion ced: ooi inisaljars ^ lex^ t^i^^ 
^- j^^^F=^—^^^—^ — ^1^-^^=^^^^ — ri uBtedaby^^Ht^gCTimgiiDfoK^ExmrptlxinaM 
pan dihi*i r capjH! ! t imlMdy cat ajiaiuilga ppiMfc— ~ — =^ — — -- 
-.ch 1 1 d rffl r Te^l fejk^i^^ ^o a i tf^ miSW^ R] 
ery-^tep-orted ln"rfl?ro co rife Nit I off aln ^^^f i gfe 



ties and outcomos (Kowoyi undatod). An ovqU 
uotton doglgn that roldtos dota on child 
achievement to the needs baMod objoctlvos of 
Insoi^lco trolnlng octlvltlos^ ossossos the Im- 
modlQto offoct and long rangQ Impact of train- 
ing progfame. Tho groatost naod now Is for In- 
strumonts to colloqt tho dotd to document 
dlscropanclos botwoon objoctlvos qqU tralnoo 
porfprmanco (flurko, 1977), 

Progroin . oVfllualion procodufOi wo^o dig- 
cussod by just oyor holf of tho stotos. The pro- 
coduro mostfffoquontly spociflod was tho DIs- 
iCToponcy Evaluation Modol dovolopod at the 
University of Virginia Evaluatlun Rusoarch 
Center (Yavofsky, *1976), pthor evaluation 
methods aRdossod achlovomoni in compotoncy 
bosod training progranis. Monitoring systems 
for jrisorvlcb training actlvltlos were indicoled 
by less than half of tho statosi froquontly us port 
of the ovoroU monitoring system* Clearly, ovaU 
UQtion and monitoring will havo 4p/ro_Crii_vo 
more attention In statewldo training plarisr .;r: 



^ConclU8lon9 ^^^^-^ 

Poi^oimel devolopmenf for thoso Involvod wltlv 
handicnpped childrori Is an embrging priority 
In education, Although statowlde Insorvico 
' training systems are currently In the Iriltlol 
stoges of development, their potential ia groat 
for offecting the quality of education for hand- 
" icoppod chlldron,^doral fimds nru^j^^ 
a vn i lab 1 0Mfor:^ra I n Ing land ^gug^osttonsJiavoi^ 
J)dgn; made Ihat^long ter^^ 



^jSOTldrsupport locaypyoliffdj ffl^ a^^^ 
^ lolod tcT oducalors*^probl^sJ;jM!l^fl^ 
mood^Mffd jnirn od i alftki Hs^tiu vol&pnrt 
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Mainstreaming Competenoy Specifications 

for Elementary Teachers 



MARTHA ROSS REDDEN 
A. EDWARD BUCKHURST 



In Jho majofity of public sGhools, mairietroom- 
ing is tho prQctico of oducating handlcappbdL 
childron In tho rogular alaaBroom whllo using 
tho sorvlcos of porsonnol such as rosourco 
toachoFS to provido spQciQliEed initruction for„ 
tfib students ond flsiis0nco to tffObgMl W claj|^ 



and compotoncioi .woro groupod into 
cotogorios. Roliabllity of thig procoss was 
chockod on 0 rondoni sdniplD of statomonts by 
Q panol of Judgos, A socond panol of oxports on 
m^instroflirtlng prpvldod tholtopin ohifio^ 
^importanco of.oflch alfltemonl, 



Results 



iRMRPOIP&^^^XQ r QMiJ>^ od ^rgl T yi04^ollt ho 
|toachorsivy ho: iu n^^ed .ilfhiEroSu 1 tod In 
Iho identification of 026 crifidal-irMHonii. , 
j^^When rodundancies worp^eliminai ond roac-. 
tibrts of Judgos dbiainodri^lTpoclfic tasks roi^ 



toachor, To the outho^* knowlodgOp nb pro\^i: 
PUS efforts havo bo^ roportod that have aU^ 
tpmptod to obtain om^i^ical data dn cpmpotnn^ 

clps rolfltod lo thiv lorAp/ » ^-latod to mriinalroanilng wore idontifiod. Those 

Tho purppsQ/of this Investigation was tp^s^^woro subBuniod by 32 cprnpetoncy«3tatomontsT 
identify spodiflc cotnpotoncies roportod by. ■- w h 1 c h we ro ^t h e n g rou p o d i n t p 0 brp^adof 
roguiai;^ blomontnry Glflssropm toacheri asJ^^^atogorieSp called functlqns 
necoss&ry to mainstream 'handtcappod ohlU 
dron^ffdctivoly* "Tr'"" !^ 



Procedures^ 



"^The ifplJpvying:^J3; tunctiona;^ 32 
"com pet oncy stot em were idoht I f i ed * A ' 
^mplotojUit qf tlio compoloncfoWa^vailablo 



jBlsuwh omi CRoHd on. 4976)^Eac P^^oncjg 

^ — rr^ T« ^ -statoment-fio m p 1 o t es^ th Pdocfaratl ve atom ^^te 

. SUDjQcta? f p r^t III s s i n ves t i g Q t i P n uw^e r o^.9 3 n^yw* .-w??^ ?T;=^.^=^T^:^rfYir=-^t-™jr^^^ 
^ 1 _ J _ ..r^,—..^-^-.. „ f -: :r ^-:^ ^ r:::^ —^ ^^^ — tp~offoctively-taach-mildly"handicflppod== 
©lementary teachers from 24 schools n 4 Ken- ; , _ . . j i * 

^ — tstudonts^whagaresintogratedawith rogularsstuss 



^tuckjj^feorrtmunjB^ 

} itF second year of tnainstreamingipnd^^as 
^^poloctodlflccprd ing? Ip sBvoffl 
^^oal^IncidQntgT^Kfliqu^} ^ 



3^ts:^f^ Bflfl inOPiliMm^ id emon tar Vhc 1 aigrOTm= 



ns o d/iflS/ tho/rosoar ch methpdo log yA jBuoationg ~ ~ ~ 



sden tgqafat h oaoSof fgctivi^M three SiMf ^^M 
— BehavIorFlK|^ SiRfttionSoE 



^^tfitg glWfWMJl hBTiW 



-Tg^Bff |tiflipBtg^ilEilho5lM fJdgg ^^ 



^mg&r r^p iHCTnfrordMtliilg^ ng 0^ 



162 ^ a^ ^a^tfft^i^ii^iwjMin^^roiflfe 



4tM^mlTOtT0ffmI^^rte^ 
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1.6 Preporo memberi o£ the'rogulo]^ clais for, 
. the enlq^ df aj^ecial studenU into Iho class. 

Funetton AsMtp Ni^t ■nd M OmIi // 

,24 Gathor information to dtotonnine tbo odu^ 
cational heods of each studont/. 

2*2 Evaluato oach^ student's prosont level of 
functioning, 

2 J DeleFmine for oa& student in thd elaas in- 
dividual goals that are appropriato, real is- 
^ tic» and mealsurable. 

.^,4 Dotermine group goals for the class as a 
wholo and for subsets within the class. 

2 J Involve parents in settinli goals for their 
child and for the class as a wholo^"' 

i ■ 

Function 3.0: Plan T«Mhlng Strattgitt 
and list of R«aourcM 



3.1 



3,2 



3.3 



3.4 



3.5 



3,6 



Design a system of toaching^procodures ■ 
that provides for individual differences in 
students. * . 

Spoqify and prepare a variety of activities 
that will involve the entire clais in group- 
ing pattdlbs that are varied and floxibie. 
Develop and design a variety of al^mato 
teaching stratogies. 

Develop a plan for use of human and mate- 
rial rosourcos. 

Dovplop 0 floxibie time schedule that pro^ 
vicms for the learning, physicali and social 
needs of each gtudont. . ' ' 
Pro vide ah optimal cUssmpm climate^ 
-through appropriato arranjgeineri^^ 
^of3ho^ 



sistanco of voluntoors (other jtudentSp par* 
entsi etCi] to reinforce and supploment. 
clwiroom activities. 
4.6 Dovolop a plan to use the talontg of parents 
in supporting the learning activities of 
their child and those of oth,er students In 
theclass. ' 

FuniHIon S.Oi Ficltltat® Ltaming 

5.1 Identify and. differentiate betweon a varie- 
ty of bghavior managdniQnt toclihiques 
and develop skiUs in selecting appropriato 
tochniques to manage individual And/or 
group behavior. r ' - 

5.2 Select and apply adequate behavior man- 
agement techniqu^ and measures to meet 
the learning goal% sdt for the class and 
each individual student* 

5.3 Acknowledge oppropriate behaviors in 
each student in order to stimulate con- 
tinued effort, 

5.4 Conduct class activities ip a way to en- 
qourage^tnteractlon between and among 
students. 

5.5 Provide ample instruction and practice for 
each child develop and refine adequate 
coping strategida.' 

5.6 Plan with class for systematic appraisal 
and improvemont of the psychological 
climate of the cla^s. 



Funotlon 6,0; Evaluate Learning 



^6.1 




iFuhetlan ;4ifc^ 



and Usa Raiourcta^r^^^ 



JfT ^lectlanCMft A^^ TOy M^^fflM Mai ^ffl^ 
^ toachlng^mioAhQdsitoSinstructoa 
wUhin the ffud en 
ifunEflOTiH] 



pfgan Ize a ' sy st oni- 1 d^co 1 1 dct a nd roeord : 
data by wh Ich t o evaluato^s tu d ent progress 
towaf d^goil^attfli^^roil^^ ""^^^jf^ 
Deyelop^a^feedback s ystgnut hat wilLfur-,^ 
nfiS^£55tiMaM:.dfltl3E5IBdent * teaSHeTiL 
an3^yronts^on°go al TOaiflm ont, -rz^ 




^^=^4tS3f^ib thg^ff&fegfffl&vi PBci gl^^^ 



-Mur®^fWfW^=tli^lpBWitT5K 
^ffr^cqujre^^daptg ^ n d d el g gla g ^gitiftli^ 



=^ha%^tefsMn^n Mgaghi ^ 



the 



jjfovimis mmm of 



(Compoionclds, lovfffK mojor dlffbroncos wofo 
found* This invtistigallon found a groator con^ 
corn for oriohtation strotogios to facilltQio 
mQinstreatn enfryp focuiing on the child as part 
of the class groups and cpmpotenctos FOquired 
for good toQchlrig In gonorol* ^ 

Keepiiig in niind pptontial Umltotions ro^ 
lated to small sample r0turni validity of In- 
strumentSi gonerali^blUty, the rotrospoctlvo 
naturo of the data, and questions related to 
pbssiblQ subjoctlvo bias, this Investigation has 
soveral ImpllcaMons for application to praati- 
cal situations. The functipna, compoiencles, 
and tasks could sorve as the basis for presoN 
ylco anl Insarvico training program dovplop> 
mont; Thoy could also bo used (6 develop job 
doscriptlons for.elomontary teachorl^ho are 
mainstroumlng handicapped chlldfon* Prow- 
duros for scrooning, Intorviowlng, and select- 
ing teachers could bo doveloped. In addition/- 
thoy ''could servo, as criteria for thj^rd "party 
evaluation of toachlng porformancoTand as a 
self assossmont tool^y teachers who are plan^. 
nlng individual pfafessional^development 
prDgrnms.4 .~ ^ 

As a final note of cautlbn, there is a noed for 



additional research to determine whether those 
coin|i/ptoncios are valid and whethor Items 
should bo added or doletod, Those compoton-- 
ci^ should bo viewed as an Initial list that can 
servo as a point of^departuro for futufo efforts* 
that may ovontuolly load to a more compliAo 
^^and valid list of malnitroaming competoncies« 
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Trainihg Teachers for the 
Severely and Proifounyiy 
Handfoappedr A New Frontier 



. SUiAN STAINBACK Tho soverely and' profoundly hundicappod v 

WILLIAM STAINBACK Gortsiil of,a group of individuals who until 

g^gygf^ MAURER foceally could generaUy bo found on Ihoback 

r : wardb of?ldrgo sloti inBtlluMons* 

, . frequdntly found in cTiba teiponding vo 
.i^'^n^-^^^T^^^^ ' rtio Ilmltod atlmuli present. Sontng. . 

'"^''^f^^^^nS BurkoandVdrkll973)dogcribo?hoacxhildfon 
sovorely and profoundly handleflpped ■ , ir ,1 . i, . 

^ Iffdivlduals Intp eornmunlly based 0^ those who.solf mulilolo, rogurgl flje, i:umi, . 
publle odueatldnprbgramS. As a re^lt, nalo, aggrois towards othars, display aleroo- ^ . 
. v^leaehars who pQ^ssesi the knowledge pathicfl (rocktng, hnndwaving)* . fiianifDSt , 
and skill id foster thajflrowth of theses durable and intonee lomper lantruhia, have ' 
Individuals will be needed. The onus serious soizures* and/qr have oxlrermTy brlt- j 
I , ©frespDnsiblllly Is on the universities to ^ tie medical oxistefjaes* InGludad are t^ose who 
prepare compelgnlleBehers.ThliartU gy^^^ swallow or cheijv, imitale/aBibu- 

eteaxamlnes the basic eompononts that Kte. gpeak, see. toUot themselves.ifeipond to' 
. will have to bejntegraled !ntotheoK^t^^ _^j^pj^:^„^^^j commands and/or those who do 

ng strueCurei of teaehor trs^ing*-^ — ^ — ^ir :^ *ri*«^.*i, »•'#*, k«*ir, " 

^ pmgrarmi to adequately prfe-rfK^f^^ mul tiRle^h^ndlcaps. TNy. have b^ . ^ ^ 

:;^^^^ieiGhors ortKe severely 1^ ^ 
^oundlyJiarffll^llg^^^^ 
/ - and qua tod i a li^^ ^ * \ , 

|1 t@bv fi sph 0[t^ n I i Isb^ h o y i 0 r j s t 

IIScDanlefcyiftLMgM/^m^ 

^^MtlRr iKgi roi)^ffli5: s 

-^h ap0gg^vva|^ \ 

^^^^^^itjTOl^p|5^!?H^^^MMfe^ 
3|TO]^^TO gyaT ^t^r pg^^^W^ro 

____ _ ^^^ MB^^- ^^rolSftS^ ^M^^^ 
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^ InolUcIff tho sovoroly ond profoundly 

* hundlocippedp . , , : 

Along with this orrtphfiilg on Iho fight to 

• education for iheso individually, tho "deinatl- 
tutionullzntlon philosophy" ' hoi ovolved 
which pofltulntna thfit equnl educiition for this 

-group should gbmo under the jurisdictiftn qf 
public fiducntl'hn. It Is noted that oducnilon li 
the Job of public oducntlonnl ngenclos, not of 
soclnl soh^t^fflnnnlnatltutlonfllaotling, Aba 
result tif tftla^phllosophy, court decisions, nnd 
pnrontid prussuros, laws hiive been passed In 
-many-alatoi lEducnilon Commission the 
Statbs» 1072) that pfuce the reipgnslbillly on 
the public schools for the oducQtldn and trnln* 
iftg of the sevoroly and profoundly; 
harfdicftpped* . ■ 

Other evonls have signaled a growing com- 
mitment. to lh|! educfillon of this group/ 

1. In Mttrch/April, 1B75, the NARC held n 
nationartralnjwg mating on the educntion- 
of the aeverely^and profouridly rotnrded, 

2. A new Ameri/inn ABsoi-latinn for the 
Kducation*c)f the Bnveruly and Profoundjy 

.HnndicBppcd has been formed * fl iarlng, 
1075a) , . ^ ' , * 

3. The i3uroau*of Education for *the Handle, 
capped has cited as one of Its top pijiorlliefl 

^^he- eduDQtion of the severely and pro- 
foundly handicapped (Marjln, 1975), 

Th« NMd for Tra'Intd Teaehers'^ 

As the focids' changes from custodini care toI^Z 
edi/catipn undarnining for the severolyiaiT^^ 
pfofoundly handicapped, highly trainecP 
teachers will bo needed in public educnlionr =^ 

Here thn onus of re a g)0 n s i bi h i y Ji; at lin^ c h n fvoitf 
trnlnlnK insfjiuMunrtiyicslHn^n^^ 
tenchnr eciunntliiri progrnn)! spocifK^ 
preparing pcrsoni to further Uirvelop mulliply 
hnndicnpped. snvnrely riMiirtluij nbiliirbn. (Smil)r^ 
h Arkiins, I074rp. 501 j,j^=^ wv^. -/ ■ -. 

The numbeivof.lrnlned leuchersl^ 
.be subfflantifll, especially if one accepls^^^ 
.teaclier/studofil ratloof notnore tharflV5;;i1iiIf^ 
ratio is tenable .whenj^jhe^ learnln^^jS^jT 
havioral. and phylical cKaranteriffigs" WjheS 

V ore! y Xa nd prdfou nd^ n jiai^ jgi 

conMdere'd:^^^!^ -i— ^ 



unddrstanding of vncobuliiry. It should also 
bo ncJted thni early iniervonilon aan prevent 
the dovolopmoni of abnormal body^structuro 
' from prolonged poriodH of bod rest (Luckoy & 
Addi8ohi'1074), In many cases early correct 
. body positioning can prevent physical defor-- 
mltles frequently found in older handicapped 
individuals /(Robinauli, 1075), 

On the other end of the life continuum^ con- 
tinued education and training during adult- 
hood is imporotive io maintain and expand 
^ the skills of work productivity and dally . 
existence. It has boon recently dgmonslrated 
♦hatMhe markedly handicapped con learn to 
pflrtlcipole In work irctivillel {Gold, 1973) 
'previously tHought beyond their capabiliUes. 

In essence* a teacher/sludeni ratio of li5 
and the necessily of life long inlerventfon will 
require that Instjlutions of higher education 
' train teachers GompetenI to aid the growth of 
severely and profouhdiy handicapped indi-' 
viduttis, fn additipn, it should be nil^d fhnt 
(u) recent medical advaneeB are keeping 
many children with serious handicaps alive- 
who would olherwiae Mi have lived* and 
\p) today thero^Js virluajly a void of trained - 
teachers of the, severely and profouhdiy 
handicappbd.^v^^ - ^ ^ 



. Training Rdqulrementt 

^Univ^ities have focusedjhelr teacher train- 
^ingvin specialj:edUcatiQn^^ the mildly 

and* in, sotne cases, thje moderately handi-* 
capped/; The potential speclai oducalbn' 
^Jpcher has m^eived more diagnoisUc lech- 
I^niqi4es and;^mcdiation ap 
regilnr^Mroom^teacherr W excep» - 

tiiVns, the basic iochHiques and materials 
yKesenicd teachers ol'the mildly handicapped 
land leacheriB of ^o ca^ed' 'formal" siudents 
^hrfvq^been t he^ same with changes mainly of 



^^j^fujipttoning^} eyel^j^ and^J^ 
jprofounclly hmidicnppod^wljr re(j ul re a wiclc\/?^i 
dc?y i^ ion f rb m ^ I la t J ig^Ibenrt h e mains toy in ^^^S ^ 
^niye rsi t? tqacterj raiKiri^ follqwlfn i8"a^:S^ 



^ijcu ss i on :o T t hey t^aiAi dg;inied s _d f ^ p r o s p cc- 



JJl-Wh eMffs 1 1 rmn i^^^ ^^ujml ^eCTM eroii^ 

^n^ededhLlheWWcstn^Bi^^ 
jJipjjJcU^simni^^ 



^^Wdi^^plU^JP^^ 

^1"^^^ a luTOoffj^^^ nlWt^ Wn¥t Iftffcnt r 
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Plflgn^ille Ivatuatlen. 



Currlsuium / . ^ . ^ . 

! innllmiiUHitluniil situiitiuna, thugoularthu 
^^jrHnuium for ihu Hdvurcily and profounilly*^ 
liriiulicM|ip(icl In to mnvti oacli individynl to' 
rilyKcir InvuU In tim ddvclopintinlal gGquuhcQ. 
Tm inrilur dlffortiruHiH rcilutu to tho riuiHo o( 
* itiii duvulopmcmlpl funcjt Inning levcila c)f\con- 
, _ , ... I 1 /cisrn, In Ihii (fciuciilirjn ()f mildly hnmllciibpud 

I I / % ii\ i I / "Ji" nnriTinl HtudnntH, tnit mil or iocjub is on 



Tho stiinUnrd dingnoBtlu and ovulualiun/uals 
, peoflontly ornplu^id wllh ittu mildly jinndU 
ciippod luch na roMdlnoss iind {icltyvumont 
tonls wilt gonurnlly be.of lltilo.usu t/ imwhurB 
of tho Bovoroly and profaundly hnndjaappod. 
Bvon tho social niaturny iastsal thqproHahoo 



vlargc! a gap botv^uon skills to uaaurutcily iissoss 
' iho/funutlonlng /lovol of many suvoroly or 
profoundly ynundlcoppud individuals for 
i raining pumosus, 

Duu lu^nM infantiliK functioning lovol of 
snmu of lliusd indlvlduuls and the small 
anhlcVuinoril'inVTromonts made oyur limu, it Is 
Imponitiye lihni luaUheri of tho sovdroly and 
' pfofounnlyy hnndianpped* hnvu a thorough 
.wurkinK kjnuwlodgu uf humun growth and do- 
vplopf^o^i Salterns from birth through begin- 
[;nool as wull ns thu basic rondinoss 
idomic luarning pronnss. A high 
dugrcc/Qf insight into cliild dovolopniont dur» 
ing thn /nfancy stagu such as visuul tracking, 
respondjng to stimulii lifting head, roach ing ^^AA piucn binynio brakL'S (Gol^, 1073) aro a fow 
for opjticts/grusping ubjccts und'turning ovur 



ruadinriHB for arPd aohiovinnunl In ruudlngi 
writing! arithmofin and social skUls, With the 
Hfivcroly and profnundly linndlcinppnd the 
curricuhir utnphnsis Is on rnsponsu to onvl- 
roninontal Btimulatiofi, huad and trunk, baU 
annij, sucking, swallowing and chowlngi 
grasping, niovnnHinJ of body parts, vonnliza- 
tirins.and ift highur lovnls,lmitationi langUago 
aiujulsition, solf foudlng, iimbulatlun, dross- 
ing skills, tuilot triiifiin^, soclal^roc^uUonal 
ljuhaviors ^ind functional ^andomic skills. 
Vocntionnl skillH, as witli any indlvldunl, aro^ 
ImpoFtant. Whon indiyiduals roach this lovol, 
tho bagging, of golf toys, stapling packagos, or 
muru comploK tasks such us thu assombly of 
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is within^thia rango-of- 
Luichers wilhfind nVapyj^fj 
|i«vbroly and profoundly handicappnciP^ 

rhesO diagnost ic oval uat ibn nouds^ruqu^^ 
'/iing bey ond t ho present od ucatipn^^^ 
^roachurs^must boeomgiilimard^ 

1 forma t idriMoifl 



ol thu possibro additions to tho curriculum. 
— -^Thq^currinular ncuds iiru widoly flivorgbnt 
from the niilcjly hnndicappud or normal child, 
pDospito the nnwness of this nrna, idens and 
maturiais for curricular duvolopmont are 
" \m conTi njy iTva i 1 a liiit (Pall , 19 7 1 1 MeycirSj Sinco 
St iihSaTWTST 
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Aiftychg logical arid medic a U in ^ ^ 

cerning^i^rtfancy and early child hQcKl^uv el^^s^Mii tHQ^Qi og^ 
jopmqii i. D o v u 1 o p ni u n t a I i n s t r u m d n t a su rji as ^ 
jlKO^cselUBe^ 
ytfelfeattelltf 

;^ho/"Ba>r|ey^i|ifirra£Spli^^ 
/ 1 1009)/ the Dehvef"Duv6lopmonlal Sci^onirOC^ 



Tost (igZp)^andM helping 
Einstoin Scale of Sensory-Mofor Intolligencu 
( Co r mafr jk^ E sc a 1 om a , " 1 009) ^ H Pn oud " t trlffl^ 
^=^'^cll»suly^oxaniinudf^Mosi^t 



4972) wiT h Yh iiTTy TOp I i n ji Ions f or t epc h i ng t h e 
LTiTicyslupni f o un I y Ha ntll^rppodfci^p^ ^^^^ 
^ZAVJuin . nlassroomwtenchers have used be- 



. h a y i 0 rl^ m o ^ 1 f i c a t i q n , . t h o . s t r d s s h a s b e o n o n 
1 Rl^ma n i p u In l ib n ji f^fiMu 1 1 I hat ~o c c u r a f t or 



;%^nya C^C yK ^i?#O ul^ tha inten- 

joytjuync e for eyalu atihg a ncl?or5t^a cl Ung^suchj -^^^^-^^ - ^ 



fik 1 1 1 snis^a nij) li I aj i o n>: 



JslfgiMurajlfHifair^^ 

J^ftilttiRiigg^ciy^ 



l^^ltlis^bVimisit lilit'gtiuWatiojrtiMinMb 
au^duatloh^sS^fe^^ omen taciri n ci pfeMiliJsy >v I ILr^tfdL&ri I y^ t p 

^gl^^lfflcliffi^ ^iStnfflrYl^flfa^lfTO i^^^^^^^^B^^^^SB^^^^^^ 

~ ^ - ^ _ _ _ ::gfflriurfl|j|a!fMrijn 
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. dBrit'illmull will bo ^iifintlol WUfi tho 
sevoroly ohd prdfoundry* hiindleappod, 
rflfportadg will not only hove io be shaped b 
ellciied. The toaaher who wolti for the emls*' 

' sipn of a portlcfjlar response in ordor to apply' 
Tdlnforcomofit prlnelples will wnste much 
precious learningMlmoMlso. knowledge of 
e most offlclont .niethodi for niodifylng bo^ 
'hovior is imperatiye 4n Controlling sevoh 
manogemont problems, Fingef Ghewing, hood- 
banging, nggrofislng towQrd others, and foeos 

^ Ihtowlng .cnft quickly and totally disrupt 

\ classroom lenrnlng, 

» The procfso rneasuromont of ^ehfivlor will 
take on ne^. Importance, Progross. with the 
sovprely and profoundly handicflppDU may 

* not alwqyA bo eosily recognliablo. The morale 
ofjhojeacher as well as plans for the next 
teaching'.'sossion will depend upon correet 

.' identification of prajress/ ' ^ ' ' 
Perhaps the .most important 'skill that 
teachers muit have Is the ability, to tusk 

\innlyzo behavior. It hoi Been found that 
oreakihg down tasfea into small ^equontlol 
steps /enhances the speed and quality of 
reaponso acquisition In the aevereiy und'pro* 
founiily handicapped [Drown, 1973), . .^^^^ 

lnt#rdlielpllnary Ttimwork^ ■ v 

The importance of Interdisciplinary* 
teamwork becomes Evident when the daily^" 
life of the s&y ere! y and profoundly h^ 
/ capped is examined. Many seyorel^aKdlprOii^ 
foundly handicnppod_^individmili^ U 
extremely brittle medical1fxistenceVThoytre= 
quently are under the superviiion of medfcnl%^- 
staff; ^,3 q m ei 1 m e s ; g a i n|n g ^ n ayjda hment^ 
1hrQugfr^t ubesg uj:inlrti^ 



hrid/or living with reduced zspasniddic^lz^ 
ures by continuous medication. (These chjld/ 
ren will challenge thn literal menning of ^*iSo^ 
reject,*; Here we are, rderi:ing to^mmunit yfe 
based educntlon in hnspljal jyag^sjaiL 
as well as SBedlal classeSi spenlal schooU^^^ 
residential centers.) " % 

Duo to multiple hiindicnpf^i^^ 
the^c.individunls3^muBt^bS^ca^pf^ 
crdd. by physicians las-^id I /idl^ 
nd /o^cc u paj ip na It hera pi s t s '^inBtdt^ni p^fP 



and' spooch clinicians can contrlbuto jhclr . 
^ oxportlso, No one person can bo Gxpo|ted to 
possess all the o^rtise roqulrod to/aailltate^ 
the.. dovplopmo^ of a profoundly retarded ' 
* child who is also blind, deaf, and/or Gorobral 
palsied* 

^Som$ supportive and ancillary personnal 
may bo unfamiliar with the charncterUtics of 
the soverely and profoundly handlGapped. ' 
The school counselor* assistant principal or 
itinerant art tdacher* foroxamplo, may never 
boforp hove worked with chjldrpn who eaP 
their crayons, self mutilate, stare at their loft 
hand for hours, ohd/br Indlgcriminatoly woU 
throughout the day (Sontag, ot 1^3), 

Receiving medications Is a frequent occur- 
reneo with \he severely and profoundly hand- 
icapped, A child who is alert and responsive 
one day may be' docile ^and unresponsive the 
neKt^ In their teacherMraining' sequence, 
teachers will need to bo mode awarn of the 
reasons certain drugs are adminisiered and 
their side offecis. ^ * 

These and other aspects will have a bearing 
on how the teacher works.with such indivldu^, 
als. The toachor will be required to design an 
educational program, but not bo the sole con^ 
Iributor. The elcjiient of intordlscipl|nary 
teamiwork is mandatory/ ^ 
Decaijse of this need for teamwork, it Is 
-^^importanl that teachers ^tie. 'trained to* 

discipUnes^^^ ^ 
1 iSSfl 9'^'' psychology \vi II bo needed. Exposure * 
to clinical syndromes and the medical aspects 
S°^Pf^y*^^^*y handicapping conditionr will 

^^jifc^ hanjAj^tnfe^teaeb eM& ^ Bl I Ft^ t o^f 

o m m u ri i c a t pV ^irfc: ^: "l^irLi^ 

E^Finolly, M is imperaUvp that teachers be 

.^ofou^hiy^a^ 

v^embers' roles; They must knSw their jp^ 
^ulnr nreas ofjsompetdricy as wdl^a^ com- 
gRflnMnciDs^posseased by. otlie^i^fea^ 

Wlt^o ii^u|t 1 n t er ms^r. 



ix t^ri iTv« Fi#i2 fix 

. Teach erir^o^l he 



stf^enuoliSH Ms^bTOeg ancI 
"^^T*' and^bodyH pogitig ninfiwMi^ljM 



„^ . J^g!^ ! fe£n htl profnu ncl/y 

Immlfeppecfo^liib^^ 

jptflj^imisl^rrmsU 
^T.hia^co niKinedAm tk^^^^ 



i ri^jd^grrpg j^u^e^ i rt , 




t u fA he Uajij^ffn^ u rriWr j ompTO 



cg35 to whic RT^ I^J ^hI jf gi^t s'^ ?^^ 




^ Rt tj on cBaKwJl bp^TmilqpJoSp^^ f i\r^ 





and-nti(tude8 rcqMlred.-Tho enhnnced pfddU 
sion required In the iGnchlng procoss will bo 
tUQ diffici/k for/ sDme; Iho deycldpmont or 
cipproprinta iitiiliides will be Impossible for 
oihorSi For (pl^4i^lQi an attitude thril permits 
normal riik taking is essontlul/Ai for nny 
ahildt ^tho sWorely and profoundly handi- / 
cappdd must m allowed to expprience ploa- 
sure from self diaqovery even at the risk of 
minor bumps and Ibruiios. Field dxporlGnco, * 
can assisi prospective teqchersin dcvoloping 
nttiludes thot will a\^ld ovorprotBCtionr \ 

A touchor training jprogrom which includes _ 
curridulum* methodology, .and^im^jxpe- 
rience may help us ovoid some of the pitfinB^ 
eKporienceti in the earlier training of teachers « 
fur the mildly and moderatoly handicappod 
(e.g. l<nowledge df definitions and character^ ^ 
isticsi.but no leaching skillsli Hopcfuliyi we 
can reduce the frequency' of I ho first teaching 
doy syndrome* "J know Ihq^defihitions and 
churocieristics* bul-what do 1 do?'" ' 

Partnt training ^ - 
With the severely and profountliy hnndi? 
'capped the training of parents and/or parent 
surrogntes by the ^achorf is ifn important ' 
factor. Without the necoisary infarmalion 
and suppDrt« homo care will be beyond th^"^ 
abilities and tolerance Iqvel of mi^ny paroi^s. 

Sincj! the teacher is most closely in volvpd in 
thaoveraU doily plonning and training^^G/she 
will be called upon*to provide informaUon and 
support' to the parents or parent siii?rogates, T2 
With tttrong line^ of communicatiQn between 
the school nnd homei a coniistontiind compre- 
henstya£4 hour.prp^rrtm can he doyisedjimJ 
ilinp ^»inen l^d . : ? v: / : t " J:;^^ 
^ :\|iv,p^der' for teachers to afiumolTBo role of ; 



aljlraiiiers, they mu^ become knowk 
^geUblD in several ore^. This constitute^; 
anoiher comporfenl no^previously emphae-.s 
izcd in n^ony teaohe^training programs. A; 
few of the sponific jcompetencles needed by 
teach/irs to be eff^tive in parent or parent 
si|rrogQto training include: ; # ■ 

1, Explaining /fudent abilities a Ad progress- 
nts overcome the problems ofi? 
ver protection and inappropriate > 
n s ( e i I her t o o h i g h"^ t oo l ^Ju^ 
parenls^^loKdeal^^ilh^xplosivje^^ 
JptypOi self ^9trmuli>tive. behayfoN^as^ 
as. a p p r^p r itf t ojm Qtp^^^ 
ertrnJ^aUon^beh^ 



io help I 
under \ 




^^llicrnali ve^f d^^R^HlnHicap 



3, Being n pourco of Information concerning 
, cummunity rosourccs that can provldo 
health euro, sodial intoraction^ recreation, 
^otc. This will also include knov^lcdpo aon^ ; 
' earning foster and group home altematives 
for paronts who are unable to capo with 
' their handicapped child wlihlrf the existing 
family slrucluro; ■ * , 

. 4/ I^royiding parents with knowledge of 
sources of speciar iclothing and equipjTient 
Ih'at can aid In oaslng home cara problems 
and eneouragO' greater indepondehce and 
' self carei . ' « 

5. Training paronts in 'lifting,^carrying, and 

^positioning the nonambulatory; 
0. Training parents in technique^ for foster^ 
ing iensorV awareness,' motor deveU 
opment, communlcatloni eating, toUetingf 
. bathing and dreising, etc, 
Kxplalning the importance of having the 
nnnambulatory 'Chlld_ up and correctly 
positioned fbr part of each day in a chair, 
even if strapp&d in, rather than flat on his 
back. jn a crib or betl, (In addition to 
enhancing motor development, the child 
nan see and irespond to stimuli in his ' - 
unvironmeiit other than the ceiling,^ 

'UstelFroithitlcAldi 

In order to successfully deal^wllh the spverely 
and profoundly handicapped populatiqnp 
leachers.must be well versed in the use of 
^modificaflon tools such as prosthetic aids, A 
prosthetiJaid 1% a device usoB to modify on 
individual or environment so a previously 
handicapping donditlon can be byppssed or 
[eliminateci in a given set of situatlorfl. Smith / 
^andlNlisworthi(lfl five broad catego- 

rles of prosthetic devices. These are locon\o^ 
Jion, life support, personal grooming and 
hygiene, communication, and household aids. 
It can be observed from these categories that 
the use of prosthetic aids can permeate almost 
every phase of life from breathing to brushing • 
leelH to recreation* 

Due to the high .Incidence of 'multiple 
handicapping conditions in the severe anti 
profound population, many of them use one if 
ndttseveral prosthetic devicea in their dalfy 
JJIiBJ^lTeachers^f ihese^hildrej^^ liud . 
y Kb ms e Iv e S2,i n:cl a s sro o ni s _w 1 1 h s u c h i J e m s a sj: 
cree p^ rs,^.^v va Ikeri/^s fahdj ti g; 1 a b I e s ^c u t ^ Uj ^ r 
JgUg^^ iMimffigfQfi^^jsbgd s:;^wh^ 1| fi|fp:si^^ 
;t5uUlIujp anyiW^m^ knives, and 
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.', Y tq.r).,TMQh^^^^^ Is onTy>|o Ihsura that iheso folo. 

; unlood from lhoytrflnrfpDrlnllon.vohlaIo,,vvfll ^^l\iely-early offorta nre not Ignorod - 

^ .. need to bo familiar vvlththesodovicoslfto^^ Although w« aro for the moit, port 

,.,, , 0 avoid poialble^accldenfi. PotentloV 'Inexporienced In-doalKig with iRo beverely 

oaohorionhoaDVorelsr and profoutjdly hand.,, «nd profdundly handltftpped, nubile oduco.' 

/> coppod iljpuld bo proyldjd the opportunity , lion d5o# provldo seal odvnntogds for thli ' 

to ocquire a, itropg working knowlqdgo of o; p'6^ulatiort. Through publla oducotlon the 
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^fbstHetlc olds; f ^'ey ^ould know how to Use 
nhd mninjplp llhe devices no rnaxlmum effi- 
ciency ani^ffobtlvenoss mn be achleivia in 
,*iho elflssroom sorting, / . » " 
_ , New.4^vieqi^.arq bilng dealgned to help 
■ modify the remits of the handicfl^ qf bjind- 
) D048i deofncBs,^pqrfllysiSi and Moicp, muqcu- 
. 181*, and bono aberratfonj, As resoarch, deveU, 
; ppmont. and use^of thde devlcos aontlnuesi 
^ the noed for teaahors to becomo familiar with 
; = |hom will Indroflpe. ' , 

■ \ I, 

Souroe Of f XMiirid 

_ Wo hoVo dispyssed why and In whut^aTeas 
teoGhers of the severely and prafoiyidly hand- ' 
icQpped should be irainodr Now the queBtion 
. is wherB willlHeuniversiUesgetthedxper 
to traln^rospectlve teachers bf the severely 
and profoundly handieapped? 

Educolofti are rapidly gaining the Ugol 
right to providd education and trafning for the 
soverely and profoundly hapdlcapped/With 
or wlthoiit this oxpertise, public schools will 
estobli^ classes* for the most grofoundlyV 
handicapped. Colleges and unl^brsltle^ will 
begin training ^teachers, We Will QeeompUsh 
the trtslc of providing educatldn and training' 
for the severely arid profoundly handicapped™ 
Hovy^yer, If weare todo thembsteffidieiy 
effective job^ we must rebpiniie pur^^^nt 
lack of kndwlcdge of trainlngjprocedures and - 
begin to correct it/ _ ■ " 

The recent work of Dla ft and ~G|fr fun kol^ 
,(1973), Brinker (1972), Browf^ (1973), Gold: yildn are prepared lo ins^rSct"^^^^ 
(1073), Haring (1975), ;Hnyden (1075), I.nrifs^-Seating the.severely' and^profQund 
JlOpj^ailor and Mix (1975), Ta>vhey (1974),^^ This is riot t^ say we cannot do the 

;i^ind others should serve as prime sources of :;^ob. We con and -shpuld. However, careful 
Teferenct] for the Identification of mnt^rinls,%^^ 

lechnit|u0s, and procedures found 'i!f$ctive 7tthis new challenge. - ' ' ; ' 

for training the severely arid profoundly ¥'Alihodgh^b^ insure" ^ 

^ hnridlcapped, In addition, the^exdellcnt woRj^gp^lc^tho^ ond _ 

y^^ronilnunt in 

inesfii*'' 



severely and profoui|dfy^ handlfiapped will 
recdve, by the nature^ of tlie organizaHonfil 
arrangement, to • icori|ldorable Increase In 
envirpninenlal stimulation by sucliaspealftas 
: living^in :a evTmiunUy s^itlngf Ebbing M 
ported to. and^ from, school, and exposure to 
many normal activ^llos throughout the day' 
' For example, the simple act of b.elng trffns- 
ported badk and fojrth to achool prdyldes a 
wide olrray of eKperifcces (c.g, active and>or 
poq|iye' Intpractlon with people), }i Is this 
,Jnv&iv.emoni* in ordinary doilV livihg 
(nftrmaliEaUoh), not our cujrent experllsc, 
that largely justifies community baierf^ub- 
lic^chool education for the sevin'ely ^and 
J profoundly handicapped, * c ' ^ 
' i " =■ ■ ' * . " ' 

ponclutlpns . ' ^ ^ 

^^^^f^flM court decisions hove been and are 
b^ng enacted that Will mandate ' a right to ' 
education for the severely and profoundly 
handicapped, ' - ■ ^ w ■ - v 

■ The rifih! tu<!(luniitlani If I! is ImplementedT vyil) . 
bring. in!| our spQctfl! educiitinn orbit those 
- r c n arid a d o 1 e s ^ e n t s w h o wo r e n o t ' 
prpyiously consldcrbd tg hiive ffip necessnry acn- 
dGinio potuntiiii or sven to be cnpnblo of acquiring 
thb biisly life Skills for dbmmunlty living or who 
the InidiiU^nuIly pbsarlbed iigd for / 

ftps ^ "^^B ^ " n y Jn^^a L?dilaiij ors: n P y er be fore ^ 

iaiiw3 henf:; I?lSey: W 

; v^lJppmnn* 1074| p; 331); - : V \ 

.Pew^vteachers^are^tra^ [ 



children aridievv prbferfyors of special educa- 
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mildly endf moderately h^hdlcoppfld, many 
teitchers were no! prepflred for. moir. Jobs. 
Uiiloflunfltaly, somo handlfappod chUdron 
have suffirod, OB well asMhe overQll roputa^^ 
tlon, of spocial odu'cation. AUBough some 
slotos are just beginning to o^eraomo the 
critical look of tr^in^d andcortlfi^perBDnnel 

, for the mildly and in pome instances the 
ntDd^rotely Jiandicapped, we 'will be faced 
with new demonds for trained porsdnnol for 
the 'severely and profoundly handieoppod* 

Unleifl odfequate aupporl is forthdom 
personnel trainings classrooms fbr the, 

.severely and profoundly handicapped are 
likely to be staffed by unttained tethers. If 
this happens, these ohildren.may fdil to pro^ / 
gressjn ai\ educotional environment, Thlp 
cpuld happpn if untrained teacher^ establish 
bobysitting centers or a watered down surriC' 
ulum. 'fhe severely and profoundly handi- 
cnpped'do not need this kind of educational 
programing, 'They need well planned and 

' designed programs developed by rfgorously 
trained special eduction teachers. / 
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Special Education ^Administratis 
. Competencies Required of 
the General Education A'dmlhlatrator 



ANN NEVIN 

This study was conducted in the context of 
rapidly changing social policy concerning tho 
iDducotion of handicappod children. The pas- 
sago of Public Law 04^42, the Education for 
All Hahdicapped Childron Act of ro- 
qulros immediate changes for all Important 
sectors of the educational scene* Public schogl j 
i^odministrators ore now roquifed to provide ap^ 
propr4ato individualizod education programs 
for all handicapped children and to do so in. 
woys that protect the children's procedural 
and substantive due proc6ss rights while pro^ 
viding for placement within the least roiteic- 
tive alternative^ The purpdsGt of the study was 
to ascertain the competencies needed by gon^ 
eral eduqational admlnistralors to implement 
special education programs under the require^ 
ments of Public Law 94^142. 



ProMdure 

A collaborative goal analysis model (^^gor, 
1072) was used to generqto the compo^hcy 
statements, A jury was nQminated by an advi- 
sory committee of persons In leadership posi- 
tions in special education?;and educational^^ 
^ ]admfjifstratfon organizations in Vermont Jhis ^ 
r^fjui^-genfrated-a listTof#47^ompetoncy^t5tfe^ 
monts, which was subsequently submitted to ~ 



' al 1 su perin te n den til al 1 aisi st a fit fsu per i nten dF 



on ti; one p ri rici plff rbm^^K^fWSr moTOCTte 
^^hofiJl^istrietsfeiandMacM 
SpQcj al -EducQtlonr Depar t uca^ 



tional Administration Department at the Uni- 
versity of Vermont, Those who responded we^e 
compared to nonrespondents according to throe* 
variables^ sl^o of school dlstricti position, and 
presence of school district consulting tea^cher 
programs. Chi square analyses revealed no sig^ 
' nificApt relationships. ' » 

Thp majority of respondents wore males be- 
twebn 35 and 54 years of age who had earned ^ 
^t least a master's degree, They reported from 
1 to 6 years in their current position and a 
common background as general educators, 
Fewer than 20% indipaVod othqjr experiences \ 
Me*g*, state departmgpt or professor roles). 
Course work reflected a common background 
Tn general odubatlon, learning theory; and sys- v 
terns theoh^, wfth relatively few responddhts ; ' 
report irig course work .in special educatldn, 
vocational education, or rehabilitation, 

The validity of tho questionnaire was ad^ 
dt'essed through the^ comparison of respon^ I 
dents' scores on a 60 item concept asaessfnent 
test and their respective actual proficiency rat- 
ings fOr related competency statements. 
Respondents with a Mw concept assessment 
score tended to rate themselves as low in ac- 
tual proficiency for cpnipetencies related to 
^ those concoptSt' while respondents with high 
riQnc|ppjt^ssossmenti:scoros tended to rate 
Jhe msjj^ ycs as^high in7actual prbflciehcy. It 
^^[^HoMow|be|£on clud 
were accurate observers and reporters of thbir 
^^^^^ro^^Wtf^ffii®to|^^TOg^^^E^ 
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atotomonlg, at loasl as domonitrQiod by porfor. 
manco.Qn a wrliion loit. This provldos somo 
^ flBSurflnco that the rating icales ar© valid Indl- 
Cfltora of rospondonts' viows and Incr ooios tho 
0\^rall cohflddncQ ln;tho rosulls, ' 
■ Each compotpnGy slotomont was ratod ac- 
cording to throq scalosrio) priority, (b) ro^ 
■quirod proficionGy to effQCtivoJy dlschargo tho 
iJ^^^^^V^^y OS roqulre^ * in jho rospondont's 
PpBlllonp and (c) aclual proficiency In domon- 
strating tho eompotenGy statomont. Tho . 
Tospondonts woro askod to ovaluajo tho cam^ 
pQtonclos In roferoncb to thoirjob rosponalblU 
Itios on a scalo of 0 to 3, thus stnosslng the or- 
; dlnohnaturo of tho rating icaloa. Tho two 
oxtromBs pf (not noedod) arid 3 (osiontlfil) 
r we^o absQlute, while the intormediato.falings 
(1 ^ usefuf, 2 ^ Impprtant) woro*ln{endod lb 
rofloct potontial mfnor and major Impact on 
program offectlvonosi, 

^^ . ' . m 

W Results ' 

Ratings woro suriimod anddlvldad b^thd tofal 
number of rospondonti tb Idontify t^o rank or* ^ 
dor of Importanco. Among tho 47 compotoncy 
fltatemonti, 8 wore rated essential (mean prior^ 
ity ratings ronglng from 2.5 to 3.0); 33 stato^ - 
monta woro ratod desirable (moan priority rot- 



administrators in this' study shoWbd as much* 
concern as spoclal odt^atlon administrators 
who tondod to focus on tho technical dovplop- . 
mont. Implementation* and content spoclflca- 
tion for monitoririg special programs ^Saso) ^ 

' IBOBj, . ; ^ ' 

In oddition to gonorating o list of prioritized 
-compotoncy statomonts, the study also idonti- 
-flod training needs of tho rospondeiits: A trains ^ 
Ing need was defined os any positivo dlflcrop* 
aricy botweon required proficioncy (scala b) 
^ and actual proficloncy (scale c). The numbdr or' 
respondents ropotUng such'^dlscrcfpqnciQd was 
tallied for each compotonc^^ statement, and a ' 
pordontago of jeapdhdonts reporting tilscrep- 
ancles was calculated, More than 4p% af the 
respondonts Indicated training needs for eight 
compotoncy statements. Tho greatest training * 
need was roportod for the compotoncy state- 
ment in\»lvlng maimalning kjiqwledge of cur- . ' 
rent tronds,,rflsQorDh, and program^^r handi- 
capped chii^bW: The next highdit Uaining 
noeds were ih the aroas koepln'g da1a*basod 
records for tho hondicappid studint, ploiinlng' 
programs* interpreting mandates, assisting in ^ 
pro|ram redesign, assessing needs of th? . 
handicapped child, and using evaluallon data [ 
for program r^vlilon. A ** 

S3,SLr^h^'ff ^° programs for , ho oictl'oSS^^ • ' 

bubslan ivoly, tho slatomonts^ ^[mthcedlnmhrndicappod loai^ors This Is conslltAnf wifh 

lorDrotinB fodnrnl li»Hm.^r.l^n^ who Idifntl- 

loarners.Such cor^ . .1 

characterizod as;advgcaey/aHd::lcador 
: iMnctldns as woIUda^tochnical^^ 
: ttf ?[ho?hgjid Icoppo^ 

^^^0^ 3 "itf ui fo™ed^nIth £QctoinUtrS 
^^sjfflcUflnMi^CTrdgJg^^ 



^Erii^inispfogrffnTO 



^pbrtn t iSffgfgqfa^ifCTCTt ^^ — ^ 
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of .training (Intensive 2 or 3 day 'sominari or 
iiOmestor'Qr yoarlong JiiterdGtions with trdin^ 
.6rs}i modo of training (slmulQtipn> dtdactia 
^ locturo, or pn,tho Job praaticojrond timihg of 
troining (prdaorvIcQ or lrisdrvlco)< Finally, tho« 
doctsion on who dellvep instruction (teams of 
field porspnnol composocl of both gonofal and 
special oducotbrs, uhivorsity focultyp indtvid^ 
ualip or mqdta) can also bo assessed dlrdctly In 
- torms of the tichidvoment of compotoncios/ 

The fact that training nooda woro rofloqtod 
for both cognitive and procodural compoton- 
eies suggests that the training system should 
Ihclude both didactic and laboratory elomohts.^ 
It appears that inservlco training school situa- 
tions would Bo ideaL This suggests tfaining 
systoms that ate negptlated carafully botweon 
field porspnnol and hlghor education^ 
! Finally, It appears that general education ad^ 
rninistrators porcolve that the degree of com^ 
pliancb with and the extent of commitment to 
the ^intent of ^he Education for All Handi- 
capped Children Act of 1075 can only be tie- 



mohstratod by dach Individual ficfiool district 
and con only bo as great as the compbtonaios 
ofltho porsbnnol tnvblvodi 

t " ^ . 
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JASPf R HARVEY Is OlrrnQtor, DtwtslQn of 
P$rBonn0l Pfsprntfitfon, Bureau 6f Eduas* 
lion, fof f^e Handicapped, US Office of- 
EduGMtlont Depertmwnt pf Haelth, ^duCB- 
' tlQn. and WalfsrWt Wd$hlngtQn» 0.0. ThiM ^ 
artlQla was writtan by Jasper Harvey lr\ hie 
'-: ^prlvata capaQlty. offlalal aupport or 
endoraamenlby the US Office ofEduoa- 
i tlori Im Intended or should be Inferred, 




ONE of the more ^riticul issued facing the 
brood aroQ of-sp^^oiol dducQtion is. to 
chungc the ways educoto^^ ond others view 
tho needs of the handicoppad, < , 

, Got is (1078), at The Univer pity of Texas at 
Da|lQ8i has referred to the personal andsocibl^ 
consequehcog of innate or adventitious aondi-r 
tions that,. affect the individuars ability to 
interact with human and physical ehviron^ 
ments as being the. most critical factors in this 
iisi^e* As achiovement and de^elopjnent ar^ 
consideredi coniparisDn is between the 
: present and potential achiovement status, 
that iSr dlscrepanK^ analyslii. Learning OF 
nonloarning takes place in all onvironmentSi 
not fust in n fbrmal school setting. Both the . 
human and the physical aspects are influen- 
tial In forming one's cognitive^ affective, and 
psychomotor behaviorSi - « 

These Tactors have far reaching implica- 
tions .in early childhood education for the 
Smultipl^ handicapped and the more severely 
TnVblvod'children ond yputhsT Basicallyj one 
must consider developmental asieasment and 
^from that develop curriculum. • 

InJe^sUhan two years' timei Nbyembir 1975 
to August 1977, three documents have beoti [ 
tieyelopfd that have implications for pro- 
found changes io the wttys educators and 
olherj will respond tp the needs of the hondi^ 
jgnppedyrhoseyo^ 
Snd rJSBllj^^ 



^appropriate public education for alUhand^ 
" .chlldr©ffi^liii|TOiJntr^^ 
iucogii^lJiffiplem entifl^ 



^hrEducIi^lSl^^U^H^ 



r^^lrticlf iddres¥i^1iomtf^f^^^ 
iijid.ggmejs yhf; progrosSfcte^ 



^^^^&MM2M^^l^^zMi ^^^ j he^ 
ITfffnTBry "d ^ u me n t Ifif P^v illff Par t B o f t he 
^fiiMMsU pulflteaathat^llBh aWdi^ 

^^jirp^^^fS^^Jt^i^l ^e^^^^^ g I vfl a 



JMpIib^l!tegMMtitu!^y[lg^^ 



^Itrff pf Wrlty 1 0 chijd re n Wh o a rc n oj rece i v I 
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mi|?piifi j)l thfi pTola^JiiM^t inpani johAl . .^EHij^Fanis- Many ahan-Hes ro^arfm w 
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m ^ ^Tt;t torn. m»;fc.t^ f^ ifef WhTr p 3rfe KrrmT 




ERIC 






ERIC 








^^^^^^^^^^^^^^^^^^^^^^^^^^^^^^ 




ERIC 




it t h it 1 BglatfgalfcStfeM^ 







utvBid g roiiBB;ir 




ERIC 




intftM nifl^i iKai the rfMlM ^ tlW pt9|r>fl> M mimd -and 
rfgiNfnt^mttiff ihiii .^j- v* , 

- f ^ • pariiHfc * ■ ■ ^ . \ ■■■ i ■ ^ - . * 

f : irthf ^ffttfii' nailvt la^aft kmhmf ihiit faglith an toitt^ 

. Tilt fini laik at ih^^mmkm k to colWct daia,an il4 child 
amdMkmonlHrnli^, ^ ^ « 

limn can be Wa MMtult fi^r a iN^gfi n^ittl ^laaitiatk^. 
'iT"^^*** "** ^ ^ ^ ^wrt 

pf^lf?m N^^iM bsi iiiF iiHffpf^atJMi nmm W sadt m is ' 
Ultf afl«citi»€hlUii»tnHt|sffialp^ ^ 

• Sttitimili#ti Midiiirm im4katbfL bean Mm, alWfgis. . 
^ fuart^ibiUiy to iilvMi Mm^ii aad aumlM, and ip«^lat 

ff«dJitf liMinidisni art Ijpa of aM^iUfit Infefmaiba that 
muM b« cimddatN in lha rofmatkm oC ihf iKf 

• Itefi Miftt maf fe^i^ a muiWn ^ matti tjpfa ^ , 
^hTtkal actJf1«f or ipttiAc amonfiu of M ptrieik. 

• tlif popibiUiy af liifgkal ftctniifiiii aJMata ph^m] 
ffv^yrm {tV^h bo«; clHl palatf, |«aUni Man vaN^, ac.) 

- W Mpiar*d iM w 

• Is ihf raf# ewi of dtftftwailft fmral namM i^m . 
djiaa«ft ilw lEP i^imi focua ^ iN W« Ufaf^fifa for M in 
lilnJng cuf NfU funeiMMii and mardi^ thf 1^ ^^rran# 

• ThUypH^ nifdkaiioni bHnf uirI miMt In nsifd, n wtW li 

* • *patifk phfikal Umitaibfpi maf altvr Hiicfltbnai pHiifltifi 
; * (J i^fil^iH irm, Isf r«ampl». mlghi dkiait that IratntctkA ^ 

b# l»arM tb» fiisd #rm •lid that pb^»j ih^ipy 
. !o Uif mmakm ana). * 



* AlWrgWi mif ymii ih# nrpN «f ^ that cifi ba ai 

* , tbt B#«d br m will fVTialntf bt a f»<f»* In (Imttiiittihf tha 
f dsUf If h#d«l# fipf Ktl^ifln child ftiih a pHimia Mtri pt^ 
V \rm miihl iwH ia haw nmpkia r«ai iKff« of four %\mm a 

>Th«b^ parpaa af O^a Baikal in^ailaii b ta d#, 
WiDpiiwiM ^ a ^aM^Amwr IIP. Thi^ ihto Infom^ion miMl 
I© pfair^ far m^t^ fflfdkil Imti^t {infdk|liana. 
M tanird. ififyff fontral) la m to dammlna rmldf railpfii ' 
HI idiintksal pnifrmalAf . AM of thJa i^lmiiilbn to ba 
gU^^aifc^»imiiiarii^iiiibtl£ f^ > 



Mii^ PrmM ilfrf hindiea^ cbiUr^ pliTtkal litfi>ife> 
m^V Ffagramlnf miidtf n^ni «»tll cottctAi tha pf^utti thai 
tan bt iMid l^ttenlnf, fbf eaamplti b pHma Imp^ancv far 
•fW?ljr/pfafo«ndJf hindkappe^^^j^uab, not enJ^ aa II maf 
wlita • ihat aptatle pr^frf m bolMM mAxi&m m$f 

fadlltatf ar hampaf aihff ^v^Hdnal pfteffamln|- ticMana 
rtlai fMldrfn who M apMk; «ytd Hfffiithtn thaaa who in 
aihftald, pracftdum far imiiig and iM^ng ibt cMy^, and ihi 
ma ar ^mhhk Mkff ira alt eriikal.pkea ^ Informix 
lian thai h4 ealkftH Mng ihi attlmmni phaie. 

Par iaf ahUd who k tt^grknili^ pt^l pfabl«ni. tYm Milal 
■««n^ InfaftnMian tfiaald ait^ i# ihrtt malaf palmi. r\m 

i^atei ih« tpfftna ihttipfMte af m^6m. Thm 
nf*ia, af WMiM,. mtt 

l**aftd, Ihf Inf^atkA falnad tmmfi^ ttafaaii^ihayy pdim 
a«t any of iha eiUiri ^flc pHfikallimhitfeni thiri^ 
^ttcaibnal pw^fuiai^ TbU, ^adaUf §m ibt imtaN In^ 
^hffd cfUld, ip^r padibfii^ aid haf^Ung laehni^ naad ta 
N i^^^. Tbt acfy^ii^ Iharapfai ar phyiittJ ibtripiM 
^Id bf abk dftarmli* b©4f bfii io porfrtan il* child •a tha^ 
i»» chJM fHJJ tbte la aulta tha Mm6 ffmm. tbif - 

pomiaii 0^ ^ Sstad art tha IIP m t^ d^d ^dm^miim^' 

la Ihf fTtal RiAiatitf af InMineaa, ^ciipaikiiial ihafHi«i or 

^F^toipte irta b# iiKd « ^^ihaatt iba mah#f in iM 
f Thf ityual AMwic ififarmaiian, thaf^faft. ihadld 

ImMa ^adfic Ififmaiioi^eii hew tha taadiar and thmpki ^|| 
Iniffttl ihiattfheM iha mkbs\ y^^r. In^aifon ba Ia. 

_ ^ *^ • W WhaHofi that ifOihi aeciif ^^jj^^ ^ 
hfind ffMiiicdbta ihanpaBik aiifaikm. 



naifon thn^ | 
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Ai wjih Ihi mtdkil mmmmhi lnft»miaibit, thm phpk^i 
iUHMimtit ti«d to be rtcordtd en ttP tor ipnlit 
prdgrim t^dffitlofti mtd ibd lo tM f»« ifwf inift^ wtih all 
ffdycatiofui pfof^mlDi^ * • - 

AtiMy|fi tiiiiimfiii fdf Innryeikmil pfogtiftilng (■ a 
iMU«. imral pttilnttii ariti nffd is bt dii^ialid, iliiL iht prd^ 
fm of mrtwnfni invslvti itichtrt k^liif dlmitf ihd f(»qurnlty 
i1 i^rdflc child bthivtort. Smi^, fhi mttrriik tht tmhtri uk 
rniiiln pniefdurrt for n^wrtng ebjectlfC bthit^orf iHai iri 
wqtt^icfd dfff lapm^ialtf in varioi* imfttii att but atwip 
inf tydiftf fTtai mdtof.^nt mokm (or cofnlilvf). fommynkalton 
JlajifU|t}i wHaL itid^ 1^ lil _ 

pbkli ih« iHAffrlili art pm^tcd ihoyld N pregfam tpftifki 
Uiat ia, iktr aft dffiffd imm^hm trifle foak of tht fdyeatlMil 

Daftmiiiiiif f rloriil«i 

Wt|fif ail the AMiifttnl ilala ar« cdletled tht cdminillrt muit 
mtfi and dmtfm^ht tht child'a curtftit Iml of fuficilofliiif and 
-^»€Ut nHdl. Hii i5it]rtla el Ihi uMfn^ data tit ohki tflUi»^ 
Ikh iftyicf pHoritkt k ihi major laik of iht esitimiUfc and th^ 




mum Mabliih a piuctii for makifif ihiM d^cklom. In mai fiia 
iha |tiufigkjuak en ih* cnsfiiUitf fnoit fafry the bnini of 
dKfalon mahif^ procfiti Pamtial inpyi b dillcal, fiptdaliy ai lo 
dcair^ fo«|i« byi ihf pfofMionak,. who ihoyld iff^niafid the 
■jiff wnig ill data and pf^am ^capabilili^ vHll have iht btiic 
rv^naibUlr? (m datfrsiinlthi prioHtkt^ f ' ' 
' frobably'iht in^ iifipoHaiil aeUviiy^of the commiirfe ii id 
anaiifit ih^ iwfwmfni data and HiabUah priortiy art at of inNnic^ 
tiofi. ^ia actlviif dfimtloff lh« appmpHaitiifia or Inappfo* 
pflatmia eCthc lEF. brayat ih# mm ifchakaUf cermi IIP, if 
fe^Mfd on J^ppfofHal^ jMirMabnal fOalf» trill r^lt In loiff 
^uliif Inatni^ka. • 



Bcforf anf ffifatilii|fyi progtam^cin bt dtviioped, m icfuraie ' 
Haitmfm 0f the chlld'i.nirrtfil fytietionln| Ifvft in eaeh conienr 
arta tn^ bt madt <thU k Intetprtttd ai Ihf hightft t#vef of llM 
ikilkit^Mudcnt haiinMcharfa» Thipriorljijf irta f^ - 
ihoyJd b€ ai ihi next Imli When programing Ji planned tt a 
fimm Ifvfii valuable iMtruetional lime will be toil* |f pr^ramlng ^ 
occyri at too high a level Iheriwitl bi flille, If anjr! lUeceiii ai well 
ai a high dtgrft of fruMrailoa on the part of both Mudeni and " 
leichin A eiutidn ihduld be noted at Ihk poihii regardlaM of ihf 
apprDpriaieneia of ihe Initial iipMneni daia,,Rll|iaiiM will be 
made^ With iM cartful uie of ongoing aaeainieni procMuret ' 
leachen are abl« lod^ect qulcklf inf pinpointi ihil are loo high 
or fOD kaw for ft giren eh|ld. The^ dail^ lnR^cti»al daii dioay 4--^ 
probably lake pTtteden^om Initial aM^vmeni data In determine ' 
ing Imi of Imiruciion^ If ihe dmWy data Indicate a lower level of 
^ttttloning than did tM InlUil aiMmfni, a tiftful tiplanailo^ > 
of the initial aneWiifnt data k called for^ In thlieaft IN ieicHer 
will have 10 cotuult with the Ir^ivijuak who collfctfd the Initial ^ 

aM^nneni information and trf lb determine the cau^ ofihe dii^ , ri 

_ *t • i-' 

cff pancy, •• 

^Ph]^kmlLimMtwm . ^ 1 . . .41 

't^fe ate very obviouj phTiical Ifi^ltalioni that Will n^esftaie 
alterationi In priorilief^ For iiamplef completely deaf children 
ihould not be expected fo acquire bailc auditory ikiili^ Oovioui 
cai^ of phTtlcal limltitlom will certainly alter the ini(ryctional 
prforitiei. Howeter, ipeclOc funciloni (I.e., motor manl^lationi 
recfpilK linguagf) Itlll muM r^ain aa iiBcryciional prioritieil 
only ihe'ipecifle ftUll deifriptioni will change. A my ipeclal cau- 
tion k needed here becatye man^r lima theae obVioui phjnicil llrfil' 
laiiona are poorly documented^ Many cerebral pakied children 
a^ partially lighted children have been poorly programed 
bfcatsi teachtfi Birtimrd they could nerer ute their flngefi or lee^ 
Any £aie of phydcal Umliailo^ muM be preck^ly documenied' 
^ before prloritiFi art changed. ^ ; ^ - 

The ultimate criterion for programing muH be: "Will thia ikill 
^^rmride the Individual with a functional behavllpr that will direct l]f 
enhance hk ability to live Independently?'' ThU priority ihould 
direct all goal letting activiiieL Unfonunateiy, many tducatlofial 
objetiiv^ are Hiablkhed iimpl)f becauae ih^ objectiv^i are 
''awiyi uifd,? £icA $ktU lAdl it imughi ihould filArf 6* a /imc> 
~ liOftal tthaaof m mnd 0/ iUtIf st jAou/^ s buitdtng blsek tkiU 
{m ikill ihci k pari of a functional behavior)^ 

Rj^tvtlBition of IkF*! . ^ 

Ai pr'loriiicf are deterpil^d, objectivei muM be developed for each 
I. ikill area. &£h objective ihould contain a if^lfk procedure for 
deierfninlng when the ehlld evidencei the detired tkill, With thk ^ 
procedure, re>evaluaiion of the lEP .focuin on three queMioni! 
(1) Ar^ the goak a ppropti aie for the child? {t) Are the Itated ler^ 
vicet being delivered 10 the child? and (3) li the child evidencing 
•kill galm? In reality all iKete qucftkmi are related lo child perfor- 
mance daia^ tlen^^ ihi commiit^'i (a^ U to monltof the chlld'a 
progmi and to make lure that the chlM k recfiving the lervlcei 
thai are lilted in the 1 CP, If the chi^ k evide^lng iatkfactory 
gaim the llCP k probably appropriate. If the child k not es^ri^nc* < . 
ing luccew the committee muat dfiermlne if jhe goak need 10 be 
altered or If diffefent educational pfocfdura art calM for, In any ■ 

_ inttance, the commiiiee hai ih^ mpomibllity to act a« a_l_f am to 

Iniure thai each child k receiviffg the mo« appropriate education. 



lis 
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DUfinf iHt imfit jftiTi, Increutd AiifetiQn hat hm 
fDCiutd Qrt Jhf vociiiohil pf^pitiibn of hamllcappetl 
chlldrHi ina yoyih. in 1971. iht US Ofnct of Educiijeh 
predlfiH ihit the fuiurt ef 77% of ih* handkipprd chlldrFn leiv^ 
inf ichdoi pre|T«mJ oyer ihc nc ii few ffift would be un^plor 
isfni. Uhderfmplojfiii^i, Qf is^il drpfrKtene?. Ai one utp towird 
milfyiRf ihU liluatbn, ih* Byf«u of Educaiion for the llindi 
tipped (BEII) declirfd cirtCT ^uCfttkifi u i prioriif progtim 
Area for esfepiiohil children, Btfi eifiphaJied ih« e*ery eicep 
-rim) IfifbirKtor Muld HW/H mliilmyrar efitrf 

FfpgifSAQIfNC &c»p| tonal QiiWf tn, Spr in| 1978. pp. a4»a^. 
' Qnpftllit © leri'nn tosjcll for bctpflonil Oil|df»n iU, 



Ai the Mme ilm?, Inefeiird cofieern ind lyppqrt hM^ 
^»PV^prmed reKpfding the iMue of triining the hindicapped for 
/^eicepi^jflpl childfen. OEM emphiilied ihit eiic^l@fi«j 
ehild letWhf k>^I ihsyld hjitei it minimum, eniry level Job 
ikilb^ At the lime lime, Incrpated coneerti and lupport hu feeti 
eapreMed frgird|n| the itiue of irilnlng the handicapped for 
qualiiiiiye Irreli of employment , The mere faei ©f emplo^ni, 
regardlai iMirihiiiei or their match to th« IndiWdujil, U no 
longer accepiabte for ihe handicap^ any more than ii U for the 
whandlcapped. Hie rollowi^giummarim current ihinkliif t ^ 
We ha^, foi far too lohg.'Wemed to act ii though a handN 
capped penon ahpyld be bothpleaied with and friiefu] for 
anjf kind of,«ork todctf proddet. Unlike other penom, 
we leem to anume that. If a penon b handkapped, bore, 
dom on • |flb U Unpoiiible, Worae, much of loclety haa 
aeemed to iaaume thai, while ^n^ peraona ihtmld peek wsrk 
eompatible with their' iniere^a and ipiltudei. lyeh con^ 
liderationi are not n^mary when aeeking to find employ^ 
^ ment for handicapped penoru. If sny Jojb in thr world ef 
paid employment can be found for the handicapped perion, 
we mn f ^r too often jo be pefionally relieved and lurpr M 

, _ _ "*_"^^^*PP^ penon^ an^hlng 1^ than eff^iivf ly 

frit^ul(llf^, pp, 6.7)/ 
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Aft in^rt liid anphtili m vo€iitonal education pfOfnmlitg for 
ihf bandlfapped hak bttn ont appraaeh to prrpirlDg thia popyla^ 
lion for tti^rt fyltabW fffipb]rft!«fit opponynliM, Th^ piMagf of 
.varlaiu ffdcril Itfiilatton hai undetKortd ihc inmailtiilf impor' 
. laiii rolf that vocatlofial tdiicaiioA miM.pla| In th£ tdufatlon of 
'9iihdk%p^ ihliditn. Th$ 19fS Vocational Educitbti Act Ipcci- 
ikally fitrhdrd «6ciiionil tducatlon lanFicfi to Mh handlca^ptd 

i^'' and dUadvamagfd populatlo5i> Whfit tip^mhn \n profrirn tf> 
fort did not foljowt th« 1969 Atntndnithti to ihit Uw'rtquirtd 
fach •tatf Id Ipend a m p^portlon of lha faderil Rational fdu^ 

i nation monlft to proiHda ¥of itlonal tducatbn to handlcipptd uw 
dfnti not othtfwi^ ^big HTvtd^ thcfti tht rtc|ulrtd ffderal 

™m^i«^ fff^nfiiif wf* w^^^r WRM ih^\wr 

muallir allo€iitd ip tht^mtoprntni and fyppdH of ipedal ^r^' 

gatfd vocational tducaibrf pfograifift •cathUtg Qoi^rnintnt 
^ Accounting Office rtp6n^(19Ji) critlciifd thb approach ai holh 

fdycatlonaJJF yn»ynd and cconomlcalljr Incfflcffni, The report 
V ioggf«fd that large? numbtrs of handlcapp^ fomh ^uld rt- 
' ctiipf more meanlng^i and appropriate training throygb tni^a' 

tbn Into fxiiting pfogrimi. 

Thit the educationar ntgJ^ apd mUmadagcm^t.af the paMj 
will iwi longer be loltfat^ li clearljf Indlcaied hf the pr^ldhi of 
iht^ I9?d Afnendmeiiti to ihe Vocatloflial Educaiion Act and by 
Public LpSw S4< lit. The 1076 Amendmenta ipeclflcalli mandatf^ 
ihat^handicapped children mam be IncJiided In jt^Bt vocational 

^. fducaiion programi whenever poMibk. In addition, ^bllc Law 
^ H'HI requlrfi ihaf appfopriate ^rogTsma be provided for handle . 
capp^ children In the kaic rmrlcthe environment poniye* It 
ipecincallir alludfa to vocat lonal education and, lii fact, Iti proW^ 

^ ilOfy iyptftede thoie of ihe VdeitkHia] EducatS^rt Act and Itl 
amendmeny.^^jQonfeqyentljri' It can be eapecttd that ihiE Indb 

^ vldiumed edycaiion ptogf ama dci^loped for moil high Incidence 

^ mlkilf ef moder aieif handlcip^d children will ipedfy vocailonal 
educatloii trilnlng aa appropflate and tegular vocational educa^ 
tlon claNct wlili be d^ermlned to be the leaii riitrictlve environ^ 

. smit In whkb iIk rcquW te tralnisg cm be providri^ Qooperailoit 
between vocational education and ipeclal education li no longer a 
matter of choice^ It U fait becming a matter of c^pllance. By ' 
vinue of the provifioni of the. Vocational Rehabliltatlon Act of 
1 17 S, vocational rchabilliatkm coumelori will alio become In* 
eireaaingix Involved in the delivery ott^ism lo lehool agtd handh 
tapped louth^ , ■ 

SPKOAL UUeATOE AVOCATION ALEDUeATOR 
iODOPEJUTlON 

Detplie ffderal inandatet to the contraryt cooptrailve cfforti. 
toward ^pfovidlng ifnprovfd tarter preparation oppoHynlilet to 
the handicapped ate not jm a widely ptevaltm practice. Scvtral 
fattofv appear to acikmnt for thk, FlfMi the hlitoHcal orientation 
and trilninf of both ipectal edycatora and vocatlmal educat on 
haa not bfen toward programing ht the adokicent handicapped 
petaon. Vocitional educaton h'^'develo^d pfogrami for f^n- 
Impalrtd foyth while ipedal edutatcri hive e^icefitratcd mat of 
Uieir efforti on pro^amlng for Tovng children. Comequentljf, few 
profeaiionaia In eiihef dltclpllne have trained to men ihe 
unique needi of the adoletcent handicapped IndMdual. Neither 
the Ullli nor |N atiltudca required for luch an orlentailon have 
been developed. Flnallf. neitl^ groyp hai been particularly 
iMivatei to ventuie Into thk pew arena > We have found It eaiieri 
M well ai iBOfe cstnlot^ble aryd Kcure, to do iluim thisp wfTh^ 
whkh welBavc previ^^y tiper^erd lome •ucccii (Govef | .1 If t). 




>lng 
the 



'■ Aitempu to remedy ih^ lituatlm have been made at natlotial . 
conftrencfi for leacl^r educat^' frotn both the ij^clal and voca"" 
ilonal education diicipllns, ai well u thrpugh the deve iapmetit of 
Iniervlce and preaefVice programi for public ichool'perionnel. 

TllEIKPFftQCESS 

All profcialonal pcrBnncl concerned ihuM prepare to demon- 
■trite the n^ed eompctenciei In aMe«ing the Nudent'i akilUi 
planning an Individual lied pr^am, deiefmlntng the program 
placement, l^cifytng tlx Ifwtructlonal compontnti, and evaluate 
the total pr^ram, ThU article focufs on ihe developmeift bf 
the Indlvlduallted education plan ai the uructyre for the detiveiy 
of ^tvictt. Vocatkmal educa|ofa In cdopcratlon %Hih fpeclal edu* 
caion, ot^ teachen. parenti, admlnlitratort, and when ap* 
propri^ia* other l^lvlduaii! muM lhafe In the proceti of develop' 
ing, iMplementlng, and monltdHng (he educational pfo^Timi for 
handlcapptd adoleKenu^ The following diicuiilon dtak with 
totne ba^c cofitidcratloiy Inherent In thU pro^w. 



A^HMfieni ihould be i^ewed ai a^ two wage prbceiir imemn&AV 
occuring prior to the Initial devflopntcni of the lEP, and the pro** 
gram placement i and on^lng aMctment of abllltltt and Interevti 
thai occurt ai the Mud At parildpaiM In a developmental leqi^^ 
of acadcfnlc a^ pre|»ratbn eaper tenc^< 'Br^dln'* (1$76) 

test provl^ an esedlent ^vlew of a wAe varl^y of Inierettt and 
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Individuflli^ Education pFogfamlni 



iMliudtf ioti ihit ift poimhUf trnt^ ^ bmh iN iwdtmli 
iAd vdciildnil AMiMiiefii ortht idol«»ii| iiiitdicipp^d iiudtnii 
Thf tcidfinle fkJtti of IN Mud^nt Ein b«i Hf iUfiKd throuili i 
miblnaiion sf Mindirdiftd im, IntomAl u^mnmi/A^^ 
I ind b^havigfit a^ervation ifchftl^ufi. Th«f t^mtnii 

^ frtJI provide a baiia for d«ilibn miklii| rtfardlrif th« ld«ii|in<i^ 
Itefl of th« child M f ictpikifial. |}h^ a^prlaieoM ef plidnf the 
r child In tilfcted mainatrfpm fIsMti. and iht pr^n^lqn of 
;* * ilf^nan rttntdial proctduni, Tlif aMfmeiii of iNt ituden^ 
; lUlli will lyntai A |tn€fil.dlffCiloii for the eirWf 'preparii^ii 

CQHlpOH#n|| of ih« pfQfTtll|« / 

■ AddSilofiat tdu and Itdinlquft, mch at work AampU 171^, 
prD¥id«,ihi mluaior with dsis ttiat, dcli^ait or funher |ftppon 
^^p^^\mmV^^i^ of tMii^fiii Mivili fti wlih'^lrtmi- 
iloisal dm ott a iHd« nn^ ibt bchatloral fharactcrlnQ. Pau 
awch ii ihm art the baalt from wtskh ttmilive bng t^tn eartf r 
objff tim art davtioped and pr^am aptrbii^ fanned. 

Ai a fimctidii of hk or her caretf dtftJ^^ni ^iperlinea. \ht 
aittdffii thotdd dmiop tM, lUlli i^l.WU] fMllll'ate explontloii 
snd dariflfailoA of Indlvldyar OcpMilonal \nimu. Thfouih 
©ngolng ajiamiil idih ih« Mudftiip art u of vf^gthi and wt ik- 
neaaei and jar«r loitmu wilt comifiyiill^ tf Kruilnlied ind, 
^^^'>^'* Mlt^ftdj approprliit iiit^^^ ih^ educailon pre^ 

- r«m ai InllUllif wtltten tmn ^ Tnodlfled t&intludt thtte mutt' 
fle€|«dlnth€lEP. /' * 

- . , ' - / ■ 

Fja^taitat . / 

- ■ . . ! ; .- . 

It hij betrt «ai*d thai |h« initial libeUni of an iBdMdual ai 
handleapped will ptehMy bt the mote ^ifnlfkani fveni In thai 
pmon'i life* Anpther mm wiih ilmilar ligmncance li the deve 1* 
opment of ihe tdMaibii ptan thai culmiaai» hi a ipedal edufi? 
ikm^aeemtni for ihai individual. Declaion maklof thai lei^ to 
Iniiiai fpedal edueailon pia^mefil uayallf occun al the elf 
mentary lewl. Ilowe^, of no Icig ImpprUjiqe ife thoie decUioni 
_ "® '^R***'^ a^'iHe itiideiW^B pfogr am la revitwfd and revii^. 

ihmyghout hU or her educaiional eiperietiee. At the teeondi^ 
^ |«1 ih«f prpfram dccijloni have a direct sod forfKfable Impact 
Oh the qyallij of aduli adjuiin^i thai the Individual b able to 
aiiain, PrOffW can 00 bnier be dciigoed primarily In lerma of 
Ihflr rcUlionif p 10 future academic proframinf , ai oftcri U the 
twe durinf ih^e^meotanr ytm The immlhenee of ihe lecondary 
«udenri adulthood re^ulM that the quality of Kii i^al life adjuit^ 
ff&m be of parimoyiit Eoncem ta ihote jpenoni invslyed In de- 
veloplof the lEP and dctlfnlnf th« fducatlonat eiperienc«. 

If ii la determineil ihat placement in 1 ipecUl educailon pro- 
gram comlnuei to be the appropflale pUcemeni for ihe handi^ 
capped Mudnriu a wide range of profram atiernaiiYei are avaih 
able, ranging fmm aelf contalnHi ip^clal educaibn pt^gf»mi to 
almoit lOiAlly m«inMreifned prDgramt^. While therf are mao^ 
poaitifv benena to be gained from ihe Im^aiion of a Muileni Ihto 
the regHlar Khpol profram. It ihould be atfumed thai ihii 
programihg altrroatlve wilt be appropriate for all handicapped 
imdenii. Some m^y not have ikijia neceiMr^ !o lucceed In 
rrgylar academic or vocailonil ppogTama. even with the provlilon 
of additional luppoft KTfkn. Furthef, ihe focui of ihe reguUr 
pfOfram may not be eompaiibk with the need* of Ihe Individual 
handicappnlitudenr ' * 

One recommendaiion r^arding maimireamingihat h»ia greal 
deal of mefit Inclyda the preicH^ive pUcemeni of liuUetiU Inio 
thoie cUMrosmi thai offer the br«i meam of obialnin|| ipecined 
eonipeiefic^, irtlh NudenU remaining In theye cUiifoem* only^ 
bng ai fT^uired 19 «hleit 1^ fsmpettncy Or Mpftem§«. Thk - 
niigeMi that tome HuUcnu may be placed In vocational edycalion 



^ jfami for |h€ enilre vocallonal iralnlni le^uenee'whilf oihert 
wUl receive drily that training neceMary Ibr ihem to attain the 
ipinlmtim entry |ml ikllla for the ^bi of i pirilcylar occypatlonal 
cluMeri = . ; . 

Curriculum < 
Each program allemaili^ available to meet the needi of any 
handlcapp^ Mudenl muM be comldered In light of ihe cuWculum 
d#«Jfri» An eiccllent framework for the deifelopmem of ihe curH' . 
culum of th^ lecondary pro|ram li found In Drolln'i (In preai)comv 
pettncy baaed approach which ipeclflef !i compel^nclia and I OS 
•ubcompeienclea thai mildly handlcapp^ Indivlduaia ihould 
atlain, Hif proviilon of Public Uw Q4»Hl for the eiifailM of 
-^ondiif ppggfimi ifliirii^ ini^M 
available for Ihlf compeiency attainment. In ihli iyfiemi.icademic 
ikllli play i lupportive role, being viewed prlmarily af a meam la 
aifalnln^cupailonal. dallyllvlng, artd.pertonal iodal iompt* 
lenclei. Thli approach hai ilgnincani Implkatlona for the cur* 
rlculum eaperlencei ipeclfled In the lEP, 

The career education model alio hai ImpdHant Impllcaildna for 
the aihlevement of ikill tevfla of Mudtny entf ring leconda^ pro* 
frami. During the career awaren^iUp In the etemeniify ^aqi 
and Ih^ career orlentatlon^Bjid taploraite phue of junlo^^ 
ichoel, •iudenu can be especlcd to develop the eMential aiOAlea 
and ikitU prerequiiiie 10 ihe more ipeclflc occupalional orlK- 
lion of the lecondary level career preparation experiefl^i ^ii 
ihould tlmplify the ^aik of vocaiional educailon teache^^ ihey 
can then conceniraie all of their effofti on ikill development 
' iralhlng, Nonetbelai, ibeipcelal edyeail^ program componenU 
at Ihe ecqndary level ihould continue to emphaaiie ihe acqyUiilon 
^pf th^ perional iharacteriiiia and aiilmda nemiary for luc^ 
ceiifui employmeni. 

Reiearch has Indicated thai li if frequently deflclenciei in lhae 
areaj ihai account for employmerft failyfei amon^ the handle 
J*PP^ watjanal education teacher may find ii necMary to 
4lier Iniiryciional method (luch ai^buitytinf oral dlrectlooa for 
wriitf n onci). to adapt machlnci and looU. and to dlffefentlsie 
Insiruciional goaU for ihe handicapped Mudentr The lEP 
■iwlfy that the iiudent complcie the entire vocational training 
Kqucnce or only a portion of It. Even ihough an Inlilat IIP may 
call for only a limited level of vocational iklll training, the otifoing 
aii«neni of iiydent prpgm and ablliila may IndJcatf that lh«e 
objeeilva •hould be revlied to Inclydc more lophUilcated iklll ' 
ifainlng, • 

Two leta of curriculum materiaU that ihoyld he of partlcylar 
value lb vocaiional educatora wUhlng to pfovlUe competent baae^ 




Maititalniiii MomenfuAi 



lit 



pr^imliij art Ihi Litrnlrig AciMiy PteKii^ (LAP'Oi dt' 
iti^f^ by.ghf intemilf Dbtributt^c Eduoilloft OyrtUujym Con* 
iOftltiitii and the Comptiifl^^Biiid Vocaiionil EdueailoH 
' marfuict dmtoped ii iht ynlvt nliy qI Kfhiuckjf, Doih of ihme 
f^hiffanii iCford Mivlduillied, tqmpik^mf butd ifytrii^i^ 
'MCfdm i Widt fiii|f of Qcoipillortit Ikilb, Oiif of ihemi • combl^ 
Mthn,,6f ntlihtf mighl be deteimiin^le b# the mm\ *ppfopHilf 
ippfoich to I he currlcuiun>'d^ffi. Tbt trliUal conitdtfitloii li 
lhai ihi ph^im be dmloped or modifled to follow a loficil ikillf 
leqiicncf ifidinf to iht ■iudent*! ichleiretiieni of lonf itrm 
goiii ifid dbjectiyftbf hU «f her liP, 

'• ■ ■ ■ m 

frogftnlMana|«Bi«ttt ' 

Thf dtvtrdpmfnt of the lEF b Ihe l5lilal tiep 1^ ip^p? lite 
pft^rittiin| for the^ handicapped nudfiir ^ tlowevf fi equally 
jmponani U she taih of m^nliorlng the Implemf ntatinn of ihii 
plan. If It 1^ dftefnilnfd thai tl^ Mudeni'a Iniifuctlohat heedi ean 
bfsi be mtt through placemtnt In Ipeelal tducatloti cla^s for a 
potilon of the day, the ipeclil edycaUon teaeher ti^uld be 
Iponiibhe for ih^ Implementation of that portion of the plan. l|ow> 
' evef,,if ,the uudcni can perfbrm lucceiifulif for the fe^ilodfr or 
.. the aptcined^icademic lub^u in rtpiliif claiirobmit it would bf . 
ihe rfiponiibiliiif of ihpie leael^rf to hiinage thoie portlona of the 
eddeatlonil progtaiiii A third alttmaiive li the pUefnieiiitof the^ 
at udtnt In a vocailonal tdueation program under the guidance of 
ellher a regular or a apctlal needa roeatioiial Uacher* Thla teacher 
li I hen reiponalble for programli^g for theie goab and objective . 

All of iheae teachera'ijiare coUectlteljr In the r^poftdbillty for 
fnonlioring the atudent'i progren toward the goab and objeetlveg 
of the total program. Publk Law 94'14| rfquirci thai the place- 
ment commiiifei which now Includei ihoae pertona whoorfginailjf 
dmlopfd the lEP aa well aa ihoae indMdiUla d^lgnated aa re> 
^ofuible for portlofia of jhe prfterlbed propam. meet at lf»t 
annually to review the iiu^enc'i pre^reia and deierml^ what 
program ratentioni gr opanaloiia ihould be writien Into tne lEF, 
A ke^ perion tp the lueceai of thU endeavor la the commlitee man^ 
agf r Of chaif^non. The inanner \j\ whkh thW role U fulflll^d cah 
be critical bdth to comphance with the law iiid lo the achlmmf nt 
. levfl.ultlmatcly attained byhhe handicap^d iiudent^ The foUow* 
ing concepiualiiatlon oytlinei lome of the major rffpqniibllliiei 
o^lir pfogfam manAgf r. 

1> n(9mtoHng ti'mttitth. The program minsgef, throygh 
rokiyltation with the retponsibie tscherti muil determine 
thai the, goala and objectlvea targeted In the lEP are being 
mei b| the ipeclfled datei, 

f . Comaeting commii/cc mcmfreft^ ^mmiitee memben muai 
fiaie time prior to the commiiice m#etlngi to iymmariie the* 
/ remilrtd t^Mtm en atydeni progrfM toward goalf and object 
tivem and to prepare Matenwnu of aliernaiire tug^iilorw ai 
hecfWy» 

S, IrAff^y/tn^fs^^ctmffnl tPmmitttf mttfiingi. Thb muai be 
accompllih^^ ^yancej 6l^tht JaUa targeted fof the aitairi^ 
mrnt of iheahortterm!natryctionalQ^%4hm. % 

Afamiaimng rtcor^, Reeorda mtm be ma^lalned on cuf> 
rent data provided' by tl^ teachera and from additional 
aaieMnenta^ Relevant Information relating to thWommltl^ 
meeting muM be diMcTnlnatedjo appropriate perf&ftf (^,g^i 
the parenia» ihould they fal^ to atttnil a review meeting). 

5> CAoif Mr miwting. A tiak orientation muii be maintained 
iBdihtttniqw pfBf«rt«iaI eafnptfNi^M of the ^ifFutltir^ 
In an fffeciive^andffricient manner, _____ _ 




EfaluaiioB . * 

The ivalyatjon component U the key to Inaurlng the ^ydcnt'i 
#u€C^afyl progreaalon throygh hia of her Individualized education 
program. Evaluation b Ihltlally itryctyred by the writing of ihoft 

term liMtryctional objectivei. The objectivtfclnclude atatemenia of. 

each terminal behavlort especte^ condilloni under which the 
behavior la to ^cufi and the criUrla for evaluation of the atudent'i 
performance level. Monitoring and evaluating the liudent'a pro^ 
greia fa further Indicated by the projection of datea for the initia^ 
tlon of a talk and t^^ntidpaied do rat Ion of that talk. A review, 
to be held at lep^a^ually* if required b^ Public Law 04^141* 
Howtverp In oyQer to monitor the lEP effectively for the ifudent'a 
mailmum lu^eaai the review ahouid occur aTo^en aa neceaaary to 
coincide wiUiiihe objectlveip In thlj way. an appropriate decialon 
can be made aa w whether the itudent ihould remain in the aanj^ 
progra'm for an eitended but ipeclfled period of time, whether the 
program ahouid be redirected, or whether additional componenia 
Ihould be added to ihe Initially planned and completed prdgramr^ 

3UMMARV , i 

Thia article'hai reviewed the Impllcatlona for i^ondary level iiy< 
denia of legiilatlve mandate requiring Individual lied education 
programing for handicapped children^ It ll clear that thse young- 
tien muM be Included, where appropriate, in itKaklonal education 
programf aa well aa other mai^ream programa. Xhe development 

^ ftad implemeniatlon of the lEP wai dticuiaed ai the iiructure for 
the dftlvery of these educational aervicea^ Five bailc conilderatloni' 
for the developmenti implementation, and monitoring of the lEP 
%vere diicuiied; aueiamenl,. placemenr, . curriculum^. progtam 

^ management, and evaluation^ ti wai mphaiiied that the role of 
Ihe program manager la one that li eaientiai to comply with both 
the ktier and Intent of the law. 
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Eleven 
Steps 
to Good 
TeacKing 

SUSAN HASAZI ROBERT YORK 




Durirtf lh# p«il deca<le, lh# rducstJahAl rlnhli of hindh 
cipfecl children ifid their pipfnu hAVf been rec^niied 
Bnd ■fHrnitd^ I^rhipt the moil impoftuit ifflmAtlon 
of ihw righy wu the puMfe of Pubtk Law H^Ul. The Edu€«' 
1^ For All Handkappcd Qhildrefi Act of 1975, Thia liw ittempii 
tp iniuff^thil all h«ndicipped ihlldfffi ire identified ind receive 
■ ippropfUte public educaiiofi. Ts iryyre the ippmpriite^ 
nets of i chnd'i pr^gm an ii^dividyillted education plih (lEP) 
muM b« wTltitn for each Mydeni. Al flni glance the requlrftpenii 
for the dewtopl^eni' of each lEP mkj appear to be Inordlriatelif 
tiitnttFve an^/^~nmtbeiiBnie^l{m f#e believe re^uire^ 
fneiiU are nol estraordlnar^r, but reprfient itept typlcalljf per' 
formed in the eoune of ^'g^d teaehl tig, ^ 
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In our vle%^, good teaching U eompttied of a i^rief of itii^* 
rditrd uepa that appear to apply equally to handicapped and^ 
nonhandkapped itudenta, all teaehing envlronmentj. and Inatryc' 
tlon on any \kX\\^ Many of tlwie uepi are ilmllar to ihcte required 
in Ihc dcyelopiTtenl of an t£P» fiQX •urpfUlnglfi thei^ teaching 
atepa have ^en identified by other authon and tnlght ^ cerm^ 
a femmon jerue sppfoath lo ttmthfng (Chrlicle. Wllllama, £det> 
man. Hilh Foi, fom, Souilep Bl York. 197?i McKertKie, Egner, 
Knighti Pert Imani Schnelderi k Oanrliii 1978). Theac U illpi art 
lUied betbw and detcribed more fully lii the following narTatlvti 



frrptfii^q of thU paper i*af Mp^nrd id pari by Special fre^^i Craiit 
#411 Atl4'6€9&l and Pn^ant Ailkiinee Gram ifddllO^II (fvm the 
Surety of Edycaiisi far iHe llindkapped. USOE. HEW. 

>^.V fmfn TEAQUNC £fc#pfionoi Chiidrtn, iprini 1978. pp, e3>6a, 
CQpVrt|ht € id?SThf ^ucil for Excapttonal^ildm 
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li Meetindle«tnAWutthfitydeni|' V jV/ 
i, Delermine what the iludenU wini ioilearn inH/or whit 

their pirentiwam them to Ifirn. "^ ' ^ 
I. . I^Hermine the ituiltnu* current ikljii, 
S 4, DelfrmlnethtfikjlltnettJedbyihtM 
- ^ Specify thsfOfiti of ftutructlun, 

0, Brnk ilt^ gqali down Iniu iniilkr. leichiblf. and meiiur- 
t able objectives thai, when icquimi. iead to ihe realiiatiyri 
^ ^ ejfth^goilj. 

7» ^I^HnitrUctionilpfOcedyreitoteachilHMeo^l^ 
^, S, Select miierUli^ tjiiki; irfd phyiical arriq|emenii that Hi 
the objeciWet and initruetiortal prfKef|uff«! 
. 9. /rKACII^ Implemeni the initructional pro^^^ 
iO: Meaiureiiudeni progreMon theobjeclivet, 

II. Evatuate InitnictiQn in light of iiudenrprogreu and make 
_ ■ppropriaie revliiora, > ' 

it ' ' ' ' . ■ 

Meet and Learn Abdu I the SiUdenti • 
It U euential tHai everf itudent be viewed as an Individyal ^lih 
un|i|ue iirefigihi, weakneiiet, and leaf ning eiperiencei. Seniliiviiy 
to Individyal differencei and knowledge about each iiudent are 
impuriant io ihf deyelopment of qualiif inAtryctional progfami;. 
Kaihiiia riiy wiih itudenU bIIdwi a teacher to accurately auesi ikilU 
^ and facilitate optimal perfermance, A leather*! knowledge of hli « 
; er her ifud^nti U the beit iingle inferAVilori loufce for developliig 
' arid reviling iniiructiffna I prugrami, 

Deitfinlne What ihf Styde&ii Want to Learn and/or What 
Tlifir Farfnti Warn Them to teim 

llie guidince and CDoperation of iiudenia and parenu li neceuary 
In the development and implement at ion of iiutruetional pro- 
grama. Since parenli have had the grealrst opportuniiy le obiefvc 
their ehildi behavior, they can provide valuable information re- 
garding current ikilli, ai well a< particular preference* and diillkef 
the child may hkve. Further^ parents ire in the moil appropriate 
psaition to predict future neet^ and lifelong gtiaU for their child. 

: DeffrmiBt the Siudenti'dur rent SkllU^^^^^^^ . 
We believe the be»i currently available way to det^ine^a mU- ~ 
detit'i ikilii i« to compare hia or her cyrrent repertoire againit 
compreheniiye iftiuence* of ikilU. Such ikiil sequencei conilii of 
hierirchiei of behavlori that pregreii from the mpH finWrnthuty ^ 
level to competent functioning in major developmental and 
academic areai, Similar to the mAhematical concept of a nunilH'r 
line, ikilb can be ordered along a ceminuum pf increailng " 
cOmpleaity. However^ inaiead of being compriaetl of a chiin of ' 
numbert. skill tequencei are comprised of behaviori. The»e be^ 
haviora can b^ converted Jnto ©b^iivei for asaeiiment and. later 
for insiruction and evaluation, Placing each student within sothi 
sequence of skilli allowt the furmulalion of a balk map of where ,* 
the Itudent la and what skills might be appropriate for instruttion 
(York * Williami, 19??). 

Such aimment priKedurei are baaed on the notion that Walua' 
tion of a student's performance should reUie to th^environment In^ 
which Jif or ihf wtU N fiA«li«iinf ^ Kurt^, it nt^tt thar Mmui 
mest ihould be cloaely linked ^oJw™ctioriri^hiM eneog^gtnf^ev 
proceia of on going, contlnuoas evaliuiion^^ 



Deterntlnt the SkiUl;i^E«i|ed bf {h« Student 



Following a compreheniive at^ment of a itudent's ikilli, i care- 
ful #valuitioii of the currer^t and future envlrbnmenif muii tm 
made. Thja proce& will awlit tfie teacher In determining '^what** 
ikilla are or will be rteed^d for adequatf functioning* Teac^en 
ihtjuld provldl a rationale concerrtlflg the value of a iklll to ntu* 
dent once it is acquired (Orown, N|ttU|»k|, & Hamre^Nietu'piki,. 
, I9?ds Williams, Brown, ft Gerlo, J 97S), ^ueiiionlng the rationale 
behind tlie teaching of a •peclflc ikill will also aisist the teacher in 
prlorltfling objectively ^ 

^ i-S|^(y the Ooali of Inwrttetloii ~ ^ ^ —-^^■^-^ 
Following completlon^f stefM I through 4, thf teachef li ready to 
•llect the goali'moit ipproprlaie fo? th* Indivlduil itudent 
(Hasail, lg?fl). Th«e goali should be selected usrngi (1) Input 
gained from Interactions with ihe student and/or the pa rent Ik 
{%) aueume/it of the studtnt'a current ikllli, atid (S) the teachff'i 
lueiMnent of what kklHs the student needs to acqylre In ofdep lo 
function successfully wlthjn current and p^bpble future enVifon* 
ments. . * v • 

> ^ . ... . ■ V. • ■ ■ 

Break ibe GoalaDown into Smaller, Tea^habUi knd " M 
MirasorahJaObjectlveiThat, When wicqulred, Lead to * ' 
RealUation of the doais 

Specifying gdals is much eaaier than developing the Carefully 
Kqueneed set of objectlvet or itepi thai will lead to the realika lion 
of those goaU. breaking the goaU down requires a careful analysis 
of ibe cempor^ent ikjIU comprising ihoie goals. For eaample. 
walking acr»s a classroom within 30 li^^orid* may be an eaii|y 
agrped on goal. However, generating tlie sequ^ce of objectlvei ^ 
from head control to wa iking la coiislderably more demanding and 
migh^ include steps like.' (I) creeps (hand/knee locomotion) (1) 
pulls to kneei, (3) lowers from kheei, (4) kneeli with supi^ri;(6) 
pulli to standing, (fij lowera from standing, (7) stands supported 
(S) Itandi alone, <9) walk, lidewsyi while holding 
walka/oirward while holding onto a table, (II) walks forward afong 
a wall, and (1%) walks forward wiih support (Will ism* ft Foa, 

The proceis of breaking gulls do%*n Into teachable objectlvei U 
often referred to u task inalyiis, TJie seven Uasic steps of the task 
analysis proceu are listed here. 



DeRneate the instructional objective, « 

Review relevant litersture and resourcefl (normal develo^A 
mental sequencei, curriculum guides)/ ^ 
Derive And sequence t»ie component ikllls of the objecilye, 
Ellminafe unneeeuaty'^iils, - -i 

Kiiminaie redundant skilii. ' 
' 6> Determine prerequisite skills^ , 

?■ Monitor student perforTtiance and reyise the task analysis as 
V required (Williams ft GoUs, lp?6)^ '■ ' 

Skill sequences developed through task analysis can be adapted 
Iff accomniodate varying entry levels as well as differences In clau 
room envifonmenis. They ptovlde a framework upon which teaeh^ 
5 Ing prmdurei can be designed. Im^rtantly, iheae ob^tivet or 
^i^*M^'^H*hiii y ^iP^^^^J^i^fj^f^^i^hii to jsok"^ 
^^^^iyiP^Atpiet*'^ how use 

■L^o^aUns^t popular by Mager (Ii6i) that i^Hf^ the condi* 
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tla^ imdtr ivhUh if irnlnl Mur, tht tiptcitd iiu^ni he* 
^ hii^, irtd the eritf Hi for tccepttbte perfdrfntnet« Thli formii 
\Jsfl^ m |MUN thit pfpgffM tow#rd ithimme ni cm be retlibl^ 



ilt«H lilNrilflioilil Pioccdum tfi Ttich Thots Objtctlffi ^ 
While cooaldtriblf^Uetiiiii^ tx^^ ''l^t** iniiiy^' 

^ijoQftl pfoetdsitih M fict thit tdine |^roc#diir« 
: gfnf rallf MCept^i Evtn advecita ef *'dliWery'' or **M initrue* 
* iiotiar ippfetchft (jrpicilly iitempt lo ■rrafife tht edufiiioni) 
; tnHrOrimf f^t tf» thii ^'(JUcovtfift" may mort readlljf oceun We 

^imto tnf itifmpftm^imnfr^^tt^ 

podutfi ipfciflfd chingfi in the Mudenri beholsr to be Iniiruc'^ 
llonil precedurtt (Bm«m A Vprk, ^§74), Pflmarily, iKeae IftMcVc;^ 
ibiial procffju^^ *^py^ brok|it down Into thrte componemi. ' 
^. fifiit the :edyeadonlPeni^fOfttiifot pffcedin| ' iht talk ihVf ^ 
itaehtf w'anta the itudtnt^jto ptrform thoUtd be. arran^ id' '' 
matimlte the likelihood thll iht uudent will perfonn ih«i uiki 
ffhii coyJd Include luch antecedent eventa a« gjvlh^'clear dlree* 
tlona» pf^lding iptclatlf dnlgned cyrrlculum ifiattrialip or 
:chkiiffn| |J» phyilcil tHVlfonmenl lo encourage beiat Inter 

i^tiona, ^f:*' y -.--.^^ . ... ..... 

Second/ghe actual behivlor lo which theMnatniciioiial pra< 
cedure U directed muit' iUo be cpmidered. The •pecific ikilii, 
kUdwitdye.- and aitltudet a leadier h@p^ to develop muM be 
iptciflid and 'pfovUloni muit be iliide for the unique phyiJcal and 
behavioral characieriitl^ of each ituderii. Oonaf^ucnilfj lUemaie - 
^pal^M to the lame goal miM be deterrnlnedfln order to accornmo^ 
ditethfie^haraciefUil^; ^ ' , ■ 

Third, the conieqyHicea for correct and incorrect performance 
mm be i^if)fd fa that the Mudent «nU ftcclve appreprlaie feed' 
back and continue to work at the iiik of learning. Feedback and 
filnfo^emcnt muat be protided to guide, eneouragei^and nurture , _ 
the chiid'i love of learning. What the Mud^t Icami ihould be of 
functional value and asiat the child in effecting hii aocial and 
phfikal world* Ideally, the ieamln| environiiient b one that 
pTomotea further learning by •tlmuliting curioalty and motivation. 

^liei Material Taaka« Fbyd^il Arnngmenti^ ■ndSehcdulet 
tkai f it the Obje^fia and IflamiriiDaAl Proeed 

7%a|lrieal etMroiyneni ihould be grraiiged ts^faciUtat* actlif 
lnvoK9Pni ahd coopentloii among Hudenu. Furtiief the 
envlronmem be Iteilble enough to allow fdr lafge or mall 



group Imtructlon^aclf ^r^ted learning ictlvi|icf , and orte^on one 
teaching. Em^haila iboid^ bf placed on dcijgntng o^ chooiln|/ 
l^fning materiaU thai 'iVe fpftctlonal, enjoyifile, at^ hi^ 
generalhed value to the Kudent, Thli requlrtt thai ■ ieWcHer be. 
able to manage an edqcailonartnvironm^t daJgncd to ilkour* 
age dlvtne Itarnlng eape'rle^CH that are ifeceptlye. to the uniqut 
neediofeachitudrnt, \ - * t . 

Aipfcti of thU itep ale both cqnpptual afld^HhanlcalW'pie 
teacher mutt both, decide that iii^bbjecMve, lUch a« miichlng 
numerali, can^ taught through a glme* and then anemble ttie 
neceMiry materlay. If the obj|nU|fe li lb develop ^laL |nteric^ 
~v I lonfr'lht Mudent ntc^ii m hifmct vH^th and a place tn^ 

which lo interacts" Theft ^pportunhlei fo^ Interaction r^uM be 
regularly icheduled wIt.Hlri tM time jvillable for'lnitructlqnf Thli 
i K^fi^^ltH rr^il^ from how iht ftimitufe wjlt 

# #^4lg!^f t^'H^ thli iklll can be taught and t^ed In a naturaf 

T£ACfi~Implemen| the InMfuctlonal Program 
Thb Up of 'coune.^he r|ioit obvioui thing a teacher mult db and 
per hapi tht mnii Impanant itep^ Time tngigtd In direct InstruCi- 
tion of a iklll hai t^n ahown to be the moit ilgniflcant dtter< 
mlnant of whether that ikltl wai lubaequenily acquired O^re^ 
dericki, Anderion, Baldwin, Dealrd, Moore, & Croyei undated), 
However, we have leen telc^ri becOififl to Involved In the otheV 
iiepiofteachingihatthey apparentlyforgqttofeach. ^ 

Meaitir^SiudentFr^rcaontheObjectlvfa ' ~ 

The tw majsr rtaiona for meaaurement of iiudent pmgmi art is 
defermlne the lucc^ or failure 9f current teaching effbrti and 
reviie Of continue thoae eiTorij ai appiopriaie; and to document 
itudcnf progmi over time m that jbe uudenti, par?n|i, and otheri 
areJnfoCTidimadcaA aniat In updating goaii.T^ut, meaiuremefit _ 
or data collection U done to aid and Improve decUlon maklngi 
Oollectlon of data that are not yied for th^e purpoa^ la utuilly of 
little or no value. . - . / - i 

Evaluate InNnacilon La Light of Jtudent^rogr^ itid ^ 
Appropriate Reviiiona'.n r ^^.^ ..^ 

The Important of writing obirhnlble and meanirabli 'goali ia 
^ undef^red .durltig ^hk bf evaluation* If the goaU hive 

,^en written In luch ^a ^y 'that''lt*4i clear whether or not the 

deilred behaHori have hnn learned, 'evaluation ^comei llnked^^o 
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iiytrvctidn, Tht qua^n teiehcfi ^hotUa Mk Hm iht Mudflit 
UiFDfd whit I hid hoped to Uichr If Ad prograi hu bf ^ mgdc. 

If profffii k not tpparfnt ofklm thkn sptcftd, th^ ttach^ 
to carrfuify rec^ndd^ all IQ ik^h^ ttadliig tip to 
StMf I»lnt. EiamiMiiofi of ihm^ yWallf fca^dtt"i^^fal 
pOMiblf profFirfi chan|«, prbft«* ort'obJtfUm ijow be^ 

^ Eaya« mnm pfwrtqul^ie^MUa *re.mWB|3^ fcachlHg pfDce-^ 

dum lJl«fTi5ftij«^^ of Ui^kaf Ihftnialoiy or unini^f^ing 

^ ^^^^ir^fMi^ Aff m f^amrihg tht mf^ iWhp an^ m^ng 
f^mm^ T?iu».i^Wnf probMi WiAlIy taifa^ mimjAlsg ihi 
•^^^ ^^^W^V" Wth a Ifachff's own analyri, 

n^ll I4m\ty a potftiUal probkm and lu^t app^priaie rwvUioai 

OlthJtH0. ■ r 

. tf lyili a^f be!^ W afo«d.,a tfachtr^iM Mill aik th« queitbiia 
"y Iftmijii fill eiioyfh?" kiid 'Vhat ta ihc quality of ka^Ing?" 
T«t€hen Mtt'b« eoneemfd^ with Iht qyklit; of ihtir inMfiiciUn 
uH? in pf^psrinf itodtflta to adtquattly fynctlen 

m ihtir IMnf and workinf Ritifoiiziitiiu', Thi^ , tffon MM lo bt 
^ptndcdQio ilitaivrf ihi durabiUiy aod iffwrallN pf iniiniction; 
Aft tht ikJila that wtft taufhi fyhciional to ihc Mudfiit aa ht or ahe 
ptrfofifia iht taay rtquiri^ In hta or htf daily life? Art iht tkllli 
dyfablt IP ihai ih^ nydt^i ii abit io yil I'fWm after Wfyciiort (a 
omt Do yuil. gwrallit io ntw ^lUng,, an.d m.,. 

ttrlali? l^lhJll ptffomiinct eonirolltd by twnti Ih iht n.iuril 
tttHrofuntnt^ " ' " r ■ ' 

Tfct U^ litachifii gl^'lhai ha4^^'||mied ctnalnly art noi 
mmlutloiianf. Itowtm, wt fttt thty dtfliit iht baili W *'|ood 
ttachinf/' rurihtf, iht df^lopmtiii of Aii indJHdualUtd edyea> 
tlon pMam ftqyirci i^| maiiy of t^ nept bt follow^, and. lo 
fail j^ttifitd In wri^^f . fer ttf h tiaad^pptd «ydtiiv Ai ilm^ie 
•I tbty ietiti, chdr luc^t^ul implantmaiton uiyally rtquirei 
•ybnaniiill imoiyiu of hard worb. Hewt^. ihtir iuceeMfui 
impltfiitfiUiion ap^an fo kad lo ihai m«i dttijablt foil of anv 
ttachi^N u>^d^is^#hd,l#amandg^^':^^^: ^'^^-^i/.m /' 

;4mwm L.; Hi«ypAI.'V,, ft Haraii^Nltiy^l, sr(S^gs^#^ 
ylt^tit fwiciioniiif . In M. A. Tboniai (Ed.). //^. ^enl/off #1 



. sb^Ui mt/ Rtiipfi.^Ai Tlg fcto^il f^r.£jiM4lbnal Qilldrtn 

Br%i, I,,, ft Vork/R, Dmloplnf prOj^ami for i^rcl^ hai^d^' 
, > p*ppfd.itydtniahTiachtr iratnlng and elaiwdon! iniiniftl<m. 

ChHiilt, U S„ Wllliami, W.! Edtlman. S., Hill. M. G.. Foi, T, 

pregfam It pf9p3ft ifs€hm im^ng immm in nud o/iWltfyfi^' 
j^fM/ #^y«fiiffn, Burlington VTj Qtnur for Sptclal Edoca* 
iJont Unlvtrtliyof Vtnnonit lpf7, 
rrtdeHcki. H. Q„ Andtnw, Wdwlfl. V . Dtalrd. V.VMooft; 
W,. Orovt, D. TAt (dtniifftBiion o/compiUndti m f»f Aefj e/ 
th^ stmrwiy hmma^d. MaAmouih OfLi Ttaching R™rEh 
Infant andOiild Ctnitf, undaitd. 
I, Haiaiii S. Tht, eBmyltani. teacher, In J. Jo^an (Ed.), Taa^htr, 

itmm. Reitpn VAi Tlit^CouncU for ^cepii^n.I Chpdrta 

. Magt^, R. pFt^Hng fnilryflioru^ i^bjtcitvti, Belraoni CAi 
Fearon, lP6i. 

McKtnkle. A, i:. Egntr, A.^N., Knlfht, M; P.. Perielmari. P\ f, ' 
^ Sehn^Wer. B. ft Garvin, J. Training comyliinf leiehen 
to ai^t eltmentiry^ ieacht^ In iht manigfmeni and tdycf ilon 
of handleapptdcKiidrHi, EMegpiisnai CHiidfwn. B? (|), IS?. 143* 
Wllilama, W., Brown. L., ft Ctno, N. Batlt comp^Atntt of 
Iniiryciional pr^ama. Th$p^ into Fractict, \m, lilt): 
ISS'I36< " : . , ' 

WIIHan^, W., « Fos, T. (Ui.): Minimum okfi^iht i^ittm fof 
-fiupili hM itwff Aan^iri/B; Byrlingioq VTj,Ctnier for Spt^ 

vtial Educaiiofi. Unlvtriii^Qf ttrmdnl. Ij??. * * . V 

Wlill.mj, W., ft Cotti, E.. A/ Elected >o!^aeraiionibrtaeJn 
^Joplng eurrteulufn for ^rely handicapped itydtny. In I. 
^hiag, I Smith, ft Certo (Eda. ^uc^hmt ptp^mmif^ 
f^f thM Sfvtftfy s^d^^fiundty hmndt^mpptd. ^ kman VAi 
Wdiioti on Menial'^^uifdatiofi, TT,e Coyndl for ^cemlonal 
OiiklfHi, 197€. 

mvfcrft Williami^m.Cu#Hty^^ aM^ni^ing ^^mMnmt for ' 
^ tedltiduillMd pr^^mfi^ In iht d*Mr R. Miniii ft ^ 

i^,).Mdu€mti0n of jtvtnfy end pm/oumdly handi. 
tmfip^dchttdrfnandyouih. MlihuiownNj- Nofihtait R«iona| 

^^^etoyrctCemy f. 1977, ^ : ^ 



Meeting 
Children's 
Needs 

^:e 

ModificajtiQti 





^t^ki^io ch©epe lifctji^jpc £^lc^l4r, m*ipr|ili for sm\:^' 
%«Htli their handkapped •lud^^i'f t'M iiditi^irf ef^ipHlif tdii^^^^ 
lion liKludft miitfiali for baiit •kill inmniftlon In tht ^undain^^ 
ta_t nibjmr (^ig.* f^sdjng^ mMh^fnatls^ipellmg, hai^d^Htinf , 
etej M «fii if mattfiak Ifi many conimt lubjeni ipeciffEalljf 
dfiJ|tied for ipfeiat or r^mfdial Mudent. Maitriili'for ipe* 
eUllird aklll artai Mich u perfeptytl motor langyap, rfadlf^cii, 
' And ll^ baiic training In th£ artai of lelf hflp iod cwa renew, 



abound' An esieniive'ind esmiinilif gftiwing library of high Imer* 



etlt torn reidabilUif miteHaU ob^t^-sH^e fangt of topla far the 
Ntfrog^eei^^M|i.pf problem readentt'ayallible to the teacher 
AiHliti^eni. ' ■■ '^ii^' 

-i.Jrhe hardware of ipeflal educitlon. whUh o^ifh aecompanl^ 
tbi cyrrk^ilar pa^ki^i Inclyda a phenomenal array of e lectronk ^ 
and manual gadgetry from dak cij^latofi for drill In arithmeilc 
operailoftf 10 pfOgrpRf^ r^aderg ar^ fangua^ mpji^Ti/ In. the 
m\6A of lueh an abundanee of hiateHab and lechnolo^. teacl^n 
are faced with the fortnldabk t^tk of aelectlng mateHak to match 
Meif chltdren'i nee^i 

From TEAOIING Ef Ctf^ionoJ Chlidf an. iprlAg l^8« pp. 92*94, 



I; i i 



? ' :l • _^..TiirjiLiAi;£:z±5j?:ij4fe^ " »:iiH^:fE.Gdpy^jht €Lie7SThs.Couiieli for^EKCSptfenAl CSilldrvn 
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iItl0tt6NCfrMATHlA|4 . ' 

; ,mit ipftial iMc^r vf^F ftMy fc^p^i f©|!«med%iih tht 
;, ;'«teciioh and m ^'^flc CHfHkuUr^i^ taitf 

Mflf pfoceM, jnlllil dltrfoiii of «hiW l^pieilly wlH.^^ 

1 ttitnct (ihli niimk ti lent y ttquiifd tor coffipliinee iHiK pyblle^ 
La w i4i 141 ) m4 Aowia ttm) i^if!€ piiumi ©f um^hi and 
Wtaknaiei In th« ihlld'i pt rfinaanct thai are rilmm la ichbot 

V ^^w^r^^fa tofgrmailom tht iMcber vHIt |i«9f |^ 

t^liiyiKr^tiici^armal^^ baihin iknm^ 

of ipftlfl€vl£adfTOic©f iraiiilfii tiecdaCt.iM cOfnprtheittton ikUu. 
»^.iiUtk AUiA ■filing efTOfi, tii.J and indlvldyilluii; Ifamtr 
eharacnrlillei {e.g. ^ prfftmd lenm^g itjrt^* iptcial Inttmti/ 

«€) * . - 

■ ' r 

Th« majop Qbjfctiife fQ>ih€ leaeh^r in maitriiU tfltcilon it tp 
^ plaet tht child on i leirt 1 and lo ehoeif a tuk ai whUh he of ihc 
can maMlmiily b«iffli frem Imtryctlon* TTtiii b. ihe uacbcf U 
iHr*fl^@n of a iptdflc cunl^i^ and thf plate* 
mem of itud#nw,iji fyprjcyra, ta find the rlihi balance beittten 
what the child alreidy knnwt arnd what needa is be leirted^ 
b«fw«en challengf and fnutfaiionA While nrleui pf^edum and 
-criitrion.Handardi are yied !o jg^gw when a child Kaa bm pre^ 
ptrljp placed Inio a wrriculum aequfnee. in ihe end the leachf r*! 
Judftfitnt muit pm^aih 

INSTIIUCTIONALLEVEU AM NOT ENOUGH 
Afif f conduetinf a ihorough diagnada qt 1^ chlld'i learalng necdj 
wrefulljr felectinf the euniaUaf maitrlab. it ma^ be dUcon 
^^%$ tht teacher lo find ihai ^t^^ Mydent 11111 ii not egperienc/y 
IrtTRiWi. Tliii ilmatfen-w|jfci at all UrtcommQfi-hiih^ 
lighu the fact that jmoiidni a chlK^ fmiructldnal letel may not be 
liiffljll^ W imtin the ^hild'l IUcm. CefiM^^.^atyta <of lack pt 
feaiurei) ^rihe maierial itaelf, which may oiherwbe be apptp^ 



alt. may prtteni art y»iia^^ iht child cannei nverfomf. 
further adiptaiiom or modiflgalidnl of the teaming miieriali ire 
eften neceiury to bring tnaiieiy.Qf jhf cdntcni within the child'a 

:^r"p- - : i ; /, 

No one q^iioni ih« ht^ for adapted rAal^ali fof chlldii 
with p^yitcal or Hmry dtflclij, Teacht n need lo^ ai QeilbL 

; and crnttve fsr children wlihrnii obvloui phyil^^al Umltaileitt^ir^^ 
may nevenhe^ require •smeihlngipedal Irt Hii i^^nf leatijjog?/ 

' rtiiieHali. T^cherf of esceptldnat children ihould make j^i 
uie ef both ipeclal miierlaU and regular jnaie^fib at ih^Ar dlMp^ 

- Wok ttef i^ld tlw N pwpirfd raima|r fOHhtnetapiall^ 
m^lllcailoM ai nted^rTeachey ihrnild a^ilclpiii^tft nWd Is 
indiyldualiie, Indeed cuMprnlicunearnlnii ifiaiw^^ ihaie 
lhal itt'^j^jfAl^.^igned for ihWi^tii^aJ^^ln erdfV'lo'meet 
IndM^lial t^^ m m^^^ of many 

-Mfld^P^ chiton thaVffl m^^^ble through the idaptai • 
lion of mai«riaM aa4^or^rWil>>li«iphaii^^ that alt ipeciarieach. 
era need to N^m^i krieri^ Ufl^^^frtiirya engiheen, 

There are leverat referencs to which Ihe teacher can iffer for 
guidance In the Idenilficition pf appropriate Imiructlonat ma« 
Ifrbli <^^f^an. In preii), lelcctlon of maierlab (Soland, I97ii - 
>^O^peluU. and eiralyatlon of mattrlalf (WIederhoid k 

k^NuMi 1977) but f^ isurcei that orttr guidance ipedficatly on 
currlculum/maitriali pdaptatlon. One very hcJbful reference U 
entitled ^airyiffam^ Ihm LD /idolmtrnli 'A $t^hiptlopn^;^ 
0M€, developed by South Carolina Regjon V wacitipnaC3fi^/;?. 
Hcei Oenier, Thli guidebook offert ip^flc and lyit^aitc pft^V? 
:diiret^|br pdaptlng tniteriaii[ and, detpiie the fbcuj ph ^ijdi^l' 
i "^h dbabiliiiei, . the procfdurei am appUeabk a'^mtf 

varloui handlca'pi. A few luggettloni will tlluMfilc the variety of' 
way! In which the ica^^r can begin to modify miieriali^ Some of 
the yariabta under the^icacher*! coptrol and caampici of their 
adapiailoM rnclude ' ^ ' 
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* initretc im l(,ft£< 

i. Th$ m&uni of miiHfl ^tsimitd iajht itudtni; it a full 
• bdqli or « whoti plft cm^^lmi i child, ihf dail^ portion' 
cirt bt rtducfd lo i Imt ■mounii II 10 irithmi^l^probleffif \ 
•Nt jfWff ih«n lh« MudA't ein aeeempliih iHihout windfr< 
iflg off (hi i|kl|, ffwf r prbblffns can bt glvfi) at one lime, tie. 
M. Thf diffi^U^ Uytl Q/ih0 nrntttiab difficulty ©f mattrlal 

plcallyi rOdibiilfiy* amayni of mattrial on a page, tte., mnd < 
. iMxTactott^l^biralfilfd, ^ \\_ Jr 

' 4., TH§ iiqmhi§&/pftS0iU!^f&n! wbllf ikUl hltrircrilo o^er a 
leiitral gyldtllnt . the ipeclflc lequme need t»i hold for til 
children, for lomt Itarnlng'dliabltd jfounpitri curilyf ^lur 
log ihouldproc^ or istally replace manuKrip^wriil^f^ ' 
though the irjidliiofial pTOgrailon la appropriace for moic 
chlldrtn, " . ^ # . . 

1^ Xh0 m&dk^ pftstTi^kiimf if a mudmt ii uiiable 10 read iN 
.mat trial prtaemed but U cipabtt of dealing with the con^ 
h f ^^^P** M contalM, a tape ifesndingof the i«i may tfft ctlfdy 
n5!?nie ihcobitacle to lucc^ 

^tiPlh^^^if*^^^^ frequcfiily handicapped Mudenia 

, ftaveiha undefil andlng wUh to teach thetniut are unable 
lonati^re their maitcry of the >cofiient threugh th* C 
written, timed examinattona;^ al^ 
^oaip modei, oral tcfu, uniimedexamlnatlotia can ' 

' V / ■ 

9f^^ 4/ s^fpttm^tsfj Uatniftg atda rvadlng 
in b# lucd to^ profide ih« add#d uruciuff j 
) by^omeMudenia. «^ v 



111 addition to the maitrlila ihemMlva, the teacl^r hti control 
QW the k amlng envlronirtfiil and can manlpulait ttiWhmtiiertial 
factart Id funhtr ^nhan^ the liinilng iltuaclon. Some iliuailonal 
;fact©rf under ibfiiache^^^ ^ . 

l.^me^WhenthclcarnlHgactlWtyMlliakepla^^^ 

1, Space- where Ihe learning will lake place, 

S. Siydem' grouping -*from Individual jiyiructlon to 'peer 
tUfoHngf . • 4' 




,4, Eaiemil mmlvitofi^ behavior mddincaildn tcchnlqufi, 
sitfdeni eomractlng, Mudent Hlf moniterinf I 

,i< Hom^Tork and partni involvemenf tn tlie initrycilonil 
proceM. 

While wt encoura^ Innqyatlen and creativity, ai leachera begin 

lb fflodlfy materiaia and/or the learning envlronmfnl they iheuld 

beararewp!^;alprin£lpl«lninlnd. - 
Flnti i!if bm curricular packa^ la not going 10 fult fhlldt 

alt^atlom and modihcatlonf to Individual learning materiaU 
' ' ought to be the rule not the taceptlon in ipecial education. 

Secondi 'inlilaie ai few ilieratloM ai poNiblf to achlfVf the 

dslred reiulta, ^perim^l vHlh one variable (taik dlmaulon) it 

,a time, yiid, aaasa In effectlvenoi before yndcniking multiple 
: chanfa. For ^me chlldr^ curricular modification! (e.gi, braille) 

art ^rmanenh But for many of our children, at lomi later date or ' 
^ time* it will be necmary to retrace our atepa to prepare ih^ to 
' agdn fui^tion adequately and apprdpriauly with regular ma^ * 

terial! In rwpilar claMroam Mttlngi* The lai we have to urido the 
, better; Try thetlmplst and msat obvlotti aoluiion flrfi^ foreio Ihi 

token econoiny If k tmlle or an encouraging^word will do the Job, 
Third' give any alteration a rcaioflable iriil pertatf. One ^ 

U hardly a fair t^ lituation and ihr^ montht b far too long ape- 

0ally If Ih« iiud«nt hai not rtipdnded poaltlvely id the cu^cular " 
. changa.^ 

nnally, maihtaln rtcordi of the chlld'i behavior and perform ' ' 
mance for objectiW declilon making. 

Eveiy tea^r inuM be ooncemed with uillliatlon sf mattrliU ao 
thai the Itaroing of itudenn^to enhanced. Every teachir muH 
reco^Uf that InMructlonal maierliU are one of ttite ipedal teach* 
er'i inoit potent 100^1 the aelectlon and ui« of Inatryciiofial tna- 
teHaU am two of the i^dal leacher'l major reiponiibilltiei. 



Boland« K. InatructUnal mateHaliBn^or how to aeleci the 
ihifigi you ne^, TMACHiNG EMtgptwnai Childttn, 1976, 1, 

Coodman. AeademM for handicapped ifudtnti Inoufatcond^ 
ary ichoolii Where do we bt^n? CWO Invblble College on 
Learning and Bthavtoral Mblenu of ffandkapf^ Studenta ifi 
toondary Scl^l Pn^ntf. Reaton< VAi Tht ^uneil for 
Exceptional Children, In ptm. 

Qfot^iuk, A. P. Selecting media for kamii^ diiabled Mudenu. 

- Soiuh Car^M RcgM* V UmtioBa] S^ew^ tait^ JH^r^ 

$ir»4mmg Me tmiri^ng dii^bltd mdoUstmi; A U&ff dtvtUp' 

mmt^^udt. LancastrSCi Author. 1977, 
' Wlederhold,J. L.1a McNutt, G, EvaJuaUng inaieHablbr ha^l^ 

rapprd ad^f«centt,/0ifm^ &/Lmammg b^biUtm, 1977, id, 

151140. 
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• TtfliliPri of i(^mrtjfm,iljy iiUhjffHMf ifili^ 
ilren hiiVL'Milwtiy* M^f'grhiU fur Ifu* ^UiUUvn 

fiMlhqr fyCLiion ir^rdfir AiMrnglp* ?i>'i>#> 
ilvMl Ui mnVF ih?! chifcl ffoni'ii iriprj^I 
ting III ^ frHul.if H'llinK, VVlllifuit uinir mhI 

iN^rn^lvrv Tl?U |v htm dMhv Uh\ Mfp In 

Jfy 111 Ifh'rilify u\^h \mA)\vm f)t'h,ivlnf% 
,1* Wi'll ,1^ ,i}h'rn,iilvr^ In Ihry* |)fnhlrni Im'- 

flu*njs«*lvi'i rdrrir^ with ({ fwn lni|s)ftiinl 
tmiilii ciNoiH; (.i) It miMfH Ifur f hllflrrn nf^^il 
hi Ikkufm^ *i«««fri» nf th**rr p^fjhit«m Ijp^ 
fMyitif^ cirel l«i .ihlu lf> verhdlr/P (Mfiv ib) hi 
pfiKi's^ fif mj.ll ^rlHnft ihf* I hilcl m,ikr^ *i 
ciMfiffiUffM^nl In ( h.inKC ,1% wril .i^ .1 inm. 
niiimvnf In .illy nl Ihi* |r.ii Iht in ilu* 

tlMngp |ifiiffvt. It u iJfMsiblt* tri i h.tn^f* ,» 
thifdS lM^h,!VifH wttlMuit ,1 f itfmthtmrni, hut 
ihr t h,^n^r^ Atv i\\s\%M s\UvU ,j 4 nfimiifrfti^nl 

f Mt PtocfS^ or noAi mtting * 

QmI %rMmg U Hh^ llrM .Ulivifv'nf h 
vti^*k, ItUf ^rfif^ffMrt ifi ,1 ftrniip nn Klom^iV 
mnrnmR Thi* M^II^n^ U .1 ( jri \v nf i h.iir^ ' 
svifli ih#' (iMc h*'f Mu hiilrjf! ,is n.ift nl \bf i if. 
rM K(iff\ *^f fi, h.ivinf .jrr -krt up |n mxutv 
Ihr iiMfrrlirM Ni nf thr jnif^iMffjM ^ I fulrV^^ 
iMvpfioihinrt In ttsfh iN- fMi,il(Iy'i»f H^nU 
MigHr%ft><|iir wMh Hlii-fM nf r»ohi i h>lfi mM\LL 



Goal Setting 

f - ' ^ 

,1 gfMl. Thfy fi#f nnly In thf onMUwss 
with whiifi Ihii nii'i'ling h c^ffloil nin, 

flK? piifjNKiA pf Ihi! mpMing h Hi lit*\p 
I iHffircn f.vi orif go*il for Ilic^mH'lvf* ri'l.flivt' 
hi unw ilMHHt c*^ Ihrir fiffihk'm Ijfh.ivkir, 
Thi? thiM vvil! Wfifk iin Ihd ho.iI for .1 
minimiinr nf Vuw wvpk, Tn .Uf (jmplKl^^ Ififn 
Ihr Irnt hiv Hfi,** jfoiinil Ihr riftjo j^klnH 
r*!th chiM In {ifrnlify h\% ^imI, {)(c.ii}iin; 
»illy, l^irllfAiLifly wtiim «i rhili! U nrw In llu' 

n Mt^iMMii, Im m^y be Ufufiic Ui W^mify # 
M'mI, In ihu, ciHs- lhi> \v,nhrf pmh i\w 

, child wMh-Mimp Ir^.tillnrt ijui^Mlon* (ng., 
Wlhil klniU of lhinH% clo yiju h*ivp rifnhlvftu 

' vvMh in H hm)|? Wh.il ihm^^ do yny get In 
Ifniihie. for In HlicHjIfKMf ihU'fnlK, ihfi , 
Ip.jtfjuf ■ iiHilfi^,uk,«jlhpf' griiiip mt^niJjcf* 
wImI Ihry iMnk ^mni gtMl mlghl |mi. If 

tHvfmUiv ^hi^tl!(7 Ihij oriMlnd! tiNid Will 
.Jfrprn it. If iHo ihlhi tUics, then ihr gcMl K . 
«'L ff flic'fr U ^ifll w%i%Umiv on llu* rhilil^ 
fMfl, the tisir hrr Oioulij drnp tlu* issm And 
Hn im t(r,inij|iirf child. Lifrr, whi*n Ihc' 
Sffrtip hrrdks up, thtt ti^ifho^ ^ftciulfi lalk Ut - 



Ihc thild individually and alldnipl If j (he 

KPid then, 

f*nU) c hild pfcscnlvhii gfhd in Iht 

m€*i*tlnH, llw lr,uhrf..ftti,,rd» II oh ciMfj 

pnjjrr. When nmiplfilcd, Ihu Lh.irl N jj^iMoil 
,lfi iIh» tlii^wcKim Ho H'fvu n* a visual w* 
' nijndcf ft) IIr» thlldri-n duflfis Iht* w^k. 
ChlidriMi nifiy li^» nllnwcHi lu carfy <i gudl 

from om» wpok mj iht' nrsi, HoWi»vof* Ihru 
Oifiijlrl «>ccur only If llw» child dt'Piunslrnlpd 
\hs\ Ihp 1^1 wat TO! fulff^hlM?!, SSfTO 
iltplilren^iint hi rnrry a ho.iI over t»ven 
ihoush^>cy iHvt' <ichiuvt»d II. Undcv ihpie 
<#mdl|lufi4 lltL* iMwt rhcnUfiiMe* \\w child 
In ^rliKi A fU'W hcmI, €?^plafnlnK ih^i die old 
<»>t' Jw^ *ihividy |>oim_accomp||^hcfr 

Thuij^rMU H*lrilrf|%hould .dWiiyti rc|)re- 
H»nf ,1 c hdilcnKc fof the child, If I ho gorthi 
JiKj iMiy ihu i hild will nol truly invrilvcd 
In ihi* fwogrnm. If tfiP gfial U Ion h^fd It Will 
jii? imjjfmiljit' fur Ihp child lo iithiuvit ^nd 
fruslr.illnn witi occur. Flgurn I pfps^nh 
i's.iniplt's of so,d* wi hy gfilldrcn in an in* 
IprmtKlidti* thiu frif lha rmollnnnlly diV 
\ut\HH\ " * 



FtOUHE 1 

. SAMPLE GOALS 

Lindi i »i" nni talk (n my nfigii^fduf Ifig liudy !m« 
l« uiiy I no, "bus" Mrtyort. wf«H iMy Rsy* to itop rigjng in. 

^ ^^Jlf**'^ J CUIl 1 iriyonp inriyiflng {hit fjl*eh*f, ' 




Povv -VVowfldtjbngl(g\ind Object! vfes 



• ( l.is^rismtftMi hiTfyiilMl Ki\v pfiihlrMK^ 
ih nMfi.»i(fnH lji'h,,vMff% no jn imli^»fuiil" 
diM* in Ihr hurnhf^r r.f ! luliifTn To lU = 
))w Ml fhf* I I,!*-* m.iy hntil ihii 

,lrr^i^»nl i»t tifiH' ,i tf.uhrr i,,in A|m'nd vi^ifh 
if^livjdiuil jMipiU If h.n lii^'n sMN'il fKi| ,1 . 
l*%Mhi'f ^viili |»nhh rii t hih!fj-n \|s ntK on^fP 
fihv \^ith M«*M' ihildrrn iihvrt,iy, %i% fmif* 
sifi'rM In ifHhvidihd ^i,|nJ^pm^ft^ pri>gr,inK ' 
iS tiff}f^ >^i || *j>»*nf Ihh }s Uitvtii lnlifM^ hut - 
if fiMi hrr\ ifUild itsv KjnMps l4r,K i nihplish ^ 

I ''!^.^^' r»-^NM h nH| ur,ni.t y^,}K|afr.H hi r nm 



^M^jrl f>,mM^if>h^n:M|h^ Khnnj^,^;,siynU ,m in thv iU vvUnmwm of jji-f. 

l^'lHHh nf mu- _ . v^^.^MifMl rrM?iinMl.|idv^h>f ifidiVrdiMi |irh.iviuf. 

---T!M' Ht^vv ivficH fii^ fiir»% ♦! mllrt»~TiiF^|jfiw:wovi TFKU^^^^ ihU otiift liyr 

Aj'!* !j?:i')'!!(ihi'il ffiidy iMsily In hi ii vanrfy J: -^^ . _ _ 

.nr.ihMfmm WHh m^^ , h,,nHrs KiMium.. V^uh sfm fn fl.>h^rni,np hU 

'"^J'M'^L«'i'«M fivfly wifh .ill \t ImhiI ,iKf^ • "osvn lw'li,!vlMf gnVil.- - 
jh.lclfrr. .ind.>s1|h.Mfouj,. of vary,r.H ^,/|v • Aith vAih shnU^ui in r»>.wiilMi.,u ^hUfi 
AlfhfiuKh II iU s\m^i lnrj^MMV||ltl^hu ^|«^ih.:.rvrnh.hrmH:;ilH*oi:i rrU^ Im^^ 
"^^ K{j"U*^ «f n I'i 1 1 jinidriMifv^jlli:: h .ivtnK^ ^'i^''-'^-.'^^-'^^:. w. r_ 
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uniNd UFjHi pow*wow 

L Sfdt lh& chiidrm in 4 clrdr, 
I, Csplaln Ihiil Ihl* U a jmiw-wi^w iincj 
j^yi thpy win iMch niiikp .1 lM<hiivlfir<ii 
; gf>a| wliiih ih#»v «hriu!tiSitfiijn hy \)w 

J J. A| I he fir if j¥^w-wnw, fjrgln with tbr 
chilli im your !uft jm! ittfL* lonuMhinH' 
' like Ihu fultuvsilnH to c.ith chllil in 
'((irfi: "If yvp hiMf tUmit this yriu 
^(Hili| nf»w If'ii ti<i wlM-llM'f or not yuii 

. vviHiIci iivN tMj filhi^r^ if Dipy IhiRiKhl 

for rir?il !lmi». i»Ml.Hn U> !fi<» chllclri'n , 
vvhtit ii ii, H^vinH uxiinipU.'^ if 
fH<i^^«try, CUmI^ rlitf^f Im* slitttHj in nth 

!>i>M*rV(ih|p In fhr I I.HSfiK»rn. Al Iht* 
' fffsi jsivV-Wfivv, priK <-nl Ni *!rp H .iftrr 

the t:h)lci h,n %i>)tttj hi^ 

Al iht' H'tiJfuJ *i/ui fill fji|jowing 

jkrW^WfiW^i* fhlvi' Ihi* <hild.Orl yiiUr 
, if 'ft fc^tfUt^ his Krhil. Kt'<ul (1 htt hin\ if 

A. Ask 0»p ihifil rf hi:» .iihlrvrtl ihr himI 
*' TNi fhiiti niiiy i>niy ,insw(rr "yr^" or 
*'rvV"' iiruj ffi.iy nifrr rw» f-^tuv*** if Ih^ 

S, Cjfi iiff jijrif! llir t iri ff« li^kiMH Iho ttihvf 
ih\UU^n In lurf! if Ih4*y h-i^^ ^o*il 

, Wo* »KiiU'V«*<li If Ihr iinswef "nn,'; 
f licit it ^iirtliit- inM>inip. if riont' i^in 
lif* gtvon llH«n it J* in^ijnifHi \hi\l \hv 
J I hiUI K3% 4t hi^r<i his . _ 

fii Afjrr till \hv fitfif'r c htlilrt'ii Uaw is-i'n 
j^keci, frU/fn li> ih^ fsr^t th\U\ 4fn\ ask 
iitrn ug^iin yvhrthrr or^ nr Iim ,if hN'ved 

7, Ask ihv f hi III in ip,ikv #t nrw kim! 
ft. .-in) dfminfl ihf* ttrtjp i1^kiMK ihi' iilhrr 
, I hittlriHi if iht^ thiQk il)4« himI i« ^ 

4, A%ii ilic ihilil ff hf^^v inh Jo kiM^i ihV*n 
gfii,ii ,1% ^Liti^l of if hr iAoriU^^n i h^inHi'~ 
in I(^ht of \iw iMlirf i Nlifrrn> iiMn* 
mrnt^= If ihr t hilH Wiinl^ ii! t hiinKi% hr-- 
rn^y " 

id. Wfitf iN* gojl on <i l.ifKi* pMH !' of 
psifipf nrit tji ilip i hifit's fumt**. 

|L C^n JroMfwl iho^i ill Ii* ^4-»kiOH f*^^' ^ 



«yKK^|«linni on iivi|HnH ^ Ihu ihjtd 
'.uHifV*? thu giiiih ■ * J 
1^. Co .ifounci thi» lirtic? iiricl h,ivtj i^.uti 
' ihiiil mAke tm* *ijmmmi 
.iImm/I tlift<|iiiil whujuM fini^c^i m,'ik' 
Inii'ii gOiil, \^ 
I J. Cki Iri tlw riLvsl chltcl iinil proem] With 
^ ' sU-p% } thri^ugli 12," 
1 4. Afti'r iIk' hi^t thiiti has finiihud, pj^l 
. ihu gotih on ihi* huitulin iKhird or 
%nmv i\\hvt phur whfVi* l|n'y iAn \h* 
M'rn tiy tht» lU^s. 

SOMI SUMIITlONi * . . 

l(ei*M Iht* ^Hiw^wow tt>niforfiihlu*iinil fk'«?l- 
lilf, hut kr*vp ihf! folUiwIng ^UHgt'^tliiiH in 

;M»v-wfftV. if 1^ ^tudi^nt !edyp% Iho |)*fw-wow 
*ind rvc'ryonii Wiiiis nnlil hi' rriiirns. If 
M>mwm* tdfinol Ihink of 4i K"*^K FviTyrmu 
w.iii^^ifiiii ,t ROiil i% dctiiclpd on; Afiur ii 
tjcrloci uf (in!!", Ihp. Ii^fithi*r m*iy *\sk for, 
^UKMt^tio*!^ frofM Ihu olhef f hiUlrOri. 

fJmf)urjgc« i'^lfiinfou^ fii/4mM^ Only onu 
iH'fHfjri i\\ ft hnK' iillowijd to' *i|XMk. No 
side tuninH*nii of iirgurnonh iiru |K*rfTiitlt*tl, 
Noi suci'piing i'SscusP5 find fi*c|uiring ' 
sfjpclfir p%Am\}\v^ XvtMU U) rftjnifnI/D ihl\. 

Kivi) MOiup^ hvlvfo^vnvinis. All iIip prrii> 
|pm f hrlilrrn ^hoiild nut Ik* f)Iiis.*jil in iifiij 
^rfHJji. PlVSli^ Utrih*' f th^irtlH* MW- 

iWt\\s wilh pfi^hluriu .ur higrlhrr ssWh thoH? 
Mho h>ivf fi'W or riu iHolitcm^. Thr^ wrtl gtvp 
Ilip {Kfthitni ^lufh*rii^ iKi^ltiyi* rnodrts whilt« 
{^ovMhng tfw -ni^nprohirm Uudoru^ wiih .t 
iH'iii'r iin(k'rst.indlng of IliU pnthk'hH of 
otht^. 

Uhi*n ii gfoi/p'h fiifnuHl. it shtiuhl suiy 
tt)}{i'thvr in thv t^iwwuw fnf a fn^ftrHl of 
Uitur tl \s not giKHl IfltM In ithm^f^ KriHip^ 
hfii'n sMti I' ifUidijrM^ in nrw Mfoup m.iy no! 
knrAV Ihn ^ih\h of ihfiu* in jnoitii^r grOU|), 

i fHiitifA^i* ^Uithnls lo \vt Utuils thiU l^n- 

tiing\u ilw* lji'fMvk)rs i,in l>i' ohsi-rviHf hy" 
tlH)M< in itio grciiipi U'hiWiortil gOid^ c iin in^ 
tiudi; iilnk's' tinyffiinK. if llit* gOMip h,i* r*'' ^ 
i %'SS fogpiiH'r, iiyr 'v%,iniyAv^ ihrn riHt^\ ^J*'"'. 
kivM»f f*in Ifi' uMil In ilr|MflinrnMlr/iti 
,i l,UM^s,Jon!y lji*hiiyiOf\ jh.il #k( ijf tn lh.il 
arc dj?|Wt»pri!ik\"^'''^^^''=^^^ 



Do not t'jfm'tl /njf«m( rt»iy/h. Su/iie chjU. ' 
dft»n will h.ive a hmkt tlrn^ Ihiin olhcfi 
vyiih iho inrn'miw. They wiil noctl rtiore 
tim(' lo tc*tirn wh^l \s o^i^ctudi Do not giy^ 
Up< It mdy liikr fivp or six ^pulon^ (iprorc 
yoii iH'gIri to %vv fp^ulli* 

Jvvt kw Ici modify thv prtKvduwi. Al- 
though Ihp fxiw^WLiw 1^ ii rliujj .ihd should 
i)^ Lfjfidutti^j In the larriQ w.iy t'dth lirm*, h 
il winH'tirnc* nf^n^^tiry to rnotllfy Iho pro- • 
tvs%. Howpvor, rf»hinnilaor the preylous 
*URgp^Hnn .ind givp mo«|ifiCfiti«n* .1 chiintO 
l)ufor£r"ch.inglng agiiln. Rppurts from 
tQddjpfs who hdy% Irnfliule^J ili^ lam'^m 
in ilH'if tM^M'^ Imiiiitiii iImI it«Mrty iitl c)f 
ihfMfl h^lVt? iKhic^lKl pciisiltVP fpfutu. , 

Ihv i^ny-\\Tiw nnt\\'iw ihtu* on ii ffgul^r 
hiH/s^ A p*^s^g^nw flonp oncp and Ihcn not 
riiXMlPt! for ^ww wpi'kVwitt ^thifjvp fuWi if 
liny, fpsull^, Thp frfqut'ncy of otcurrfiitP 1^ 
op to ihp tCiicIiof, Miiny ItsRhm hold tlto 
pxiw-wow on .1 chilly hii^i^, but if thl^ not 
fStM^iblc, It ihouhi Ix? hnid nt ICfiM, cmer _ 

r/ip ffsii 7»T %h(i\ihl Ist^ hilfyfCt}mmittiHi to 
ihi* /irnv-ivfiiv. Ur^|p%^ iliprt* is d fir^ ilrlll, 
tK/W'Wfnv^ ^hfiulrl \m* hrtd ii* uhrdulpd.^f 
if h at iiW pHj^^ihlp, npiitipr ii^WmbiiC'% nor 
tutting OuHild displsicp thp i)OW'WoWi If Hip - 
liludenis know ihJ! thp |Hiw*wtiw ji impuf' 
ioni^ ihpn Ihpy will irpiii il as such. If It 1^ 
Ife^fod .15 v>fnr*ihlrig donn hnly as .1 time 
flllur, lhf« ModLMits will pitk Ihls up »ind 
progru^^ WijI i'u^i if'il liiipiKmj ill .ilL 

r/ip fPiic hvr shiniht /MfCfc ^/Kilo in vyvty ^ 
f3i}w-wow, Althuygh thprp h muUi repcii' 
Iffm iifid chihhop t,in i*viM!!Uiilly |»riHi*i'd 
(jn.iitl!Hij liif liMv'Nfr niu^t Ijp ilicru in ofdyr 
fur ihi' cliil<h^*n to hnvc li mij^ii'l to tO|?y, If 
c in ly non*i 1 1 P| jI .1 hip in? k lo h .i rc d v,i i I ,i hli*, 
tiK' iliilitfrn moy hot Ik* <ihip to forniutiilP 
iuci'piiihlp go,iI%. Tho ir*ifhpr p*iftlcl|wio^ 
fulty purpi ih^ii lit? dcir% noi m^iki? § gu^iL It 
hi!* In^*n fijtJnd ilut whpri Ipiirhor^ rti.ikp 
: gci,iK*si»dpnl% lprn| in *j)i*nd tcxj muchilniP 
^^w.iiihfhg iho iPiiJ hpr iinci ion liltli* lirtK' 
"Wiifihirig ihi'riiH*!vp^ iind i\ii^i oil>rr, " 
if yog think jht' |riw^w»av jfu-ihijcj nilght 
wjwk fcjf you, tfy il_it rtii* " ''^1*- linn? 
lo iKgiini/p .irid in pLm ir><^ Mudi'nl* 
who iiri' nnfin lh»* |hiw v^n^ K^'H^J* bul it 
i3n Im' il Uipful tp4hnff|UP lf» liid ydu In 
^tli-iOHiog ix'h,iviu«i in your iLii^rtKiOii 



Relationship Between Goal Setting, 
fe Pow-'Wo W/ and Behay lo r C han geg 



■ LoH'^»i»f P-:t f wiif**l Mh hiuriiw'^SMR K^»i%^rofiVmifniTril1io^^^^ l^inHi' : Ih 1 1 . 1 ly' I Ki^ rri w I % Pv=.i it<*r n ,i j < v^f ^ < ^t]^^ ^h*1iXiiV'^^^^^^ 
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prnvltio tht» rtiild wjfh riMnffiPci'mnni for rfM* 

A* ,in viiiiinplc, fiiruitk^r (ht? iuh* uf □ 
chiM wht>( in H(>i«i M'tlifiH, ik<iiJr* thilt hh 
gOiil for ihc sviH'k U lij fi^ht hss. In ptiw^ 
Wfiw the chilrl drcidr? th.1t he will cntinrrti 
10 tinfl w,ifk livvijy froni sfUi.ilKjn^ tKit prc^* 
Vimjify kHi in finhting. Tht* Ksirhi'f m,iy 
fMMHt out rninivh to thi* tfiiffl nf fHfvrr i hfl* 
dfrn Wiilking .iw.iy from finht^ .mil m.ikr 
Hurn ikit tlM» chiUl % iR'KiviOf is fi^mffiritKi 
whon hv walM .ivv.iy frpm «i fighf. 

Th<*M' thing* ,irf* most ImiMirtont. Wiihout 
thr Ir^uhinH priicwiurr* .inci ih!* rpuifnar- 
mt'nt J\ **up|K)rh, i.f>j^nitivi' (onfrol tc^th. 
nU|ur> nviM Im? n^Litivt'ly InrffVctiviv 

CoHnitivt? control tethnlipiei atv vn- 
hiUH tn] liy ,1 c l,ii^ft)f »rn ^hfth oprr^tpi cin j 
ytnm or uMm iy>fi^n>, Thr f hijiJS y>n,^\ cM 
^M* hsIrtJ tis unf ol ihv Mui^Hifs hit whii h 
point* or tokrris nuy t^,* p.irni'*!, for t\nj\ 
Ume penqfl in whith d thplii t\ %iyvn pfunt\ 
Of lokrn*, cstfii iMiinti Of lobi-h^ jfi* tMrni^l - 
if he mft hl^ KimI. Ah Hllufn.iiivr h to Rivr 
honu* jj«>im^ tif fokrn^ for iith't'vi'rtu'ni of ' 
Uh? gthil. Flgufr 2 prwnt* jn ux^ip'^ "^S"? 
ptjint s\wv\ wplh ^^muvpfovidiHl for th<»l~ 
KimI. 

In ordrr fof lh«*w^ fOiH'ling^ to hievt*^ 
thpif pur|ii)^« thry nm^t Isr (ifflrrlO fv*- ^ 
kult. ^fiHintJ ru!t»% rtmvl lif»>ci up t7incryd€ 
luch thing%^»iv:^ru}fsiritprrt_iptjhg,fer,ii\tnj|i 
u m K J fK i ^ fori K^S u l^gjythnggpWpf^^ 



tiUtxJ with *i |K)lnt or token lyilcm. A lUt of 
ruli?% t,iri Idimtificd. with pf)ini or tokun 
vjIucs a^ilnned fof CMch lwh*ivior on ihu 
hst. An esiimplc of luch ti H^t ,ip|K*iir^ in 
T.iblp * 

. it should I JO nottHj thtU j^iint^ nrc not 
t.ikpn iiw^y Of given ftjp Intpmction^nround < 
contiMit of thu nmHings. Points rcljlu 
only t(i ^iiff^Cf* iH^htiyjof th.if faciHtatu* ihu 
ofdt'rhncss tif tht» r^ei^tirig. 

MoJiIh n%6i indiCiilud ih.ii dKturljf^l 
Lhildrcr^cdn and should Ije tnught coHniiivc 
(ofitroi Attording !» hlobbs: 



The pmtiiiomitiy di^tuflx^l child h*i5 frwur ik»-'^ 
r^Prf^Ttf frlHHfiim in tij'luvlitf thjn^'ih«rn»m^.ij'^ 
Vihikr.yiq In* nut wpjlMjii! iht* jhihry lu !kh,i(s*- 
hi* riwri tif'tt.ivirir hy srif ,Kjminhrrri<d vrrh^l 
immKtPon ^Ir f jfi Si^n.il to himwl/ if hp can 
l^irn whjf tht=1iM*fu! *i|ip^jls jTrp; tIm* hef^ 
tOufiM^k»r wiifU i<mNl,ir^!)y hi hrlp*a ihilil 
Irjrn \fH* Fight llgiijU l'^ ^ - > - 



Hobbs ^lylhg that children can be 
ljughf to iri%iri4f;t thoftisclvg^ nboyt *ippfp. 
priotu Iwhjvlpfp iiml iharchildren should tic 
able to jdmlnUtbr SqH Initructloni 
whenever they, get Into sitL^^ini where 
;probleni l^ehaViari occur. The_ management 
lect^nlques of goal setting and the pow^wow 
tan ait! the teacher in cfeveloping ^ucceiifyj 
griiup pmw%€% for behavior change. ^ 



New 



;Gla5H^r^Vyr3ch<Mj/sJ^ tAiliii 
York: Harper & Row; lyfi'J. 

Hobh^, N. Helping diiturbed children ^ 
>jiPsythological^arld ecological %trafegiei. 
American /Sycho/ogiif, ItOS* 
1115, - ! 
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A SEVERELY HEARING 

IMPAIRED CHILD 

IN THE MAINSTREAM 



Fitrlcia d. Coleman 

|b4€ph F, Culllni ' 
Bfily D* Hoilowdy 



Patricia G Colertidn and Kflthleen K. Eggtoston are 
clasirpom l^achers, joieph F, Collins is a consulting 
teacher^ Uctty D. Holloway ii a reading confultant« 
and Sandy K. fteldcr is a teacher oi the deaf and 
Iqarn^ng impairt'd. Ail teach al the Hinesburg 
ilemt^ntary Schoal in H,>n€»sburg, Vermont 



■ CrK)peration and ^up(jort iire nuccv^*iry ip iMii^C'du" 
CiiliciMiU ^y^ieni. They ak* t^ipecially important when 
the ^yMem int liide^ ^ malnsireaming chifdren with 
%|iecla1 nei*ck into the regul.ir cla%?ifcM)m. Rirtli (1 97*1) 
refcrfecl tu njjin**tre.im!ng a-* the practice Of placing 
hnndiCiipped pupiU in reglilar cla^^roiin)^ and prnvid- 
jng s|MM laf edufniion servit'(*s for tfieni in thai seiting. 
Additionally, niain^i/Lvmiing to us mean^ in^ufihg thiit 
all lertrners affjUlre tho IhiHlc skilU nete^safy tt) (jerr „ 
f(irni sue c rssfully in ouf st)ci(*jy, ' - . , 

In firder tcj facilitate tfie iniplemeniaiion cif 
rnainstreanilng pfograrns and increase the likcliliiHJd 
(>f their suttess, iKlucatcKH nuistLfirst t)e„wilhng.Jt) i-^ 
.*S»vrepl hanthrapiw'd t hildfen inlcV their. s( hf>ols aful,l^ 
siHonfj, make .yie(|\iale [ircivisjon f|or their edura- 
tion" iL<j( kie, 1*)7V. p 21) The idea nf atf«*pting 
( hildfrn inro f)i)r ^ihiKjU %vho have not pfevioij%ly 
\H'vn i»tlucate<J in the rn.ijnstfeain insolves changing 
the attitude'* of the ^cIumiI rnminuniiy. Irnpoftaritly, ii^ 
also niean^ provirling fmanfiial sup^NiVt In imuH* that 
iearfii*fH and m hnijl personfuT receiv** the training 
and fesnurtes fietessary If) provide f|ua!ity special 
(HluCiitional services withui the regular cl.Lssrooni. 



A MAINSTttf AMING SYSTtM aASID ONj:p 
INDIVIDUAL NitDS 



[.during t h e - p .1 s j - 4 - ye i'^r^l I ^v^t a f f ^)f ^1 Ii t^Ff iriFs I hi r g - 
Eler7iefifiiry~Sc hn«)Uiii=Mini*shijr^=VefniruU 

lempt I ■ tiTc lev¥ I cif)-and-imp(t*inrn! ann^ ImfipfCJgraniiWiiSihtH^ led ^^^ZIH^^ 



system wliich uses a datiV based niDclol of jnsirucllon 
tMcKen^lis J.gper, Knight, Perelmnru Schnuidur, & 
Giirv+tfHHfOljlclucatloiial decisions for children arc 
made according to purfdrman^ii'baied measures, and 
tctehing i)lfin5 are furmulaled according to Ihc*' spoclflc 
necHJs uf each chlid, The classfuom^ are large open 
space environments containing from 40 to ,C>0 chil- 
dren, feachers vyork in teams with the ai^islarice o/ 
one paraprofessional, The rooms are affangcKi Into 
leafning centers so thtii varied Instructional activities 
may be occurring simultaneously* 

Each child has an Individually pfeicrlbed ma the-' 
rnatic^ and reading assignment to complete daily, In- 
struction is provldc^l In large groufH, In small groups, 
and on |in individuaibasis. All of the teachers at the 
Hlnesburg School have re vived training in assessing 
insiructional entry levels, developing alid sequencing 
objectives, developing and implementing tuaching^. 
learning procedures, arfd evaluating Iht' effectiveness 
of each procec(|Jre they d<?sign. Full time special ser» 
vices personnel inrlude a consulting teacher and a 
f(*acllng specialist who Is also a speech arid language 
clinician, ' . 

A SPiClALIZEp PROGRAM FOR LAURIE 

This year when a |)arenl from the community re-^ 
quested that we consider enrolling her 0 year old, 
hearing irnpalreil daughter iri our malnsireaming pro- . 
^grarri. We wefe all sorrlewhat apprehensive, In spite of 
i^the~foci that, vve! had hen* n prOvitJIng quail ly special 
.education services within the regular classroom to 
tfilldren who might IW considered c*ducable mentally 
retardeel, U*afning disabled^ and/or leriiotlunally dls^ 
tufl)ed, we were unsure if we could provide Laurie 
-wiilMhi* apprrijjriafi* Inslrtictltjnal firogranu the spe- 
rial school for hcMring inifjaired children which 
Laurie ha da Item led for her first 3 years of School was 
aniiiouvto insure thiit the skills she had learned would 
be majnrained and that her rate of learning Wautd 
^Cf)n!inue to Improve, Since Laurie had a pure lone 
Siyerageqf 7MecitK*ls jrLhe r rightear and T^Odeclliels 
^in her left earr rnaklng normal conversaliori Impossi- 
^hle to prT^ess^wi thou t "(fie ^issiMii iic^pf lu*arl ng "ahls _ 
g|in(Us|?edaUtraiiiln>#sye knew that^a highly^ spe- 



^Coj[iyrj8 h<lfel9?51T!iji Children 



Follbwlng ,t nuinlwr »f muullhg^ buivvuun lllno^ 
, burg Miiff iricmljer* mt fhu *pw:jill school il.iff. 
M : clecj(te(l Ihflt. Liiurlu.CfHilcl iMRfllon Ih our icIkmiI In 
' . Ihii fouffti.grfldi''l^wa couM iifr.ingp for an Jrutividu.!! 
^^ij^of Jf} nsilsM.*iufji» In (hi* UamWkm from n ^ni^ll spc*' 
t l.ll school ^JroHf.ini. Ii> pur Mrgo opc^n, f^p.itd unvi* 
ranmcnl, Forlun»iji*)y, ihu SpotLiI iduLalion DivKlon 
'^of Ihu Vernionf Suno bi'^^jmenl firCcluc uiliin ngfeurl 
; ;>vllh our plnn ariil iirmmtl Luuflcf WhH Vi full ilmr 
lulor fJuflng ific? school fi,iy, VVi? wvw lucky itj (jml a . 
furor wlio wA% i}HiWT\mLvd in ruiic fiing hiMMnj^ in)- 
piilri'd rhilflft'ri. . ' 



I 



§ 

t s 



WlUdM (nitltfl Syniiii 



'hnffy/i/iMfl/vd reccpfi^ * . 

far Ltftfth, hmv(Jriiid ' 
fO nmnth tjnie imfmt^ 
slw mvt fhav oh/valivi i . 
//) 8 nmhllh\ .. 



A COMPREHENSIVt PUN 

B.isrd on sliin(l,ifcli/€»cl *infi Inforrriiil rnlry Jrvi'l 
Riua^uri^ wi» forrliul.itucj^ii coniprcfhc^n^ivn fiMn ro 
-tcMch oriil jirul vvrjrk'n tommunicirlori ih.it wnu Id 
pfovldt' jnslfutlion mA\Swv bo^it .ifuj'i: 

^ /^c«//fofy,mim/ng fo (.R^il.nc dl^cflrniniiMon bu-^ 
fwecn rounds .ind ikUtorns usbd tn ^pokun fnn^ 
guago nml in rodueo dependency on vhu.il cuu^, 

2. SiKwh trMnn cwnsht of .jrtfcul.itlfHi, Inlonn- 
llon, tind phr.Wm^ pMcijcr, 

i, Rvtvptiyv Anil vxim'ssNv brtfiUii^t* fM/rj/ng to do. 
vf»lop synfiU ,ind .i niore sophUticiitc'd omI voc*ii^ . 

. uliiry. 

n.iMKi on thebu tfuue nuijor ured**, wu dcvtOo|K'd j 
MM (if 70 spvcliit: fn,ih|ing objcctivus to bu f ofnpluted 
by jh(* ohd of th«'>c hofij yu^f/Attompnnying tho nh^ * 
ic*( ttvc*s wc'fo c'Mlni*!tc*s of th(» .irrioMnt of time it woulcl^ 
liiki* Lujrlc? to ItMrn tho skills m<e§s,uy for nuysWry. 
Ch'iftH inditntlng the* nun)bcr of objut tivc^ iithibvcHj 
Y^VTv prt'piiriMi ,H .1 o)(*lho(l (jf xoriirmj^^^ 
LiurU'S progH'Ss to hor parents ,ind to sc hocil purson^ = ^ 

Uiirlfig 0 d.iily | «6 hour tulfifyig session conducled 
in ti quier okovu iicijac ent tt) ihr cl.issr^HmiZl^K^^ 
lutor r,u/Hht hi?r tl)r skills s|H^|rjc xU njtfH^)A^ 
rhu rnstrurtion^il nijtonn^ 



^ MnnHit or ths yiiAr 

- nw4pc(ii:h troiiitntf - - 

ohfvithils, whhfi in- 
i\ihnhd intklihitfnn, 
intnihiihin, arijif pfjnnfffi/ 

ifully (frsighvi/ fur ^ | 
iuttrh', ifivsv tihivctivvs S 
iif\o iin tu{jvd sf wvih J 

In ht't simkrn fiifigikiijL\ 9 



i uurlv S htQ iif 
fivrfihig in nmitnQ 

rmnt/isfi/Ji wning 
in if) nitwtf){X^-I^S- 



tlri ^ iHi 1^ i« Vi, 

vFlsfefiirig Mlnlmiirfi Qhjveitvti 
Ofsiisi K II . / 



lion of thuse objettive^^lncluilecl ^he^ Wilson initio Itr^^^^ 
Syntiix PrOKrton. the Qist^^iongiJiiKi Vjl^roHr 
numerous iisu her rruule n^jteriiik " ""^^r^^ " 




N Umh>f ■ n f - y MM i riiruiil W U hoo I 



STAFF AND PtIR INTIRACTION 



dtiiqhctllfif t aijriv. J/ivsi 



FrtHjiient nutMinKS vVt're sc h«»<luled iK^wifoliielufor " — '^X/'ffiS^^^WS^^^B^ 

,ind ( hissroorn te.u hefs to insure th.w ihe 'skilis t^iunht ^^''\''^''fJMi%^l^'-^=U^ 

. ilitring.the \uUMm s{^Qt,iy^Mm 

the M'gul.if cl.issrcM,m. Mnri]hly:m 
^chediileii so th,it nir rif ihi* involved st.iff, rnigli tl^^ 

vie>vH.nm(?:s prtjgaL!^ liSSugip^l^J^STO 
, - te«ir hi ng : l o,j r n i n g i imt ec fii res^i f gu'ces ^!iry 




ERIC 



wouU jiuve ^rtany' oppbriunlllds 'u/lnteraci 'vurbhlly 
wllh both sliiff And peers, 

Lduric'i ichfKil fl.iV .w.i% %im\i much liki? ihiii of ilu? 
other iiutlcni^. With ma aMUl.inca of her tufnf, Uiprio 
pdftiLlpiiti«d in both/liirgL* nnd imdil group ticlivifk*^. . 
E^^opi for ifiu ^Crmfnulei of InstrdcljoniWllh fier lutor^ 
ldtifi^< ipuni the tc%\ of thu dtiy with her Ik'WS, Along 
with her cltHfirniitt*!^ ^ht^ (ucf lih individuiilUud piicl/ol 
of mtilofiiih in i/rjlhrnetlf: find riMding whicli^Wii^ 
monllore^d diiily by titfc tciichcrif She pl.iyLHl on thu 
piiiygrouncf, Mv lunth in tho Ciifetcjrifi, dnd rode h(!nie 
on tho scIhkjI huH witfi thu thildrun m)ni ihu tonifnu- 
njiy. 



J 



lUCCtSS THROUCHTOOPERATION AND 
y SUPPORT , ^ ' 

. Xhm fnr, L.iurio hj^ denuHBtrutud social and 
(iCtulenilc gains ^ignifkiinf enough to vvarrdnt can- 
lifiuat|()n nf thu prograni. By june; L.iuriu had mas^ 
'lured all 7{) (i/'lhe ubietiives ipecifiecl For oraK^^coni* 
munlcation this year, t ler reading VAicI incruasud from 
3,0 in Septembur to 5.0 in junu. Nuxi year, hasud on 
Laufiuis rait* of progress, wu hope to gradually Willi- 
draw iliu lutcjrial prbgram, 



^i' Most iniporiandy, as d rcsuil df ihd toopf/Wil^tl bc« 
Iwucn Ihe Shite Duparlmeni of Edutallon, Ihe spuclal 
school,Miri(l our Maff, wo hnvii providm/ LauHo with' 
the kind of cducatksri thai h^r parent requeslttj, The 
additional finiinclal hm\ profu^siorial support pro^ 
vided to the hllnesburg School has made possible the 
d^ulopmurit and Implemuntatipn uf .thii succusi^ful 
Uducaflonal'plan, ^ , . . 

Ijifch, |. W. MiiitntrvtWUn^: fc/ucab/u mVnUilly ru-- 
Umhii chikhvn in rviiuli\r r/assu>, Mlfmesotai 
LuacJerstifp Training ^n^iitute/Spuilal Edurallon, 
1974. , - ' 

Leckie, D. j. Creating a recqiiive climalu In tlie 
ifc malnstrenni program, S/oltd Hwivw, 1l)7J, 75, 

McKen^ie, II, S,, Egner-A. N., Knight, M, I Puruh 
man, P. F., Schneider, Ml', & Gofvln, I 9^ 
Triiining consulting ieachurs !o assist elemi;fitary 
ipachers in the managenjienl and education of 
handicapped children, [xtvptioThil Childfvn, 
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The AutUiJc EducitSon Fibfiim, Ponlind pybUi 
Sdidoli. Or^fon, like manf proffirm for ihe jeytrfly 
hihdicipped, wAi iiof hsuKii wiihin • publU »chool 
byiliJing dyrini Ui -Fidtiii dewlopmeni. B™ui€ ef legiiUtion 
(Public Uw 04 - UI) utuHng Mndkipprd itudcnuef «eem io *p 
Kfiiciiisn in the leas r^ricti«c envi^nmem and biKd on ift 
cpntlnued b^iirf ihii community IHng iJ morf nbrmaHiinr 
(^yolffiM^ltr, l9?2),^i|^iaIi«U pror™*^ 
into rffuiif rlfmeniirif iisd imiidirT tci««li. In ii« lhird>*«f of 
opelifion the Autijtic Iducujen Preftam mevrdtnlti i lofil df- 
meBiary ichool in order to better mr« the goiU of tUt nemleriiJi. . 
liow. ■ . 

Severil Ufuri Irthereni in the ipeciil educitian procea come for. 
^ *ifd in iuch A more Nomjiiiiition^ on« of the origimtinf raft. - 
V eepii behind PublVUw 04 141. rec^iici the rlgbt'of tich In- 
dividyal within i locifiy ift "patterm and cundiiloni of ewryday 
life which aretlote to the m#liyifeimof iKiHy" (Nif)e. !§69), For 
hthdicappea children, of ihU toy tine inclyd^ i lie right to al 
lend a public ichool. When, during the edutttbn pnnm. a 
haniilcapped «udent pfogfeiaei lo that part of hti or her day £in 
be ipent alongiide non handicapped Mudenii and engaged in non- 
•perialiird aciivliiei, then the irue beneni of mainiireaming te^ 
comfi piwible. Pfen already functioising within the matnafreim 
Ncome available aa mtxieli and the ad^antagt of lociai relation, 
ihipi wiihtheie peeri bect^mi^ poaiible, Mnilly. proHding Initrye^ 
lion that ben fili the needa of ie^eTely handicapped .ludenti often 
fe<|Uifet an individualiifd inMrUctionai progTam that frequently 
includei tfune |y ohe ttudent feRch#r ratio, _ 
. l^nf 4h^ihpf*>*m^^^ gr^iL^lli a lion , . mi iii rTami^ifa nd ^- 
- individyaliied Won<i^^L^fc^ 

-T^CiipyTilhrai^T^ 



p^m. ifiiLdmiaptd. Wlih pfetetii .itachlng Ifchnologla, It did 
not a^^ar feaiibie id e apect the ie¥f rely hartdkapped iutUik atu^ 
denti to perfdftn "nqniially," to the nonhandi^apped Mydetitt 
were broughl Into the elaiirdom and iralned la *^rk ind livi with 
iheiutUticMudenti. ^ ^ 

The Auilftle EdiiCailon Prdrim cyrrkuliifn ii baied an ihe 
wofk of har Uivaai (|p77) wl^ iuee«i wich autUik ^hlidren 
iwlved one id one Imiryeilon, Each eJa«fddm within lift program 
la regularly iia^ with one fi||| ihi^ teacherand^e full ttni« 
Jilde. Child trainer pdiiddfu are filled Vy^paduatt •fyeny from 
nearby edllegta and 4jniveriltlei« to thai Ihf pf^am la able la gfve 
each child one to one Iniirurtldn for a^fualmately 70^ of hii or 
J'fr»?'»«»^.4*y' Thf.chiidrefl aitfrinf iJy AMi^i«.£4ii4«lldfi prt^ 
pam eahibit extr#f delay<^in language dmiopmeni and engagt 
in behatHora which make group imirueilon titrtmely dlWlculi la 
conduct. By Inhiatint individualiied tduca^iofia} pfogratiii an i 
one 10 dne baii#, theae children leam io partldpate In iha Iniiruc* 
Uonal pr^tu and tnake u^al ^uaaiidnal growdv. Whta lin* 
guage growih hai prograaed ■ufncienlly td leich gtdup partlclpa. 
tion behaHdri, jhe chlldrea b^n to partldpate in amalrgroup 
aeiMtia. , - 



IMFLEMENTATION 

Studcnla ' 
The lupervifdn were drawn frtmi the 133 member nonhiadi- 
capped iiydeni body of an elementary (K through 6) achool and 
the 12 itudenia from an imermediaie level educable mentallf rt- 
tirded claM. Three claiiroorm with a total of 16 autlaii^ttudenu 
ranging in language age ffom 1 monthi to a- yeayi ind in 
ehm^^eal age from 4 yean to 15 ye^rt made up the i^vtffly 
handjcappedi nonianpia^, autitiiciiudeiitj. ' ' 





Kafgn_andKfcm.lw o •JJith gnd# st^ant luptryiion, wtf N !h#if 
^•rgaa to th« taxis. 
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EKLC 



JobTHft 
Day* _ _L 



Who to Conlaot 



PflteHption of Outif • 



APFLiCANrS NAMi 



Hayt You D«en A Supefvitar Deforo? 



APPROVALf 



Flgiirttl /Job Slip. 



Upon Eo'mpletion of pUhning, the Voluntrtr Sup^rvitgr f^ogram 
pfetenird lo the elenWntinr tchoul prifidpiil i^d the reguUr 
cliMfoom teacheri, The ,fi(i0nik aftd proceduret in^ai^fd wftt 
dim^ted ind input from ■|ticiff metnberi wueneoufaf?d. 

Foi lotting the ttaff oriimiiliDn^ the projirint wit idreriiied lo 
(l^iMudenli it the kKouI^ PfHiert ■bout the profrim «^re,dii^ 
Ipfijftd ifbUrid the i^hooL Freieniitioni were miUs ts,eiEh clay^ 
foom to infonf t)^ ttudrfiti ibnut th^tli^ylyhtfrr Superviior Pni^ 
frim md what their rolei would be if ihe7 particlpaied In the pro< 

^aitlofu « ~ 

Ihl determine Whit jiibi «vf^ald be avalUble, Ihe i^Aclieri within 
iheiAuiiiik Eduction Program aaeiaed their nee<U and dt- 
leriiiihed when und whii help they ctiuld lue/Ftsr «ch avail , 
abif the tfaeher.cQnripleted a jijb jHp (Figure I) providing a de^ 
talLed dneript bn of the worli to be,, perfortned, All the job ilija 
were theii lacked on a job board and ciiegoriied hj clasiroom ai^ 
Mgnment and time period. Job pmitifma coveted a Hride range of ' 
rsponaibilititi ipch ai^ MuiiE Supcnrinr. Playground Superviior, . 
Taii Su^nfiipf , Data^lJletior,''and Child Trainer. ^ ^ '7 
Elementary ittiilenia «^ri given the opportunity to virwjhe job ? 

board. At that time^^Jtiry^i^fJ job* in wh^H theyjrere iniereftfU^^ 

- .- - ^ ■ - •": 

FiQtir* 1* Ntddi Aiavsamsfit 1 1 



(one job per MuderU). Studenli reinbved ihe i^leclfcl job lilp from 
the job board, fllkd irrthe'reqlilred Inrdrmitioni ohtaine^ the re^ 
queiltd iJgnatufei of approvalj and returned (he job ilip to the 
coniact perion. 

'a final Kheci'utf {Figiire 1) wai developed ^vhen'jobi werejniiedf, 
Thii icMute coileciiveiy lilted all volunteer iuj>ervliuri and per,', 

uinifit Inrdrmailon B^ui thern and their work a « 
' ' , _V , 

^Drveioping f itleraeiion Sk^tli'Tralning 
Each vuluhleer luper^liorVimpleied a training periwi that farnil- 
{arited him of her. with iriierattion gulilellnei. Objectivei were 
limiled, to., general inleraEtkin litMatitmi in which a. volujiteer ^ 
.iupf rvUor mighi be inyojvedi^ii %reU ai how to teadi i laak. The . 
proeedurs devetoped vf'alf^aied on the lexii frequenily u^d in' 

' traitiing parenii arid, future teacheri In the baiki of behavior 
modirkatipn «<Deckef, neckerp.^gelmann, ft Tttomai, 

. |0?5lPa^lerion&GullionM968). 

Over a period of three dayi the lupervliori were involved in 
training aclivitlfi. The Rrit of the t^d pha^;^ ihe Vtl^iriing 
perifHi involved 15 to 10 minutei of obtervaiion by the volunieer 
lupervtioft. The lupervitori viewed the elailruomi in whleh they 
i^uldxWork and ot^rved iludenti» programa, and ihteractioiu - 

' liking pfiee' , ^ - 

The tecond phaie wai covered in two 1 § minuie training ieiiioru' 
and involved explanation ami ifnplemeniailon.of aelected object 
livet. Ernphaiii wai limited io three concrpta in the elaiaroom 
training program i praise; clear direttlom, amj^helping. Table 1 
lOmmariiei Ihii training. 

Dtirirfg ihe firit training ^ulon the Idea of prilling iludent! 
who were doing the right thing wai the main leuon; The iralner 
dfrnoiuiratfd deKriptivE praise itatertienii luch ' ii ''good 

\ clapping" and "niee walking." The itudentiupervliori then paired 
off and took lumi roie p|a3ring both the itudent pnd theiypervlaor. 
The letond tMlning aeuion Involved a brief review of deicriplive 
pratje. Pollowing praiie a- demofutration of helping or uilng 
ptornpti and a dernbhit ration of clear dlrectiotu or ilmple one 
ctmeeiH cOrnmAAdi wai given, Ka^^h lupervlior a|{ain paired off to' 
prattiee the tonf epli presenieil. 

Once thli general tf fiining wai rompletrd each ittidenl r#portei| ■- 
to hii or hef anigned jiib« The tMcher in thar^e of tliaf job ' 
ipecincilly iralned the itudent in the detaili of hli or her particu' 

_ lar job^Ths^ instfuctioni included luch featurei ai the locaiion Of 

7materiali, hand wishing procedurei, an Introduction jo the itui 

rf deni they would wor k wiih j and a dernonyirailQn of the activjtiei to 

l1 be"f 0 n^ \i C t etl . '/■"■-'-~^'' ^ .-'-rr " ■ _ : ; 



Nt^da Aiittimtnt^ 



Teachof 



Aitign' 
mtnt 



Timo 



Acflwiiy^^^ 



Siudont 



ToQcher 
OK 



OK 



Principal 
OK 




Tiblf 1 , Summary of Clflssroomjralplng Pfogram 



Ooneopt 



{ninfnftfmfM} 



Activity 



Kiili ih|H?r¥ls?ir will r^Hiforrr ip\mi 
prills hfhavirtr ^ wiih Hfieripiivf 
prJiiAF, 

cnmm^nfl rHrfciloni. 



if aitiitimr U nertlrit in rliril * «or%_ 
rfff rfipf»»iw.. the luprrvitor Viil 
gulilf ihf chilli 11 ^iukh htievaty 

will hg rnilinijr in ih? r«rm uf phyili^i 
^ mflnipuUtiiin. 



■ nitf riil*^ .p'^X' Hii|»fr*li«ip utit pl^y {n 
Virifrllllu^tiniu. ' 



'IVaclifr fJipUnaiinfi. IVartifr mmlFl 
"^iful fole play, .^uprfyUnf.rnle play in 
v^iifil illuiiijniH^ 

'i'ttthft fjL^hnBimn, jfit^m! model L 

$tn\ pUy, ?lit}»#rvh!ir tnW pfiiy In 
viflfrlijuinihiriji. , 



'*Ymi {einff, itiik, ftc ) nlip. 
NIcF isittm^ywalkingi He.)," 
'•'Thai*! a ' j^imxI f/Atoiii, 



**Wi>.wl « 



ftifiuff, 



ihf puffli* !fjj{f ilif r^J' 
"llangupyniirriial," ■ 
"Siahclup,,^ '. * 

■ f(;Jip," icttiia 4i«*cwiovciifi,)giiidrni 

iu|JfnHsop gyidrs rhllrfi hififii ihrmi^li 
turirci ariliiiL 

'Tut fill youf ruai.'' (Giiihl Hfifi not 
pyl nn pfi^l,) .Hiudpni igprrvlso^ 
j{ulilri child iffrriugli rdfml ililifln, 



CsntricU ^ : . - ' ■' ' ^ 

iiglied cdRiracii lyhen traihinff MJom W^cOiflpfete^l (Figure S) 
Tht coniracti eovf rpd the rfipjhiibllitijB ttf the sypervisur ifid 
ip^iflfd that WPik cuuid b« cnnlinurd 6|tR ai long li ihr aMignrd ' 
= mpohiibil||ifi'w^r# mei, GuidrlinFf wrr| nrgotiaird prior. lu tht 
ilgning of the cnntricii. For sample, hvu excui^d Incidenti of 
Urdinrii were allowed beforr dUmiiial^ and no uncieyitd ab- 
tencea re allowed, j 

, Piiif SfqUf nee 

The mi>jrtiy of tfie luptrviiur jdbi fulluwed iam? biiic 
que hC?: The iuper%uori weiii ta their iwrk Uicplinh. ilgned iti or 
chrcketl in with ih^ work aiiighmeni leaeher. waihrd iheir handi, 
obtained neceiaary maierUU. bcaf^tt th* iWgnftl rhild. ^f^- 
/formrd jdh dtiiift, tpplatrf! ih? rtiaterial!. and murned tn ihflr 

i^ff tffuUfclaairnimii ' 

CJbif rvaiioi! 1^ Aanaani^hl , Z ' - .T. .^.-.l- 

Ih firdfr iii promoie efncieney and a betiff karning fiivifdninrni^ 
for the iupervitpr and the autUiie iiudent. frr(|uent obter^aiioMT^ 
and rredback ffom !h# aisign^ tfscher wai requitrd. rhcifftl -1 
back tlip (Figute 4) pnived to he a quick and tUfttivt way itrpfSr^^ 
vUlf itudfni ■u|wrviK>ri with inforrnitiim about ihfT| u a lit y of theirs 
w*)rk. A 5 hj5 minutr au^^unient ptwrduie'wWimplfflpmrd 
each iU|>erviaur wfrkly or brwefkly dr|miding bri the rrft|Miniiblli^i^ 
tin invtilvfd in the Job aialgnmenl. WrltieiVguldelinA for uf 
the ilip were provideti on the rrveiie liderr— ■ -i- — 



with 2j% involvetnfiit during the fall t^r^'nd ending with 51% 
involycment at the trnd of the ipring quirte?, AM IB autiitieitu< 
denii had at leait one pertonal contact daily with a volunteer 
lUperviiori 

FIguriS. Cantraet. 



■A nnal aaceument (Figure.^) wai uae<l to lummarlie each volun ~T1 
leer luperviiitr i jifrfnrmance and provide feed bark inforiiiatioira!= 
the fnd of rath term, rhii evaluation form allowed for. com-^ 
menij^fftmi voiuiiieff iupervi«ri7 nbiri"r?g^^^^^^^ hrhavior ^ 
changn leen in iuperviifiri,. and f|uestluni conrrrning the fvahia i 
linn. The final aMeoinentjrfijpjarfdjiffhe^ " 



EVALUATION 

£Hjrin|| the a liu'nyMjifjrhf 



each wtking |Q wre kirjf artivipitSi in^^iitr^ 
*nd ttf the yea7r=?Sfn*)nhWdifipipSff^ 

k tikf e fgiUrh \h f ounh^' j t h .J^^r r fJ njg^ ^ J rUi hg^ p.rogra foJota al:F=^ 
leail 6 wf f ki7> J2iiiiif p r>^^^ 
The program incfet»d in prtjiujnil^th^ug 

Int n i n IngNfoniWn t umr 



I WILL: . ' ^ 

1. CQmplolo daily worNond Jobs in my awn clflSifoom. 

J will doe^do whftt vvof k is 



t (isschof) 
' " satiifaotory, ^ 

2. Corns to werk en tfmo: I will ropart ta_ 



|Raco}» 



.01. 



: r.:.^ _ ^"^( To ash or) -i 
r;3/ Wflsh my handa whon I arflvo at wafc 



(Tims) 



4- FoiiQw difoctlanS: 
My dutissafd: 




;::!^S!^ng fli I rtoel i I cnn continuo to 



work es a studenf iupeiviiapr^ 



:^fDflia)^ 



:'find ohds'ort 






Jibti^* Ptrcenl of Appro0rlalt Suptrvisof Behavior 



i Bihivlori ^ 


t 


Supefviwi, H Scores / 




3. 










Clrnr nirminni ' ^ 


*' 95 


100 




loo 100 


HO 




' yo 


100 


uo 


100 100 


Hd 




'JCi 


DO ' 


75 


JOO 05 





J„ The ttipi< Y^iibif rfiuli of ihf ,yoiuii,trer Supf rvbof FrQ|rim w'u' 
^demi)ri«jir«(«ti by jthf ytiderttandlng md luppjrt of the lEhogri 
-'itudenii *nd IfidiFrt, The ntinhindiEipt^ ttuUenti deffion> 
ttritid underiUnding ind icceptance of the ■utUtk jtudfnti' be^ > 
hivlofi 'Thty Cin'i cnnlrQl th^mtelyet very well,'* Mid one fifth 
grade tniyp "but we dun'i Uygb at them for it.'' And a liith frade 
leicher who had U of hii 14 iiifh ffraderi involved in ihe program 
filled that *'kidi can be v^y cruel to hiutdicipped children/' But 
, he went on to note that "the Volunteef Supervijor Progfam ilde 
. lUcU thit >vhole thingi'* and fun her. commented thai ■ome of the 



'jlower'ltudfnti ii^ha were involve j In the profram ^'hivf gained a 
i^nie'of iflf Worth from ^beii volunletr work/' J^ieie ii|me lu^ri 
viiofiweifef^equfpttyihernoatdependabie. "■■ 'if^^^''' 

irairting, lia of ihfLyolunteer luperv^fi.WerlE ran^ 

'' domly lelected and nieaiured uiing the lainf ul»i#ir«i|ton^lqQl that 
,wai UKd.to train teacheri, T^se itudenti were ,,eviiualtd for 
appropriate^ie of eUar'direetbni* helping, and pralte. Table £ 
ihovriilif ifaciiereffectiveneMdfeachiupervbor. v. 

' ..Further fvidence of the effectivenMi of the iupe^r^iforp ai tfidi' 
^eji was thowh-by the fact that a lelecl |rroup of lix lyperviaan, ' 
three each term dur irijl wtitter andipringVwere thi ioleieacherf of 
jliE ''following ilmpte dlrectforu^* program in the high leVel clau, 
: ' fifure.;§. ^lowf preicademlc .ttdlii liughl b^^ yoly nteet ji^ptf 
yiiori, Jh thla laik i luperviior would enter ihe claMroomj aet up 
the maierlalii locate the iulgned autiitie itudent. and both would 
ail down ai the leariiing iiationi The lugervlior ahowed iht child 
objection i table and lald "Give me The child wai toielect the 
appropriaie item and hand it to the luf^rvlipr^ Each luperviaor 
cdllected 10 trlala ^r day per itudent. The luperviiori med peg^ 
boarda wiih 1 0 or 10 hol« each in ^hich lo pla^ the takefy (pegi), 
one token for each correct reiponie. The lupervlaola were ab]e,td^ 

A compile ID preacademlc programi wiih five different itudenu 



Fldurt 4^ PoodbacN Slip and Guidollnos, 



F«#dbi^k Slip 



VqI. Supdrvlior 
AetMty 



(FroniJ^ 



Flgurt 5. EvaJuation of Sludof)! Suporvisars 



Gyldellnei^li*^ _^ ^ 
Bit down beside ih© yolunieor suporvisor^-^Ls^^ii^S-^^ 

Take eithof anecdote, yerbalim notoi, *or Islly cloof.dirdc^ 
tloni(cuoi) ' 1. _\ _ ' 

H«<p (premptsl anrfpf aise (rotnforcemiantrr ^ 



SunmardQ the data with two poaltlvo statomonts and one^ 
•yggestkyi for Impfovement. ^ 

Make a carbon copy, for, the at ud^nt . to Jsh QW^TO ^orlhor^ 
. teafcher and parpnta ^^:^^2ee^^-^^^- _ _ 



I Data: 



II. Review Studonii Own Evaluation Fomi: 



Symmary of PoodbaOk Slips! 



IVj^jSt u dont jCo mm on t a 



v.; iObhavibr Chongoa: 



>VI^Quo3t tons' Rolot^ g to tyfyuat Idn 




ERIC 



yv^?^..^^vl- 



Utttfi e 
Alphflb«f1i 

Thlrtftn 



i 

J: 



I 



Nino Numorata 
SljiCotort 
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AytisHc Studenii = _ 

Flgur* f. The Burs Indlgote Programs Qsmptated to 
Cfltorion, Those Pfogfams Wefo Taughl by Ihe Supof ' 
vliors Id tht Autjitia Studente, 



th4i would not hi%% httn nimptftfft withQui ihfir iiiUiince. 
Thef« prf}gr«mt^ Inejudfti id^niinratlnn of lis cnjors, nine 
numersli, five M«4p^. six idj^fivei, ptui ih? Iriten of the ainhi- 
jM- Onljf bnf fUiirfifjrn hal! iludenis rejdy to «furk irt theic pre> 

Dufiiif playground rrma many voluntf^n requnird addjiiofiRl 
luper^uory rnponiibiliiy, and many fint and t^eond graderi eipc- 
cUily wanted to be ineluded, $\% iutUtif iiudenti wrrf each ob- 
Mrved on the pUygroynd for W nbtervation inttrvali during every 
lunch receia uaing i lime lampling pVpcedure. During ihe baklioe 
period of obaervttinn ihe average number of observatifmi in which 
an kutiitie itudent wai engagetl with inottier iridlyiduat wai 1.6. 
After the f^onhaf^dieappetl tiudenli were provided with training 
•rid itructured actiyitiei, ifie rriean number of etiritaeii Inereafed 
to 10,7 timef , Ai predicted, the inereaie in contact wai iigfiiricani.°:r 
t (5) * S.fii, p< ,01. The total daily contacii fsf the iutiitic iiU'^ 
denii U ihown in Figure 







% ,Blft0lll3f V • * 


Trilning ' 
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0 1 8 Q 10 




, Dayi 

piiygjoynd Gontacta >iijth Nonhandlcflppod IndivldwJs 
S piya of iasei^e and 6 Days of Training \H m B) " 



miinng thet^lm to fegulir aitendinee, Ttii iriihlng th^ itu- 
denti received on tfie^job pru^jrided them with the iriierperiyiial 
ikiili to relatj eom^tenily with ieverely handicapped nunlari^ 
guage aytiit|cituder!ti within iheKhool environmeni, 
. The honhinc^cspped itudenu developed a lenae of r^ponalbiU 
ity ai they kfi |helr cfii^foomi each day to go to ''work," Ihe" 
feachers and ituUent* pHl^e eipretaed pdsiiive attitudei ibouE the 
eiperienfei they^iad^ ar^welK^ai an undentanding of the aullstlc 
iiudepti' abilitiei^^ ii^u" . 

In the future t}\\i jn^/rl could be adaptetl f^r uie In tilgli 
ichooli, corrimunify.eotlf^H, and'on Ihe job work eaperienqe pro* 
grimi. The uhimale lu^f^eii^of rnalriiaining leveiely handicapped 
itidividuaii wlthirutne coii^muhiiy resti with the cominunfiy |netTf- 
beri ajiitth^tr abilii^to live irii^ w«ik with these indivldualii 



' CONCLUSION ' ^ ^ 

The prograrT) ijipeared to be beneficial lo b*«h the autiitie^iu^?^ 
dcTiti and the nonhandicapped ttudenlL Involved and leemed io_ 
poaitively affect the daily attitudri of the eletneniary wKmil com- 
muriiiy, 

The autiiiic tiudemi achievetl preacademif ikilU^hat may not 
have been dmloped withoui the aiilMaHee ojf one to orie initrtje^ ^ 
tion from the fy|^rvijfiri. In addition, contact with nohhaiidi-^^ 
capped aiudenia on the playground increa^d iignincanily, makirig^ 
more appropriate tocial modcU available lo the auiiiiic itudentil^ 
A lignincant palm to b# rilade U ihai the t^alMf nofmali JtlonT^ 
wert greatly accelerated by training the Fttucational comniunily/-^ 
7^f__nonharidicapp<tl^eleTiieniary^Muden abletiolpar^ 
' 1 ici pat e i h a ca r m.'W ucat^ i n whie h i hey a ppFied 

ph$ lelecied from available job liitingi and ligned'toniractTcbin^ 
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ii:)iitffl i;hij(lrffn, Btirmlit^ly, tiif?.miml Ftj^iiifi' 
canl i|iji!Atii»iiii r.urr^fiily iJffmiinclitiM 
nmpJrlnfil rnHporiHi* rrlnlitjo f hi? idniitirifjiilltHi 
of iiii fiptlrfinlflpl of iinvirnrirnHntiiKniinill' 

. ttuns * wh|(:fiV wnuld [|fCiiTii»tr in(t>riif:tlnn 
b«f^R!!n rithiril^il nn«l nrrtirntiirclpcl nhihl^m 

^Hiul \ft\ I hp iipprnpriHte ^iluciiiionnl procn- 
dufps fnr itsfifhiishlnH rHiiipfilnrrlf!*! chlUlrRn 
, Hs fichiivirtr infMlffU unH iiN rninfnriiin^ H^trnl^ 
fcif Ihrir rcihirfird uliinnmn\p>s/At\\m\^ \\w vnr^ 
\i\U\vn vvliirh lifniltl lin i*HpMrimrntidly mgnip^ 
uhilrd to.nf ff>r:l ^ijr;h nuttifitnos iiro (h} llio rutin 
nf T«^l/irdrd hi nfinrrtnnfrff c;hi|dri'n; (b) jhf? 

of llif! rntiirdiMl jtrnl nnnrrlnrdnd pnrlicip^ihtNr 
\t\] Ihn nnture i)f iliu j!?iii:hers prrfnrifiniiCR; 
and (d) tljn ntiiUjiiidH finti iMtiviUi^s within 
pnrllMdni Hi'tijiiM?*, \^ ^ 



hnhiivtfirnl rhnnMrts which miiy tinctir in thn 
norniiil i hildrnn, 1'hfiri! in nmm iBiilntlvi! evl* 
(l(!ri<:o thill thi! uxporionco of ecrvinK'its n rbin« 
forciflH ngnnt inny funntlon (n Inurcfise poor' 
fniiners' skill levoU^ (HIohuI h Stolnmnn, 
1975). 'rhis liBUo, hnwoviir, nncdfl furthGr 
clnrtlicniloji nm\ thus remnlnn n feflilejifeft 
for futtjfo roaiMirnh, 



AliMudlnft and Aff»€tlv« Dtvtlopmfnl 

Hionlly. thn duvolnpoi^s of intog'riitod pro^ 
grnms Bhouid cnn«idnr tho Jnfliii'nco of such 
proHrHirHriM tlif? ntliludinid iind llffoctlvn 
-.dcvrltipment of both ratnrdod nnd nonre- 
litrdnd pnrrinipnnts. F^nrly inlogrnttorii given' 
^nppropriain strunlurn nnd InMruntinni inny 
r ri»sull in iho riovrloptiicnl of iin cnrly iittitudc 
3 LlZ^3^:^ipCZ3^'O'*^^^^flt0ncc nnd undnrstnndinH by nonro* 
^ ; ^ tordf^inhiifirnn for thoso differt'nt from them- 

^ ±^ \— ^^sJjvTiF w h i|o 'o f fn r I n g rotitrdtidnhililrfln nnon- 

ArintliorlfiU!Hlton liml^ yinrmnonMKril miiximnlly fncilitnlCB Ihalr 

. ridntrfi III !hn^nt*nrr.di^iMj-rffrc:t3Aon^^^ dnvelopment. The development of 

T;5U*!£lbM ijj^i n d jinnnditfdi'il^^i ijh^ to faallmjhrsn out- 

ydiM^i^ in iiiih?^r*ittul f i run r * ij m^r hTn ^i^jgo iiiiM nliix t El 1 preac:hooIjnv[d2nwiyrl^^ 

*iti^ut;turfd srltinKi hiivp hrrn t?atAtilishpnt^~^rfcanhing llvoii^if rotiirdcd 

w fiofoi n r 0 1 II rdcd c h H d rpn i m i t n t d n nd j m I cr- -^i n d i y i d u n U i! up;^ t o . n t 1 an* t t h rof?_ pot i* n y a I 
lint with nnnr!M}ifdi''d ptieM is cHtiiliiPlo^-T-^ ri^iijhk pNjjjrarning.^^^" 

. ^ I , T V \ nonrcliirdrd uhildre^^ 

« ^^^..-^ _ '.^.^^.s^:?^ ihn iix0crli*ni;o uf u i rcc I ^perso not internet ions 

cfmtrxt III m'w £irJivi|i(^;i, In fill likriihnod. thr ~ ~ ii" i ^ • i i ii ii it 

f v* V ^Twwith thriP fnliirdrcl peers, thn Konora 

attiiinnient of aniJi-ffT^neriili/iMl nufi^iuitn<i will- v ^^^j,^^ 7;., 7 ^ . g 

^ wniMiMiil uridorstnnillng nnU acLeptiin^e of the 

^Hjifc!e(lAniay^lm:cxpeoted tf) jncrmiae, while 



rrtjiiirii ^ifrc^jW?; prj^grMmmHl ()nn way toprcH" 
g rii m ^11 r h ~ ge fi e ra I i / ii I i (oi^ w 1 1 u I d h it 1 0 * o v ^ r -"^ 
condition J hf chil d rrtis hldia y ioKin I be t rli i nE 
i n>t <ie 1 1 1 ng^ir iti n : V a ri r t yin f£l ir^a i n i n ^"se 1 1 i 



niiiLo hi atttlud^s of fcnr and miitnist should 
J^MlJildnis^h^dyhrouHh enrly firslhand expe^ 



. ^riem:eM>^^ithulh i«^popuhition>EBi^^ as-a 

^fnvcdxi^Hradoanafi^^ 
=tram^(^T ^TOnun^^ d^J^^Tj^ 

i M it 1 rsm \ni\Bjt wKi^t^f jfS^ n t e f eat j r ^jfe^ 



^£n[i i I U r a I ^ nviron nie ivM* trnSi ra U n r 1 yivli nj m d Uc 5 
UDir I < i TTiiiytt I lOTTf I'^iM^TTOff^^ 



=:kiTTall yi^^ ?1^T^jli??^^^^ 

^( ) r tl r iQ J hfi im^f Oil iQl i k r I i IfitiH ISt If a tSi IK 



^'ia rjt I ncll^ Uff hii j^i d rai ^h i c H^ ^iiYMi f fenilia veAl e rl^ 
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^'n.lti^n^H^l^iHluf y^Hirs«:i» "(:r)liMiiiili/uili(i^iP'i'liuy*lin viu m uiiur^LS liaiJ 
^ iirying^jiiir|HiNH?^:^Hlrui:iMrim,uuiil^ Iri/hn 10110'b, tho 

J fiMiuN >vitH hiHilth nnil^wi'ifMris juicl ihifT^ir rnnllvulinr)' 
w^rHint'Ufrnni^pr(;ft;R*tii)nalHlU iinMiii:ini*T"Huilciwlng \\w 

^ SiMiimjlj^ynrhi VVnn^^rnu fiJf tho wnlfnru of ihc! 

iUnTirr^itrnirnin nW f Mlllir^^ n?Ml!H T nil f i h wiTrr d I Hjln IMuhI 

^hi[i^;i aillini i^lhrHM=iM inll y=rns!rin!nil=trLpn ■ 

p ( tsTn]^ [wp nTCfTi H~ n fWt^^^ rPTT^Ci f h v IfiTfTc Fi cui p p ^ , ■ 



y^tVU < I p nimMnMthi* o f^ixn l/M'i nnRgn(ltf^uliinfi?jifrinliiiincH n th n prc? £nnts 



^zaifha/i! 1j^j\P^ 





fihHiiHir \H tiiiMnjofty If) Ihif lff«iiimnfiy nf ihnif nffetl. Ihif Intdnslly of 
ihiilr Involvfimftnt, nncl tho (lyniimic f|uiilily of thcflr Innciiirfthip, 
Jliinflln«ps firt! nnl hbcjosfiiirily rnliitfjil in iIh? gnclnl ^tiitus (if Ihn 
fmnlly, mludiiiinniil ntliiinniwnl, Inti-IliHyniiu, nriimumlfi lnflut»m]f!. or , 
envlrnnmiinhil snltlnH. Thuy rtispRf;! nrt oim lirtcl. hpcniiso of Ihis. 
. hiifKUniippml i^hildrtfn ciimfl from homci reprosonUhM llie tiimpleN , 
pHnnniin.i of AfiinrliiMn lifii, thfi mibuII wys ii pool of cnncernm! pur* 
i?nlH pONRimsiMM Ihi! cjuiiiinim ruAd f(ir lhi. iTffnntlv!! mnhili^ntion of 
^frorl f)ri thf? bi?hnlf nf Ihftir c:hll(jroiK ' . 

ImnYmnipH tinl ilitvHdopml infornuilly. lu HnthorinHiof InilivHiunU >h«v Oraanliff 
—ithrtnngTrtrfTmmmnn'nhri^^ ^ J^*^ 

hulp Ihjfir nhihlrrn unci to hfjip Ihtmsnlyns hy providinH rnnh othrr ^^^^'"«^^>^ 
muhinl psynhohiKicNil suppuf | tu rbpi- with inturnnl fnmlly nnmls or - = - * 
well iiH rx tiTMol gncinl prnssurns. Their cnnriiriis fjrBt crntarmi oImuj! 
Uirlr immndintn nniulH. Thnrn wiui? loo fnw institutlnnB for thn cnry of 
thr linndii:npp<'d. oiul ull lyp,is of hnndiuappud individunla vvcru I ^ 

pinuul toMnthnr vvllh llttln or no (llnMnosis or trniiiing provldmL In " ^ 
ofldititMi. miiny c»f I hifHiiJn i- ill t In s wt-ri! k rem 1 1 y In nned of - 
^irnproviMniMit. Publin rdiHintinii did not oncupf us Its rusponsibility ^ 
. Ihi* provision of prOHhiom for chililrcti with limllod rnpfibllitirH, - 
iHlhor mimtol or phyfji(ml.20iynjblin IryjcnnrHlrnndJ^ 
piirticuhir, wrri? |^ri'iitly umnfornuMl idHiorijH? pcjsslbllitinB for b^l^ 
iiiH nUHpiipubliinn find wim» tulnMy uniiwiinr^f 
hiiMfnn^k^vli](lH*t iilfid lm:hniquc?s on Ihnir \w\u\U. IntftfrBt fn di-ySU- 
opiMH nirtbods to bidp cliildri'M onbii^vo lOitordi^nK to fhn lr*v^*Tnf uHflr^ 
ciipjdiililirM wiiPi ndnininl Thi? (:ont:np!ii of social rpsponHlbility omlP 
lamroinitonllv. Jh«v opproprlnii-nr^s j|f niloi:min^ pub 1 1 0^11^^115^ fur- 
thlH piirp()siMvi'ri^|ust b#?HinrdnMj«) (li?^ 

Tht**i«*N:onriTns IimI thn |mrrnt Hmopn io (irn fc^hnnllyJI^ 
pnrposr of HponHOfiriMJi wicji* div^nrsijylifTOllv 
ijnorftis wiiHMhrir m,f iim ii^^ fiidU »»f^u|^iUoii. Jflitin 
y^^^M»i:'-*indii^^ ^ 

Thfi imuiiyMioii W5s t l uilrnumfpcl^ 




Jo (it^mooMlfair^ fe 
Mpcnlid tMiufjjitioivTi fit m^^ 
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limofl. bitteiifiriziiiion. whiuh hui buon IntDnslfiud by piirontnl Invulr 
viimffni, rngijiiuci in dupjlaiitiun af effort iinci frngmontfition of pro^ 
liriiiiii iind iurViLtis. Bvon wheA niuro Ihnn unu iHindlc;apnoeded li Mf* 
vicn, f!iich orKiinlFjillnn duvclopml its own. ForcxtimplLN vociitlunal 
rt'hiibihtiition w»» .orlglmilly dnvclupecl fnr thii physiciilly hnndl* 
cuppoti (Inly*, individual logislatlnn wHi sponaOFod to oitabliah a 
firrdtmlijd for vniih Bpociidty. On tho ntbur hiindi thti inultiplyiumdi^ 
Ctippud wi*ri! oftnn Itfft <nit, huving no serviau nviiihiblo to thorn. 
Ili>f:nusn of thn bfinefilB tn thn inHivitlunl nrgiini?.ntinn In the ureas of 
fiinii misinH, InMiRbUion, nnd public informnilon cnnipniHns, they 
hnvif \mm niluctnnt to Luopurnti! nnd broiidtin their Hcopcnf iidtivi^ 



THt Pmt9ny 
Profttilonal 
Rflatlonihlp^ 



tiifH. . 

In tbi* piirly hlHtory uf piirunl ^M<H:h]tinnB, cunflicM uHiHtud lintwoun 
ihii pnn?nts imd \\w priifipsBlonnlB. f Invini^ bud Rt)mu naH^Hiva u^)ori> 
ennns with profnBBinnnIa, pnrticulnrly in the ficbl of cducntinn but 
idHo in n\\\vT Huppoct stirviuL's; piirunts Iiii:kcd i:Linfld(in<:o in tbumnnd 
^wurivhrHiinnt ((Mitili^^lhiR rnycninuh At tlme^n rclut^|niihip vvblch 
was iibnoHt iidvtirHaryJn nnturn^vyiis obRurvoblu, Hnw{;v{>r, us thu 
mVmbnrRhip gniw nnd Ihi? volunmiif Hulivilli?H unci Borvicns rimcic?ri'd 
" by pariml groupR incrtnisud, thi? nnod for profosslanal nsnlstonuu 
oynnTmnir t h n 1 r u I ) j cfu 1 1 0 n sT S k iU B i n f u njJ r^ i n ^ , p u b 1 i c r ul n t i o n s , 
TBi51jjniu!^iw:JaJ anc| liHiiihing wonoijl ncKu^^ 

^^^^ : (T( n! I d iriTp Fov i d ihI by" prufusiic^nids. In nUdition! the profussional con^ 
trlbuii-d permanency nnd cnstlnuity to thu uctivlliuH of thu Hroup, 



-PaTi^hlH, hnWftvffFFjtfiddiyily Huartltfd tlinirprurngntives within thif or^ 
- H'iniziition and rnniniuinod control itf Ihn ilrclBion nnikln^ p^)cijss, 
|^Kjli ?_rv(:c))^ni^inK .iliiLconlribnlionn of thu profuHBiiinals in policy du^ 



;vrhipnirniy'hi? profusHjtinnl wub thus prininrily jin udvisor or con^ 
suiliinl.v^iTiTudeH nro now muru pqNltivn nnil ninny piinMit groups 
^umMjr Hcholiirshipi IcrJr^in^pnifnasionidH 
TeRf!nr(:h proiiHfts,^ ■.■■■^-C . 



^Hij* strn<ilunm nilo|)jjulJ)30noHt-piireji doHignud 

^jj^jMji NM^^iUL^^ i s I ff jionj^! jr nlKJ p uiyj^^^ 

rmTormnnf ynTV**^^^^^^^^^^^ biltt ^ try tiev elpya t aTF^roR HniB j ^jj^rovltle 



j^^L^ l j'nxlo^^dv^nll(?m ^n of thu natiuhal urgani^iW 



glttrrFMt^yrNTCll^^ lii^c: V !ulVctTiVt)i xi1iTn TTitf r^ riK'f rt 1^ ra 1 1 



n c t.i }mk\ Ji I s^n c FTi cwjii iw n t Ji nMn^l ) ec n^n Ju MjP^i n f Arm a t I n n ^c^mpJiiH^ 




aTSI i ^ ^gffi I? 4^ r e s y [^^rn u 3Ta . i p e tH a Up ejj g rn n i s>-s e ni i n n r a a ndtu gnTar e n^=^r^ 



r 



cIiini'H Cinriitiitloo im Muntal Kniimlation nml ihii Presiclenrs Cnm^ 
inlllf'f! ii^ Kmploymuni nf ih« Hanclhiappnd; wUh piirontB thcmsdvoB 
bitlnK nHinuil ns niombitrs. , 



RiHMfni hiNlory r^Umn an omphnsis on ndvnaiioy. or the domnnd for Fof equal RIghlf 

'^^Hht^, nnd pnruniM iuid pdrunt «ruupa - 

tliu rlMhlB of thu hiindirfippfKl, DisnrirnJnatgry pructiciis arti being 
chiilliinHml in Ihir ciourts. ludlnliil riidnms is boinH muuhi for stHlutes 
di!privinH Ihn hancliuapptfd of the ri^hl to Votu, to own property, to 
iMNir idiildrun. to sprak for thcmBiilves. to ohtui^ Dcaupaiiunal 
WiimnvH, or to bu uliMiljin for insimince. or uxcdudlns them from ser- 
___idiiua^Ji:iiiL.naluf ii.o£^^ ... „ ^ .... 

^ alihouMh at first th(niMht,lo \w landninrks for the henefit of Iho hancl . 

ii-appiid, will \w (h'lermined in the future, Mnny of Iheso casus uru^ - * 
undi'r furlhnr litiHalion, but ni this tlnin it ann be stated with nssiu - . . 

■^*^'»"«^'^*hntnnnstitutlonalisHHjimari>befnHa V 
^ Hrrlou«iiesN. The ouhibiirof lawsuits reliitjiiji louduCfltionhns signifrr^^^ 

ricanlly in(:rna«iml, Stiits nru bein« filacj^^^ 
rHrluMion nf thirhan(li(:appe<yrom uqual iicc^^ np- " 

porlunily and thn stiHrnn^:rnated by labulinK Ghildren.^s appropris^ 
ale JeHishifion Ih ji^naatiuj n|_the atato lovgl. ^ 
unclniibtt>dipi^iniHb: 2UjjiUj i parent Kruupsupi^ 



Aful. pnrif^it^rouijS^iriMdsouc^ 
reflimls a nnw Cimj jrrn for the rights orthn^hnndlcnppocirFleru annin 
tlo? H«ht >cf fMluaifionVtlurFi^^^^ j}^^ 
riMht to adiMiunte funilinM are thr ^Hjal juHmiHjf connorK^ 
biiin« inlroduriMl rovers sui:kt(l^i(.giTS7ihFfre 

tion in eclutiii^ional plncii-oienj and irninlnH reHidar classroom pursori-^ 
oei In the n.Mfds iif tho handicapped. KecleraV InHislationlls 

1fi« federal finnnd^d assi^^ thu runuivaUf architecturafb«r= 

f u nd ifiHy jUajnjM^ pa nd .^imfe 
-^^'^ IjiroHrainfH^for thighnmili^ajIOSl^^ 

^ As i iirnnTf^ 
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...^ ...... ^^^„^ • . JL.. ^. - 5.^ 



iiljout Hurviuas For ttm iihilru lifu npnn uf thif IndlvUliiitl. ThlB Is 
rnfltiutfHl in thnlr Hupport uf |)f(i^riimB priiviilinH li 
ifmployriiiinl cippnrtunltlim inthcir In tlu! (Huninufilty or In workshnps, 
nnci UfiBuni iind nHinmlitMy oppurtunltiim. At \vaih\ otit* nrgiini^iitinn 
Hhs rocuHniz(Khhl» iintl (iluinHccl ils 
> - ■ ^jrKtfturdtjdChll(Ironhu»c;liuhHO 

, tinn hir KdtiirdfKl Cili^ons, 

Ho/p in DBlivgry And, ^ih punmt graups brondun Iheir puraptiiilivus. Ihuy must uUu ru' 
uviiluntn tiiu iHlvinnhility lirpruviding HorviciCfB in (uintruBt to nhtnln- 
ing thtMii, It H(M!niH In bu rtnidlly 4iC(:i»pl(?d that pnrtinl gnnips, us prl- 
vtitt^budlHB.cHn nuin? uji^ily usHumf? ihu rule? of oKpcrimonttir than tmn 
/ bunNiUfmitii'. publli:, UMunniKH. Tharo^oro, It follows that now 

npprnitnhuH, ntfw lirnhniquuHi and riuw NcrviccH niiHht contjniiu to bn 
(Invalopifd (Ml n pilnt banlH by parunt Hrnups. Qncu offactivc, worth- 
whiln pnijiints ani ^liiinon»tratnd, liowdvur, li Ib tho publio agunay 
nvhiiih Ciiw b^itur flnamu! and dcflivur ihu snrvicu^on thn long turm 
5iiaHi?M'lMrpurt!nt^grcii^^ rnoviroh 4o a now oKpurl- 

|miMi!i|to irionltniullu»ft*^ffuullVfm by public 

^iigtMuiirs toMnHunr iliJit-thi]y. ccintinuu^lc) rnuul tho necdH of thucUun- 
^ruli', tu by [nvolvod in thi! iulting oLstanclnrde or nriturla against 




which' [>fng rani jBica ^ pr«yjmth/u rt^finruh. 

TiH^muf tiSi (T ntfji rn Tji'OBLl^tjOh^^ c uHjiTijlj)T(i grnni s o f f o r n ( I 



WBinBtrpamin^r^>-(f \^^\ ^nnipi hii j^/jdscfcj^ iicl^t ho^^ijt'nnrnl nuniiifjjt^ow bning 
advocated by^put:ial (uiuimtiijH ofj^^ngn^ niany himdinappud uhiU 




1 drtm t\% jAiSHibIn back :lntirth(LfSgS 

"iT* f ni 0 d n o r m a I i / a t I o iTTo r ni a i nsTr^ rim i ng . U h H ri li (ft n H I y^ f ha s n g re g n = 
Itlon of all handlcappud nlfildf^niAiui^tigrnutjzl^^^ on some, and 
nbTitlfi:iht' "nnrnial" <ih[UI and thcrhiindljiappmljiluld bunnfit from odu* 
^^rtrtftWal HiMllngB wjM Bonlid unvi- 

in minunt. Many pan^s haviffi;ali;^(MiTl^ 



pFfparmi t <n!M?t^}iHpoiaUiTO tH^uKlitiapiyudrt^ 
^ngron TOlW iiila^^^^^^ le c oiTO^iB y u a vc ni u n tnul i auu n PluMtio r is. 





MffitFloKI^ 






1 m m iH 


IT^b'eg^nTT 







4n\ rTifnTtfayf^tWMM 
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. •» Thity ruuo«nlzcd Iho need for loslsliitbn iit tho stiito lovol'io 
. ifiiiuri? impruviiil iurvlcjifi unci Wcrp InfluiinJjHl l^tKji ehncl- 
. mm\ M Bliiluli.8 which rutjulrod schnnis /^provide ipc 

iiduniitian prnHriims nncJ othnr aei*yici?s Lnh us diu«iiOsif^^v 
- clnRses. lipcoch pathology, phy»iuHl end occupotipnni ihifrfipy, 

• On thi! naUoniijJovf!!, Ihcy succfissfully obliiin 
prnviillrig funds for rcfSiinrch griiniH, iruinl^ 
demonslrjinon pruHnims.and fuduruh #:vs 

• Thify hiivp bi!f!n\Hdvotjidus of the rishls of hnridjciippnd 1 
)hriJugh4ponsormK loglslnllon nm! In the |udicjnl prncdsa. ^ 

• Thuy havu hmn uoncfernud flboul iht! entire life Ihfl 
hnndin^ippud pi^rsoh und broadun«d ihelr porspenlivc/ ™ ; 

• Thnir goid ia to mnko nvnihiblo tho neodnd anrvlcos In u very 
hnncliciippnd itHUviduid. ' ^ . ; 

• Thuy iiru bm;umln« nwiiri] of ihn biini'fils In benccrued fr^^^ 
(jnllmiHnn of iffforls nmnnj4 parent sroupl. ^ ' 

Mus Ihu BurnuHH of pnrunl i^roupH nuHiUed iheir niHid in Uic_fuluro7 Ij 
m Irui; Ihni nnich headway has been nuiderMany of Ih^^dslf^^ 
Ihirly yinirH hho havii at limst beun pnrlinliyTulfillodTbulTliusi?^ 
havn nol bmm equally achieved in all atnliis auross ihe naljon, Many 

. handii:appmi c:hihiren^wid.ndulj)u5^^ 

JI*;rvif:<?H7iei?(i:to bej^ reanffjiioV^ {)eo^ 

linuai reeviiluatinn in ordtfr^U* reflecil the nhanj^us I 
fiM^uireH ?|'"tia?/l!^ib ihjraBBcHnalirihs^^Their exislt^ 

still netfdctd unci pnrtndjjnujps tuiiyHinlinue to^^hiHhJ^^enlivi'^^ 
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. A Lost Generation of Parents 



evaluatinn from a varieiy of viewpoints. One- 
Bi^^iagno^tic icatcrs did riul cxiil when our 
..rhiiafcn were grovviiig up; few exist n<Jw, so 
we have been '"referred" froin one diagno^ti^ 



-we nave been rcie 
rian to anothcf . \ 



Thc Clotad FIlM 

LSeemg rnahy diagnostjciani7<^nd ev^nUia^ 



KATHICYN A.'GORHAM 

Bctkie^ the fifth of my five children* is pr^ 
foundly retarded, i'he 13 years since she wn= 
horn have bedn enhghtenini^ one<i fur rtie. I 
have learned enough abouj otnet ,p;irents and 
their experiehtes with professionals, ahqut| 

parent c,ufganizati«nsr ra^^^ about, "the^slfryin^Z^ii^^ a prbbleai. . N{Jt many parents 

system for "exceptionar' children^ ivT be able £^^ifre_ foriunnte cnough^to have A pcdialrician 
^Mo pass' a profesMonlil myself and get paid i/^ *or family physirlan who will nwdinate all 
^ for doing what I used to cio as a volunteer,^^^^ihe -inforniati<)n them. ;^Pec)pIe- move and 
- Alt houghA l^hiVye JIearned mudj^ ! |agi^;clearl y^^^^th[fflg^ ^it«^!p£toHWg^ unwl I j 1 ng 

v^one .^)f !tte^|ost-^ genera ti 

^ handicapped tHildren. VVe are ' parenis ~wfio^^li7ippcns^ fo 'I hey are collected 

are either intinndaied by-;;prrifessioiials manilarfolders that folloy^the child (Vom 

angry with ihenii orboth,~parf nts wHo^fre"^^ tlinic ic) ciinir^lmd^ihcHd" 
unreasonably iuvcd - by" them; parentst^who . ^-wciuld^ lje-fine^ifMjne master folder containing 

; intuitively! know=il}iai^^i?e know^iUJiSfhildrcn^i^Snpi the ihformation^^ere in the 

better than ;ihe experts of .any^discip^e an<y^|i^^ parents 
yet we pefSisitntly assume- that thejvprofes^ ^^^n^ copies -of ^ these .reports/ Strangers 

sionals know l)est^f^^ parcffif ^ho "carry iio g are pernutted^to - read^the contend of the 
much attttudinal and TcrnotiohAr bligga^el' chihl^ not, 
around >vith ^s^^hut w egar e^unablc^t^^ out the application 

Jri ' nn y..^irjgal^lialp g u!^ release form, 

if^adicrsl^prtric :l>^S^^^^Ju^k Mp^l^y^^^!*?"^ mfor -" 

cKolf^isTs^aj^uT oi^^Rir^ matitm^OfouY^uT^ 
Betw een birth- ahd^tlie^iifge^)fS|^^n^ki^^^ia!^ 

^has^siSfl 71 iiNp^^^M^^feni^gerjijj^^^Msl^ 

iScialtig^>^ Shd>3ia^alsb^bFefVigiSfer si^^^^^^^Sl£|^aflil3(l^ifc= 



w hoifehe 1 { licf^vje:g= ^nofe j[ hj 



ud i 0 1 i )g i St .i=^»fei>ccuj m t i cma l^t heh iTpi sjt\^nyn[fe^^^^ ^^ 
^TomeWirt ; ta l^^he r ajg \T\ s^^psycltoicP 
^ii(sMuTt^:'1jWcft^^{MfM 

^Sfor^l^fM^raJ^^^^^^^^^^te^^^less^^^OT 



ElStee" havmuei; Avhu&guay^nlJlhjg^t^ 
^ffll^^lvef— tfvOTrrOTd^^ 
atiout=the^e(hit'aTio^^ 



^^ihe- cHi iilAsi^ TOII ititMV^ Bgqui^^^^Mli^^^ 



■t(fc 



Mg!5hii^^mtl^^mi3h^tt?tiifiTfftwn 
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not, and nothing that cuuld not have been 
discujiscd freely and openly with the (jcrson 
'who wrote it. And I nuspect that my case is 
.lypical Hither than atypical., ^SomeiimesMhe 
record colleminn process m^ni delays of 2 of- 
3 months ^before interviews for applicntHm 
to a school were granted. How much simpler 
it would Imve been if I had been able to 
carry her records with me, 



^ 1 



6. Now, we .%re often told that the best plact 
^ ^ for our children is in the community, in a 

neighborhoocl.^wiih his family or a sub- 
^ stltuie family. Yet there are not enough 
group homes to begin to meet this de- 
.l.mand.^and fosiQrJhomci are equally hard 
in come by. nini leaves, as before, our 
own homes with respite care and home- 
. support services, still only a possibility in 
_._.mo^jL(^omniuniucs^^:.^^. ^ 

7. It is now commonly accepted that our 
children have a constitutional right to a 
free education, but extra appropriations 

^ jo niakc the clas^joms materialise have 
derived from my B^rkic notebook:^; I ^ legislation and litiga- 

from talks with other parents; mn,^ We n c told a^nm to inform our 

Icgislntors of the need. Why must we tell 



Anyone who has lived with a handicapped 
^ child during the last decade or two will be 
' able to construct a list of ironies that he has 
learned hi. live with. The following ones are 



The responsibility for monitoring our 
children's progress through^ihe Jrag- 
mented service system has l^en ^urs^t^^but :^ 
the iirray of physkians and otlil^^^f^i;£^ 
sionals we have "^een have assutiied thaf^^^ 
_ we _c<»nI(L not possibly understand ^the -^ 

cofnplexities ()f^ their, trade or that it J^ihjj 
^ 4a ke^t< )0KniucK^r^theif^t i m^t^^S^Iu^ 



^gln the .past we wefe made'lto feel guilty - 



I^^Sifc^^ did, not institutionalize our chiU 



nr^dren, and now, under the new normaliza-.. 
lionjrrinciple, we ar e mft de to feel guilty 



.tHctTV:tc^us.:We^have;h the Wiprflisibil: 
ity, bu^ echjcating^^^a^ 
^b^^ iW^^beiter^ was^enerally ni^f'^fon^ 
sid«^ec( itparl^jf the diagnostic obligatioii. 



!^H« mucif^otMhe^fc^^ paireKperi- 
P^^P jmdljuiKi^c:^^ d i Icm ma sr^ We ba ve 
rienrnedno livrTvitir^hemrbut^not witlibut 



^accumulating^Hne^-ltars which clcarl^^^ 
:^us:as rnenibers ofVUie^lo^t generation - ' 

^u&^M?J^ffln^.^^ gone- to the help^ 
_^ing professie^ received too little - 

help. . / . 7" .~_ 
^^Xrarfstillri^yyc^n^ ami intimi- 

' ' ^L=:~ ^ " ^^.^ 'i- dated by their expSrtiscr - jS^^^i^ j 

^^chooled ^itiout i-myrinieciical ^rv igsga tul ^^ jyra ^ncto I to^imStel^i-^ 

^£=iirten^inot^|pgp^^hat^lu^ 
^.re-;i£^ulabl«msfi;^^^ 

^or cven^^Mhcm]^^^ --— ^m^mmmmm^^mM^mmrne^ 
^=t^^^ fggpp^'^"«^^ gfatte^ " — 



Joprru^ntally wrong with his chil<L.usually 
turn? to^a pliysician: whi} har^robably 
only^^hacr mimmn^ to ^jht total 

--needs -()f the handic^[ippcd child^hd^^^ 
f'Unily, l^hysiciiimiuare noiorioi^ 




_^c»2lca^^li^renis^nti^^ 



gffafgd iBTnOTffg^^ini^jrrm^iBhei r 
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gelling th.ll I place her on the rosteV Tor 
pcfmanent residence in the slate institu- 
tion* That is, in* fact, the only option 
available at present. In Maryland I cannot 
'even provide for 'lier future by putting 
money^^idc and setting up an inlieritiincei 
If L die, /and she must enter ah insiliunon, 
the state's ^eneral fdnd betomes h^ir to 
her belongings, and^the ^loney ^avcd TOuld 

-^ n^-for^-!H Hnethifi g- as f emotje-Ho her -well 
lieing as highway tonstruiuon. Sci we 
worry about the ruttrre\ but planning for it 
is not yet really a fruiiful.activity 

• VVe are tired,. Wc have kept our thildrcn 
at home ami raided jhcm mir*^ive^/ wiU 



the most Important 



the parent's prescncf 
because the child wi 
presentr, the setup s 
review of the testing 
ent. (Reniotc . vidct 



thirig.ynu -acttihiplish. If^ 



is an obstacle to testing 
I not **cooperate" in his" 
riould include a corpplete 
procedure svith the .par- 
viewing or one-way 
windows arc greaiMf [you are richly endowed.) 

Make a rcaliHtic mnnngcrnehl ,pUm part of 
the assessment outc^Htic, Give 'the parents 

^^ig^CTricrrrH^tirriTo^TonTv^^ 
on a day to day baHis, ronsidcring the ncecis 
of the child, th^'ciiipncitius f)f the family^ and 
the reHouncs of ^ the rninmuhity. Let the 

j)arentH knmv that you Will suggest niudifi' 



^^^^Inforni yourHclf^^about cc 
^;i(jUfTeHrr-Ciiye ; Uie?^ pareftts adyU-e on Imw to 
j^go^lmiit "^gtnijg^ 
Mfiy the Icical^ par^t Wganiz^ 

n' 

the nctual (lingnosticr:^treatn)ent» or ediyir-s 



caiipns if any aspect of the managemen! plan 
all thc *extra dcnuuuis cm linjc and energy > dc^s riot worki . 

which that implies— often Without much ^ i*,f,..«. . ir i . si 
L I > L Lu^L w^r^inlorni yourseir^ about comnuinUvi re- 

help from . ihe„ conimunity, , neighsorhncMi^ j _ ^ . . : v \, r 

. professi()nalH*if friencls^oivLrelaiives^^y^^ 

fact , cof n nui rd y^i ga i nst lltlie i r^we 1 1^^ i r ite r i ^ 

tione<l- aclviier^VVe-liave^fciunded parent— -rv-v ri .^-^ ^^^^ 

I I j ^^^.- .^ » -^^^^ p(issible, make ilie^'parent a tc*im mcnd>er 

groups and scmHJb. run ihem ouri^lvcji, il- i i: I \, . ^ . > i 

held mm! raismg events . u> pay teachers i ^i /^^^^.r - . 

^ ..^ .^f^^ . ^^ w^lo n^U^proccduresiwIt-Vs^ilbgive^you a chanfc^tg' 

v^and kccp^^^ our^li — ^ ^^^^^ ^. ^.^ ^ ^ ^ 

_ __^r- - r^^~.^^j^^^-.-^ I a d>serve;jhow thcjparentrinwlxfhi drmienicl.'y 

reorganized baby ssinrig-TgruUpsr and muU^ ^ ^^^ ^ ^^ ^^l^r — ^^ ^ ^^^^M- - 

" mer playrgroUps, VVe^hiive built 'and^Te^:;;:::::<tyO[*^^ 
:^^paired^peciali3fyayguaind equ!priienjt>^fc)i ^"^*u^ 

our children's JSC at Jmnie and at schmilr C^j^^^^^ Hhortciujijr ycuir own »i<incviujd J 
^ VVe havif paimeclfclassnlVims am builditigsfM y oii^j aji ° al wa y s se t to amimu n|nu e'^w4th 
/^^h|f^e^rittefi^lc>cisiatm 'a eclucateU^ others^of'^your^dis^^ in^iiuations^ 

them al>out:r{)ur chddren'sJ,Qeech:landr^yoy^^^ 

right^vWe have ctHlateciHsul^taplecL^^^ fhe 
dred3;!ij)f^[)ievvsleUers w ho3;n !u^t live withiJrty?thildr li^^ 

\ iHjafd nieefingsVTobb^^^ sfaieAlcgisJ^^^ion^. 3Ih)P for ' ser,vices^lo,;Xit^ 

Mature for better^^legUlation fot^ JfernH f g^^" Ppt^4,h j n^tj^j ry^l^ j?u / 

^aippecigchiidreii miifenffl^ " amim ^lfcthg^^i^ggi^ 

I3J^rtri^^ib<^pnnEu 
Zji n ?ii i I uTio n s , la hd ^wniienT 



l>T3B>c»!rnW; 



i^T)afeMy^ng:itmd^^ 



iHngfll^m^j^^lCTNtiMT^ 



tew of thci^e qiialumsi a^rif<ajurwij | ev tlvc mm iil ^MTu.™di^ts.fcti..y£^?TT^SM.^^ 



open i .^"Eafflf B^n^mma^ 
pB)fessii maf^^ TOy^|lnHyit!l^^^TOrc 
parent ^to^ ^S wCTt; ! ir 



"WiUvuat^ffurtiMrunv^tOTlt^ fira ----- ^ — ...^ .- 



^1 pKb^^tlfei^HijjX.. jii^^rtEfflEMfa Tnt t 
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. .•^ay'fc.vcty lilllc abiiu the i'hiM iit prc^pt iihd 
"even iewtilMnii ihc'ihiUI of ihc Jmiiff^ Caii- 

- . ■ !!."/*'•!«'", that •hrbyTio "bplhin" 

his t'hijil's f (iiiiliiions to other (iccsple 



J he. way^ yuu handle that rcsisianre is im- 
imriant, Vinir hcsi too) .is not afiKer, Some 
(if your job will intliide the gentler an of 
, ■ persuasion. Stay tnnfldcnt and cool nbniii 

hi l • u - "'■'^ "''<y .indNniiiitions, You know' 

; chi c m same term, ui life . with hW other: , your child hetter than ant-ine y,u, nre 
-cniiiireii. It IS an onKdini^ prohlcm snlvinr' a vital member of the leain of cwcrts 
proicH.H, Aiiuro hitn ihiii hr is (kpable (if ilwii' • 'IVu „. n„.f . i 

"Hoiephim^lil^^ Mr„l 
, ■ * -w^-^Ji'ls. I K k the person with" whom you have 

^ '. "'"''-"''""l^ Ms the hcsl relationship, someone who iinder- 

' ii.''!nd 'rr" ''"'^\v^ '''1' V'"-' ""^ prinripar monitor 

..I'llaie;, and dchnemirH, \Vhai ihe.d,ild.r«„.~^nr y,a.r diild's progress tlirouKboui lile and 
da .s n,r umc tmpnrtanl than whm he nm»^who will help y„u lieeome a umid o„e 
not, (lo. aiitl the t)arcni's l!o,il ilicrr'ifiir Ik ih'-^^'!^ ' i V i . ' 



him, 

^VVnfj^^^nVt'eiH ralHitiT^ervice" in0[fi 
uc:nricst::ICcjurp him wiOr a«!wic^ on How^i 



^.v..i.i.i._n(.ii|i iinn vviin ^mct*-un now Ml:: i ici^riuiKc mipfirmni requesiH by _ 



eniphaHi/c* the- iir Manv ieiJr|pT^ i^|gSpf^^ 





-m^^HiPl^^mr^^ ^ — * — ^ ' 
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Talk freely and ofwnl^ wUh'jn many jjrci- 
fesiYionaU 11^ yoii can find, 'niftc wiih olhcr 
parents, Jiijri a pareni organization^ Uy 
talkhig vviib pcciple' who *'h;^ve been throygli 
il alreadyi" ynu can gain a pcrs|)cciive on 
yuur particular' problems. You wiil aUo ]*c- 
reive moral support and will not feel qi^jtc 
^m^aiie^U cLunfocniiui'y iroR^^ par^ n u or ga^ 
ni/atiotis about available krviceH and about 
their c|uality. Hcmcmijcr that a piirdculaf 
program inighr^nToT^ Jielp your thikl cveH 
thmii^h 11 has proved halpftil' for ahcrfhier 
ch i I c I V i 8 i t ^"^5ro^fam?^^^ f : :y n tr a mTi \T€ tmW 
and 



problems as things that ! can l>e* solved If 
people work on thcni toi^tlfcr. 



Changti and tha' Futile « 

[ Xhe new parent todny fjiies a worlcl which, 
^ ^is fortunately impnovcd in marfy ;waysj»*rhe . 
fa<^ ihat JiU^hil<Lha& a Jc^ai rigfit^ 
tion and" irainitig ilocs notj surprise this -psr^ 
erit, and he expects programs to be';;pro* 
^^vidc^d.^ ('onseqUeiuly hiS attitude ^toward his 
; sc h ool 8 y s t c in a rul I h e* pc op le«. i n ft is d j^f f ercnt 
liar's 



i fcycHpcciN^the^viiaPscrvic^s^to^lic pr 
iMHTgyJo^(lorH^ , servicer as^f they were 



for lir'^jhahd vievvs; 



cluiYity^fuiii^ is "Her left wilH f*" option other* 
■f r f ,, \:»-^ihan thq institution^ if the. ^ew, existing public 

,V.^..»Stay»»n^cl^>siMife spmrrflgSSe^^uff^^ir^Kilditen. 



_ -:r^™gryintis£^uii^ — ^ 



It frm^tcanM^I totcj^ 



St toiflKn yMc n ty ^nsoi^ ife^ pi HS i n f or ^ i on 



fe Hircb^e^ nMiji]^ej||h ndMth a hi a ge^ 
l^^aTft li^n^ I ver >^ 



T t hal£lMo>|s=f nid i5uffiaJW7ltM^^ ITi ke^rdeni^ehi le steps 
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Gbmmunlcating with Parentsi 
It Begins with Li^^^ 



PAUL HCHTE(t 

pQUl Lkhter i$ Program Martagerfor 
Moderately RewrMjssaquah School 
District, 'Issaquah, ..JVfljfimgfbn 



^" It has been observed in both 
'research studies and dutubipgraphi- . 
eal acCQunts by ptirenU that one 
efftct of raisini a handicapped child 
Is isolaiign. Parents may feel isp- 
latfd from membffi of tht 
extended fiimily, neighbors, and old 
. friendi who fear, resertt, or feel 
^'uncomfortable and embarragied by 
the handicapping c^indition^ Many,^ 
. parenii elther aniicipaie or actually 
expef jencesbcialrejectiorHpity, rid= 
iculf, and the rt'lated loss of self 
esteem and ipcial prestige. 
It \b not ^dncommon to ' find 
parents of .handicapped children 
withdrawing from social participa- 
tion and altering plarii which might 
exgose them or their child to social 
r^buTt This withdrawal or rejection 
may ftyrthcr frustrate the parents 
.^nd thtfeby increase tl^eir hostiliiy, 
resentn*ent,'or anger toward those 
arountf them. This, in turr^ makes it 
more likely that their family, 
friends; and neighbors will Want to 
have ^ven feWer associatitins with 
them, Parenti may find themseives 
in the grip of a vicious cycle of rejec- 
tion and isolation ' i 4 



This becomes an even mbrq- 
significant problem for parenti of 
young handicapped children v^ho 
have only just bejun the painf ul and 
lengthy 'xoming out|\process in 
which they publicly acknowledge 
their child's h*^ndicapping cohd[- 
; tion. Part of ihii process involvei 
the replacement of unheJpfql or 
negative family members and 
friends with a new constellation 
which" might include other parents 
of handicapped children* cdmmu- 
nity agencies or associations, and 
special educ'atorj as their prirT^ary 
source of emotional support and 
understanding. But, prior to thede- 
velopment of these new relation- 
shipl, it may be the spe,cial teacher 
who best comes to. know and care 
for thechild^ The special teacher can' 
be a powerful therapeutic helper as 
the family struggles with problems 
ofiioJation. - 



NEtDFOR UNDERSTANDING * 
The thrusbof recent legislation and 
judicial decrei^ has beeh to bring an 
increasing number of children with 
PfQia TEACHING Bice|HionQi Chi/dron, Winter 1976, pp;'fl6-7L 
Cqpyfight 0 Itf&The Cauneil for E^^ ' 



a variety of handicapping conditions . 
into the schools, at earlierages than 
ever befpre. This situation implied 
an ' increasing number of coruact^s 
with parents who are new to the 
task of railing a handicapped child 
and who will need considerable 
understanding and Support as they 
learn^ to accommodate and adapt to 
their child's special needs. This need 
for u nders ta ndjng, made even more 
crucial the possible isolation 
frofti traditional sources of ^family 
or neighborhood support, placeman 
Additional obligation upon the spe- 
cial educator to form a helping rela- 
tionship, not only with the children 
in the f lassroom, but with their 
parenti as well. In addition, these 
f^elationships pfovide the teacher 
with art opportunity to be a source 
of positive growth for- the entire 
family^ as well as the opportunity 
for personal growth. 

LISTENING TO OTHERS 
The process ^f helping another 
^ person begins by acceptingfche total 
persorrin a nonjudg mental manner, . 
and communicating an attiludb of 
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|fl^epUnc# *s dtarly'fai possible// 
, ;0rit very dlrtct way to communis 
,''*^t0 ac^ep^^nct of othtrg, particju- 
/ Idfly to tK6so in itrsis, is^to //i/fn to ' 
/ their fethhgs and \o fhe w^iy^ in ^ 
/yvhich t^ose fsthngi are ''ceded" in 
;^langUaHe, . " f \ , 

/ Listtninj^ may' be either passive-^ 
/ whfe4e one simply listens in relative 
silenqe and where silence is an 
expression of op^nnepi and 
accf ptance^or it may lake a mo?e ? 
;act(ve form in vyhich the listener * 
puts his understanding of what was 
;said fand the feeling behind the 
I verbal statenieht) into Kls pWn 
words and feeds Mt back^lo the « 
speaker 'for^ verification and 
clartfication* ^ ^ ' 

This techni^ueV dfeseribed as 
"active listehing/' ig ajirofound way' ^ 
to communicate a willingness to 
hear, to undfrstarv^, and have 
empathy with^omeone who is isb- *"^ 
lated and struggling to^be heard. 
Active, listtning has its roots in the 
client centered therapy of CarlRog^ 
ers continuing success 

pf Thornas Gordon's Parfni EfltcWve^ 
nt%B Train ing book ( and,courses 
attests to its real value for pare nti, 
teachers, and others in the^elping 
professions, / - ^ 

ROADBIGCKS TO 
COMMUNICATION ^ 

T)fpicaHy, it is assurtied that bemg * 
an' effecfive . helper means giving * 
advice- WheV» friendi or family 
members* come to ui wjth a prpb- 
lem^ they will of ten ask. "What shall * 
I do?"_or "What would you do if you 
were I?" Rather thanactively.lUten- 
ing to "the cotitent and feelings 
implied by these kinds of qiiestions, ^ ' 
Ivt ail ,too willingly respond with 
advice; . i.e., "H I were you, I 
would . . 

L^t's face it, being asked for 
advice and giving it quickly is ^pow- 
erful rein forcer and can be inter- 
preted as an affirmation of our wis- 
dom, vision, and mental well-being- 
Relinquishing this power is difficult 
and thfeatening* "partieularly if the 
advice giver has occasional second 
thoughts about his own wisdom, 
vision* of mental well-Jbeing. " 

Teachers often have the mistaken 
notion that it is their duty to help 
parents accept or adjust to their 
handicapped child by giving advice 
or direction* This attitude hiay re- 
flect the possibility that the teacher 



4»arini'i Peiiino 
"Frultratibn 



Proceii 



FIQURi 1 

Cade 
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, "Whtn will Bi|ly_ 
//fearn id'riad?" ""! 

AcUy^ Lislining 
Rtipdrise 10 parent 
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pBrcflplion 








Decoding 






Frpseis » 


-> 


fruttf^'teJ^'' 



'■yeu're very f ruitratedl'' 



has already made a judgment of the ' 
parents and has evaluated ^em as 
mala^juited; unrealistic^ or dis- 
turbed. Given this predi^spositlon, it 
is possible that'tHe teachermay turn 
to any number or combination of 
generally Unhelpful strategies such ^ 
as ordering^ admonishing, e5(hort- 
ing, moralifingv preaching; advis- 
ing, blaming^ psychoai^alyzing, rid- 
iculing, lecturing> questioning, 
humoring, or criticizing the 
^arenti* 

Take, for example, a hypothetical , 
situation In vyhich a mother haW 
enrolled her young handicapped, 
child in a preichool or infant stimu- 
lation .program, hut fails to bring 
the child ^ school on a regular 
basis. The teacher decides todlscusr 
these repeated absences and reverts 
to. one of the above mentibned 
jtrategieSi (See besc below,) 

LliTENINC TO FARINTS 

Listening Is a skill which involves 



, decoding the speaker's message to 
more fully understand the emotion 
or felling behind the message. The 
listener is ^f/i'urin the prgcess in that 
he riiflects. or provides verbal feed- 
back to tlie speaker to tesl hii own 
understanding = of what" Ifas been 
- said (see Figure 1), Anothir reason 
far listening actively is toqommuni- 
CB^w to the speaker th,^^ou ire try= 
ing to understand thebasic message 
and. If successful^ that you have 
, shared his verbal exploration. 
BraBimer (1973) stated that a re- 
flection accurately executed to the 
. speaker's satisfattion is an objeCtf 
ive definition of unSerstanding, 
. The active listener translates his 
raw perceptions of what the parent 
js saying into more simple, precise, 
and culturally relevant language^ 
' T^e listener feeds back only what 
was said and carefully avoids adding 
his own ideas, To help in this pro- 
cess, the^ listener should constantly 
be asking, internally, "W^iat is this 



Ordefingi 
Admonishing 



ENho^ting^ 
JSdoralizing; ' 

Preaching: ^ -' 
Advising/ 

Blamingi 
Psychoanalyiing^ 

Ridiculitig^ 
Lecturing; 

Questioning; 
Humoring^ 

Criticizing? 
^ersuadi^g 
With logic; 



"Ydu must bring Cindy toclass on a more regular 

basis/' 

"If you don't bring her to school you'll be sorry 
later on," = * 

"You shouldn't acHike this." 
"It's your resporisibility as a parent to see that 
Cindy^ets all the help she needs/' 
"You should show more respect for education," 
"Let me suggest that you bring the child more 
' often." 

"You're dping Cindy a lot of harm/' 
"You're just afraid to face the truth about Cin- 
dy's handicap.*\ 

''You're acting like a little child yourself,'' 
"Handicapped children need this kind of early 
intervention." 

"Why don't you come more often?" 
"Maybe you'll^e I uqky and break your leg so you 
won't h&ve to come more often." 
"You're not-behaving very ratipnally," 

"Don't you realize that early intervention can 
minimize theveffects of the handicapping 
condition?" 
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Communicating With Parents 



parent faylni W mt Arthe time of 
'■ a n^tufil brtak In tht flow of. Idt ag 
' And fit lingi; the li§rf nef ilveg i 
coneiii lummary of wh|tt"he hai 
/ * htard. Tht fetdback may include 
"both copnitlVfe contenVandffflings, 
if thtie ^rc an important part of fhe 
ipeakifi meigagt, 'Tht novict 
ac'tiye liitener would do^ wtll to 
focus Initially on tfi# content side 
and ipproach the fe/ltctiOh of t mo- 
tion with some caution until more 
V comfortable and practiCfd witKthe 
. technique. Of coprse^ an emotion- 
ally loaded message cannot and^ 
should not be *'di verted'' or left 
unrecognized. 

The teacher should look for some 
cue that his reflection has 'been 
helpful and adequately reflected.^^ 
The boit below ihows two examplei 
of active listening. 



After jvyhile it will f^ more like a 
natural form of ' eemmur|icalfon 
than 'tht gaggle of qMfStitfni, opin- 
ions, veiled threati, o!; bland con- 
veriatior fillers that we tpo often 
employ in our everyday 
communication. ^ / 

parents should expe- 
flence ^feelin^f being understood 
as a coniequenc^f active listening; 
for many parents\if a haq^dicapped 
child, this may be tne first step out 
of isolation, Parents may also expe- 
rience more specific ou^pmt s in the 
form of de'velopfng a sefise of con- 
nection and direction to Astring of 
o/therwise seemingly r\mbling 
S|tatements, , '* 

Active listening fosters a ^nd of 
abharsis and (lelps parents inflially 
(to identify and 'subsequently to 
accept' their own feelings, In addi- 



gyided practifce of active listening" 
ikills, Inservlce programs or some 
of* the commercially available 
couril's such as Pa^t Effective- / 
ness Training (PETjB^lde.^ce[- ^ 
lent training"~'oppo(Jnities* for ' 7 
those who desire mpre experience 
wlth tfii^ tjechnique/ * ' % t " - 
^ A \^m>nary_^pf guidtllnes for. 
active lWteri!nj(!ncludes^g 

1. Listen for the basig n^essage of . 
the speaker. C. 

2. Restate to the ipeaker a sirhple 
and concise summary oFthebastc^ 

. conten^t Sand/or feeling qf the x'^ 
message. 

3s Observe a cue Oil ask for a 
.response from, the speaker to ' 
confirm the accuracy and help-/ - 
fulness.of the reflection. 

4. Allow the speaker to cprrSt 
your pfrceptioii If it was Ihaccus / 
rate.. ' " * ■ 



Examph / 
Parent: 



Teacher 
Parents 

Examph 2 
Parents 



Teacher.- 
Parent: 



I'm really pleased with the progress Loretta has been 
making with the new speech tfierapist; he's so thought- 
ful apd kifid to always keep uslpformed about her pro- 
aress. i • ^ 

You like him very much, then, , 
I do. ver/much, 

I just don't understand. One day I feel that Gregory 
really likes his school. m\d the next day he says he'hates 

it.^ . V ^ 

He really confuses you. ' 

Yes* ht sure does, and besides , . . , ' 



r 



There are some cautions in the 
use of active listening. If the listener 
is ^nOt careful, he may develop a a* 
highly stylized way of responding 
which may become annoying to the 
speaker, * 

Worse, the speaker may interpi^et 
the stylized response as artificial, 
phony^or indicative of the listener^'s 
lack of genuine concern. Phrases 
such as "I hear you saying . . , 
or "What I think you're saying is 
. . > , ihould not be repeated too ^ 
ofteri. Ustnga reflection may seemj 
bit unnatural at first until theactlve- 
listener begins to experience some 
revi^ariis/in the^ form of encour- 
aging fesponies from the speaker, ^ 

Maintalfiing Mofflentum 



tion, people tend to feel comfortable 
, with the listener who reflects skill- 
fully. In the school setting this may 
influence the parent to be more* 
open to. a codperative home-school 
relationship. Active^listenlng is a 
technique which encourages par^ 
ents to think Independently and to 
discover their, own solutions; it 
communicates the teacher's belief 
, and respect in the parents' potential 
for self discovery.- 

Active listening is a skill which 
requires considerable prattice in a 
laboratory or clinical setNng. Many 
colleges and universities offer basic 
counseling or guidance cpurles 
which in.troduce and allow for the 



ATTITUDES REQUIRED ANDi 
RISKS INVOLVED 

^ Gordon (19iiO) stresstdlhat active 
listening' is not simply an external 

' teehniqu^ "pulled but of the topf 
*Hif" whenever iomeone has a profe- 
lem, rfa ther, ft is a method for put- 
ting to work a basic set of attitudes 

, jabout h uman relatlonihlpi. With^^ 
out these attitudes* the teacher who^ 

^ attempts to listeri to a parenf will 
appear to be false* empty, mechani- 
cal, or iniincero, Whenever these 
■attitudes are ablent, a teacher can- 
not be an effective active listener, 

/ Cordon Jisted basic attijudes which 
mu^t be present during conversa- 
tionr S \ ■ 

Yau muib want to hear, and^have 
tlfe time to hear, what the parent 
hat to say. If you don't* sjy so. 

2, Ypu. must want to be helpful 
with trie parent's problem at that 
time. Otherwise, wait until you 

do. ; ^ 

3. You must be able to accept the 
parent's feelings, whatever the^ 
may be or however different 
they are from yours. To accept 
his feelings does not mean^^ 
you must accept them as your " 
own, but sjmply that you allow 
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him the fight U>feeias hedoes,'lt 
U 3 way, of idying, "! can be mt/ 
and jfOiU Ctin be yoUT'' 
" 4. you must believe in the parcnfc'^ 
ability to find solytions to hif-^ 
own probloms. This requir^^ the 
teacher tp. give op decision mak- 
ing pov^er over the parent's life. 
The risks mvotved in active Us- 
teni^nj^^stem from the procefs itself , 
which requirei the listener to sus- 
pend hisuWn thouj^fitsaqd feelings. , 
.Active listeninK is mit eaiy) it is 
ph yj ic a lly a nd me n ta lly d ema n d i n g . 
It rtH|uires that we attend fully to'' 
dnotlifr pefsoni that^t Cfaie to 
focus on bur own Conetrni or prob- 
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lemS; that we suspend oLir morilii-^ 
tic and ethriocentrlc biaiei and 
jud=^ent9. In sHort, it compeli the 
listoher to see the world sb aQOther 
sees it. . ^/ > 

The teacher who willingly listens 
to par^ts riiki having hti opinions 
and attitudes changed and invites 
the^pOiiibility*of having to reinter- 
pret his own experiences. For some.^ 
teachers this will be seen as an 
intensely threatening experience 
.a^d for this reason they should 
: refrain from its use. Otherf will 
chopse'to actively liften Js^parents 
as part of their personarina profess 
sional commitment to families of 



handicapped childfin,, es well as, in 
fhe interest of ei^panding their Own 
human potential. , ^ 
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|uUic Law vvjiL be' tegarded some Wuca tors, as 

iKr'eit iind a chaflcrigrffom paf^nti and byloihers ai an \ 
Oppbriuhii]^ for 'parenij jihd leathers lo wdrk i^^|herV = 
■L.:, Ftfhafii the miijw differi^c^ between il^ i^q frouprfef fducitow - 
if$ pne Of allimde, beciule te a tetta^ih estenE ihe belia^oi^.wlll be . 
limiUr, Thoid who are' fearful sf the Imwill ^ke Iteps lo ImUfe 
that Eonridehtiallty of IniotmAtlon U imuttd, that' children are 
J, tettfdin a nqfndUcrimatQry manhif, thit'lndividuatlzed education ■ 



progk-aipi (IEIl5p);ife |»fitten with long ind short t^rm gbala, that 
dut prpf^ procedyrei are fuarahteed.^and that pftrenti ai% noth 
- nedofahyEhangeffinpr^^pi^!, ' " 

^Thoif who- look forward to the opportunity for parents and ^ 
mchdn tb. plan cbopcrativcljf for ih^ welfare of ehlldfen wili takf 
\ : the. lame iteps^. VVhlle one group wi if careful ly^olie'eE a'ivi docu^ , 
ment defensive data (It* , a of the numb«r of phone calls made 
I ' and*Pefiatered lettf rs iem ta parents mformlng ^hem of placement 
deEliionf)» the et|icfirbup Will be Equally coneenied with attempts 
to get parents actiyery Involved in educational deciiiora regarding 
their own children. In many ways h is unfertunate that UWs muM 
, bc^ passed to insure dialogue between pare ny and temcheii when 
, many teachers hMe experienced the benefits of this iype of inter- 
^ acddh^fbr years, ■ ^ 

Hardly ally^ducator Would denj?^ the afror^ influenee ihat^the 
.home has oh a child's grqv^h*and d|¥elopmehL In fact, when a 
child does not tearfi or misbehave in the eiaisroom. parental ah 
diud^i^d behavior are uiUaUyhighHghtcd as the major rea^ 
If pajemal influence is accepted as a potent force in child behavior 
; thai caii^bc for better or for worse, then educatfirs have little " 
choice but to establlsba wqrkjng relatfonihlp with parents,^ 

VALUES ANDlATT^tUDES „ 
As a behayiqralist, there is i tendency to ignore 'values aiW atti 
' lud^ because of the difficulty in measurement, llowevfr. gne 
' should recogniie that pedpile often act' o^'the values tl*y hold^ 

rather than "hard" data. Millions of people smoke clgarett^ teyen 
> ^though data indicate that this catt^ be harmful te ih^ir health; 

large numbers of adults and children are overweight even thqugh 
^;^dat3 indicate that this can lead to ea.rly' death or ievere .health 
.problems; teachert do not uJe daily report card systems even 
though data jndicaf^ that, this technique hel^ a^leraie the 
7 growth of many children; . , , ' 

^ Just how Ifhgprtant valua^ are san be iested by trying to teach 
behf vior modincation techniquei tp parents W teachers whfe|do 
i not "believe" in rewards for corf eel behaviorrOr, tiy/o convmAe 
M number Of parent^ who believe in going back to the basics thi2t 
it important to leaclj their ^n^ren spclaliiation skills. Therefore. 
iOb^omes nec^ary^ for teachers to ^b^ of their values 

; and <b.bc cognizant dfihe values th^t parents bring to conferences 
or parentgToui} meetirif^. , .. v . ■ ^ ' 

. ^^'"^iv'^ * number of sources lhat teaeher^ may turn as aids 
ill value clarifl cat ion o^asessment ; ■ ■ ' ' ' i 

K^i^chenBaum (1972) have prepared a i^umber of .vatu^^ ■ 

f^^TMAQIfNQ j^empUQnQl ChiJ^f q. SpMng 1^78, pp. SS-^fiO. 
GTOrtiht © 1 j^f Th« CduncU for &taaBtionii ^lldrea V = v : 



. clarification ciscs fe^ students arid teacheij; Some may- 
be carried ouLaU ne and othe^ invqive other people* ' 

' ' 2, Engage iH valueAs^^MSmmt ti€^^^^ 

(1977) have incluHeaa ndhiber df techni^el for assessing 
^ne,'i own valus is they relate td/paren^/luch-eitefcis^ as 
I'Whe Api.r*' !Tii Balance Sea lei" and '^jSvou a Teaehei 
Who ■ ^ for teichers, or ';Are Vou a F||irent Who , , }" 
and "Whom Wq4id VoM-Teli?»' for parertJiVmay be helpful 
in reviewing valu^. if^ • i 

^ ■ , ■ . • i 

Dei^lop your ^im valuss odsesfmeni Umhiquis, h would, 
probf biy bciielpful for eieh teaHer to.s^nd 
^^papei- and pencil to do some Introspce^^ii 6r to meet with 
some other teachen ln "raps^siOns^on^at faeh individual 

I believes about leadiing and Working w^fc 

The samfc positive, attitude an^ feeling of jjlnfldefice thit teach^ 
have toward working with" ejtjceptibnaj'/^^ren will produce 
fruitful results in vrarklngwith their pa'ren^^Jl ^ V 

'CONFEkENClNeSRrtLa , jf^ ' 

-Most ipedal educators are knowicdgca^le, skillful, and well 
tr|incd in working with exceptionpl cbij^r^n. Many of the same 
skills are effective; in' w^klnt with pa ren^|j*o| lowing are some of 
.the factors thai may iiiflLenrt the interaj^^i^n between parents and 
teachers; f J/ < 

1, Enmyonmsm, Arf^repf-that is/^jlifortable and free from 
interruptloiis seems to be condudye to good conference. 
Placing a table between parent and teacher seems to act as 
a barrier to'discussibn, (Kroth i Simpson, 1977), 
Ltiisnmg^^A teacher IS 0 ^pod active listener can, gain a 
great deal of information andean help parents in problem 
sol Wng conferences. Tlie respomive posture and a^^^ 
^ sWiii that a teacher usra with children are 
parents (Kroih, 197'^). p m 

■ i .7- . ■ 1 . •• 

Recording, Learn to write do^^ any imporunt Information- 
. that parents may share.j when you go to a doctor or lawyer, 
■ .you expect ttie profeisional to rnake notes. This Is a tech* 
. / niquyo help you rememberi but it also^ stresses ts the parent 
that ^u^ care enough about the Info/^^tion to record it, The ' 
infOEmation thm can b^ ft^edback to the parent to Insure its » 
, ' accuracy. . - ^ ,f \ -f-'^ 

s ^'^trntng. Jiisi as children iike to kno^^ when assignmentJ are 
[ dtig 01^ how much tifflie they have jO w^rk on a project, 
parents appreciate knowing how lon^the conference will be 
^ or how ojten thby will ^xpected to come. Adhering to time^ 
limits in both jhi leiig^f time ^d number of conferences' 
^™ I'J^'^hancAhe eff^ctivenss of pafent/teieher problem 
^^h?iflg ^rifer^ces (Baften & Bariem 1973), 
There are a numh^ bj^booki that ina^ be H teachers! 
Fpliowing isa list of s^ctljiijrirf in paperback; ^ . S " 

^Benjamin, A. The hej 



9 



niii> Ii74. 



■ inUrvkw, ; Boston : , Houghton-Mif- 



= D'^e^f!,vK, % individ^l paretiti^^^^ GolUm* 
bui,^H| iureau't>f PiitilMheN.^^^ 196S^ ^ 
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Kelly, E, J, Parent 'ttaehet int§faeiwn -^A spicml iUucaiion 
pmpsetive. Scmlet Spedal.ChUd PufaliciiiQni, 1974. 

Kroth, R, Commumeaifng with parenis of eMC^ptimardtii- 

drgn. Denver i Love, W7: ' ■ ' 

" ■ • , ■■ ■ 

^ Krotli , Ri Li , & Pimpson i R. J^ff conJereHcei sj a teaehtng 
Jlra^e^, Denvet: Love, 1977. ^ 

The conference U in sppqrtunityr for the signincant ddulu in 
a child'^ life to get together for ^int panning , As jhc child be* 
cotties older, he/ih^shouid be included 34so,^ i 

PARENT EDUCATION \ 

Pr©(tsiioniIi recogniie thst parents need to be Involved in the 
ediJcatlQn«or their own children ^ There i>V riot enough profes- ' 
aional^ to^proyidf all of the services n^eeded, bur prDbatily more 
Impoftant is the need for.€OnjUtency 'between school and home, . 

Miriyof the methods and matfrrgls used byj^eacbers in the clisl^ 
room can be repUcated in the home by parents, Paren^ihave been ^, 
taught niial therapy (Guemey, 1969), behavior management' 
(Adamson, 1970), to test their own children (Kroth 6l Sinyjion, 
19?^), plus how to teacH their children to read, ^be^assfrtive, to' 
use^ effective parenting and bonding, etc, i(ScholI & Kroth, in 
press). Clasiro^im teachers have Involved parents as aides and have ° 
taught them to gride papeil, , record datii.t listen to chitdren read; 
and to run such propams4s the Monterey RSding at\d Mathe^ 
matics programs- With the Suecess of a varietyijff parent education 
pfDgrams, it is reasonable to espect that progr^tve special eduea- 
tors will become increasingly involved iri parent education. ^ 

In designing and planning pareAt progrims, the educators-will 
want to consider the following^ factors^ ' ^ 

L HeUfQ^enetty. Par^ils^are rfot a homogeneous body. The 
i = only thing they rnay have in common is a handicapped child, 
Some will be well ready sdme will be skilled modifiers, and 
- some will be good- listeners. The educators 4fi|I ffeed to 
^ . anstyze the parents' n^edi just arihe cllildren^' needs arg 
. taken into const deration in tHf^: dassroom i's?, fiifferentiat - 
' diaglnosi^ should lead {p differeniiarproj^ ^ ^ 

. 2, Size, ^n'gene^a^, parent educaiion group should be. k^t J 
smalL Mosi^ programs rf farted in the literaiure seem to run 
from 6 to TO individuals plus the gr^upieacier(s)i It is ox< 
tremely djfncult to have meaningful interaction in groups qJ 
more than iO, Large gr^ps usually end up- being lectures 
Withaohe way flowbf info^atjon, ,y e 

= S. ^ Tims. : A parent education progT|m should have ^clear pbjee^ 
^ lives and usually a specified number of sessions. For example, 
if a teacher can Say to; p^ents that they will^be Involved in a 
* program v^ere they can learnjo Help their children read and 
that it will involve fpuf i hour scions;, parents seem to 
, respond better thaji if the goals a^e vague and the length of^ 
= commitment is not clear. ^ , 

Special educators ha v| a number of ski 1 1| and teehniciues. to 
share' ;with= parents. , ^r^tegies for designing progrhmc are ^e- 
scribed in gr^atef dei|illrt CtniVi^ Ig^obii /nt«/i?erf mtnParmts 
(Scholl & Kroth, in j)Te^),s'BasicaIly, the .;ame process that a 
teacher goes thfOuglj in developing a lesson'^plan for a teaching 
unit applies to d^eldping 'an J individualized pare^' education 
pro^arni , ■ ' 

^OMMERCIi^^PROGRAMS ^ 

There ^fe''a number of cqntmercmF materials that have been de^ 
v^Ioped iriithf =1^1 fisw year|,.Mosi of these/ programs require a 
rninirhum arftount of, background, to itnplernenii They include 



leaderi manuals ^d other necesiary ^ater lalf. 
' The advintages of using commercial material are that it insurts 
, that basic points will not be overlooked by the presenter and the 
audiovisual materials ^rovidti variety to tht workBhop. Th^dls^ 
advahtage Is^ihat ''canned" presentations never seem completely 
right for a pdrticular group. Usually the. presenier ends up moUi- 
, fying the program by leaving something out or adding to it< : ^ 

*The following l(its 4ddt'est vdrldus phases of parenting, parent' 
e^ucition, dr techniques for wosl^ing with parents. Some are relal 
tlveiy^ "user free " but, most of jhem should be-used by skilled 
ieafi^rs. / ■ i ^ ' ■■^^ '' 

, "t I . ^ ' = 

Syitemfitit Training for EfffqhVe Par§nting by Dbn Dinkmeyer 

and bary McKay, Pbblished by Amet^lcpn Cutdance Service, - 
Inc, /Circle PineirMiHn^t^fi&014r 1976.. ■(^^'■■-■■^ , 

\y Managing BghdtMOt: A ^^reht Invoii^rnent Pfogr.am \ hy 
^ Richard' L. McDowell /Published by BrL;; Wineh artd^tAssod* 
i at^e P,0, Box llSSe Torrance, California ,905d&,,1974. Also 
distributed by Research Press/Champaign,TlllnolSc 

.•^ Eysn Love, is Not Engugh ; ChUdren with Hatidifaps, produced 
. by parent Magazine Fjlmf» Inc, SI Vander^ilt Ave,, New Vsrk 
fliY 10017, 197i,^ . ■ ' ^ I 

Th f 'Ant 0/ Pa renting by BU 1 R , Wago ns^lleri M i fy ^Burnet 1 1 
Befnardjahburg and Joe Burnetii Produced by Re^arch Press, 
^Champaign, ^IlinoiSi 1&77. " = 

Keeping in T%ueH WHA Parentsi The Tiachets B&st Frimds sby 
Leatha Mae Bennett and Ferrls>p, Henson, Pybjlshed by Learn'/ 
irig Concepts; 2&01 N/Limar. Austin, Texai 78705, ;1 977, / 

Ai mterest in parent/teacher Interaction increasi^;.bneiCan ei- 
pect that large numbers of kits will appear on .tKe.msrket.^juit' as 
with any commercial teaching materials, teaehen will need to be 
judicious in sel^ting kits tHat are appropriate for their parent 
population,^ ^ * t * ^ ■ 

I " - ■ - ' " ' ' '■- ^' ' - / 

CONCLtJSlON 

Working with parents may be one of the most important and signi- 
fleam activities that educators can erigage in. Not only is tJie ac^ 
tiviiy mandated by law but ihe devel6pmei^\ of ^consiitency be- 
tween ichoal and home may make it 'f^^ibleTor children to grow ^ 
enEiugh to function in society, ^ ? ' ' 

Wirh the aoycnt of Public Law 94- 142, pare|nn^as well as teach- 
ers need to learn .how to confer. Some, special edueators have, 
already started programs to teach parents how to prepare for 
conferences and how-to be active participants in appraisal and re^ 
view committee meetirtp.JThe assumption is that the more parents 
know about educational techniques and^procedufesi the more acr / 
tlve they can be in the educational proce^. 

^ *■ " , ■ ,/ /v' ■ ' \ - ^\ ' 
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IN Futures of Chiidren. Hobba (1975) articuv 
Uted 8 let of pfinciples^^^^^^ serve as 
a bkais for providing the cKndfm of our nation 
with the best eare anH education of which Vv^e 
are capable > Later Ihftt year the Ecfucafion /or 
All HandidapRed ChJJdren Hc|o/,ig75^ PubliG 
Law 94-142» established, through law, a num- 
ber of the principles jwesented in Futures lO/ 
Ch/jdran. Both dbcuments reflected the advo- 
cacy of individuail rlgftts, court deciiions. and 
intense study of iisues and procedures ftev^lv- 
ing around the identification^ classiiFication, 
and educatidri of children who proVed difficult 
for sdcietal Institutions to acconunddate within 
>^elr traditional pattems of lervlce.^A central 
principle of both documents was the tenet that 
*each child has a right tch an individualized ed-' 

tication. : . 

Priority for ^ the deliver of educatiqpal bSt^ 
vices under Public Law 94-142 hai' tiien as? 
signed to severely handicapped and unserved 
children, A second* but equally important* 
priority is the provisior^ of services to mildly 
handicapped and underserved children. While 
these priorities appear to be clear and to advo- 
cate the right to,education for all handicapped 
children, itriplemehtation" of programs 'de- 
signed to meet these priorities is variable. As a 

' resutt, there remain handicapped children yet 
to be served. . * 

This issue of Exceptiorial Children^ is fo- 
cused on the Yet To Be Served, The purpose of 

' the Issue is threefold. First* this issue^of the 
journal is designed to explore the resues and 
opportunities Involved in meeting the ec|uca- 
tlonal needs of the yet to be' served. Second* 
the issue is intended to provoke discufssion 
and debate that will clarify our opportunities 
for service. Third* the issue will hopefully, 
stimulate increaaed efforts in behalf of those 
handicapped children yet to be served. 

This article is intended to serve as an Intro- 
duction to the overall topic of the yet to be 
served. It is our purpose to (a) present an alter- 



native perspective of the Exceptional child; (b) 
provide a brief overview of the state of the art 
with respect to the yet to be served; and (c) 
briefly discuss three issues not discussed by 
the other articles included in this issue of Ex- 
' eeptionaJ Chijdren7 - ' 

Aeoptldnal Ohildrah ari|d Yeutri^A 
, Ptrapeotlve . 

Many deflnitioiis of exceptional children have 
been advanced over the yews, Most definitions 
emphasize that the exceptional child is one * 
^10 cannot obtain maximum benefit from the 
ii^al school prograih afforded the typlqal child ' 
Ixceptlondl^ is usually attributed id intellec^ 
iMl, physical, sensory,* or socioemottpnal/ 
. causesi Because the exceptional child cainotj 
* obtain maximum benefit from the usual sohooll 
progrimi supplemental, specialized ' educa- 
tional services are required, ft is important to 
note tiiat it is the behavloyi^iflf the c^lld thaf .; 
lead to referral and cla^lficatlbri^ as excep- 
tionaL These same behaviors can be described 
as skilli and the chUd'^ perfomarice de- 
^ scribed* as skill levels. ! .J . > . 

Basey on this anal>rsis, we prefer to define 
exceptional cKUdren and"youth as;children^ 
and youth who have nfotor, sel/ help* cogni-; 
' tiye* Of; personal-social ikills that deviate sig- 
ni/icantly from the sidlMeyels of their same 
"^age cultural vor ethnic group peers. This defi- 
nition of exceptional children and youth fo- 
cusls.on the befiayioral skllU of ,tlte child. The 
child^s ikill deviation Qpn be in one or more of 
the skill domains, the defiftition does not state 
' that exceptionality is due to deafness, blind- 
ness, retardation or any* other internal trait 
Rather* the definttion siJesses that a child is 
exceptional ^cause the skill levels demon- 
^rated^by the child are slgniflcantly differentf 
' from^the sklir levels exhibited by the child's 
age and cultural group peer.^ 

Using this definition as a base, handicapped 
children can be defined ai children wKose 
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akill levels are si&niflcantly below those of 
their pBBri. Giftetf children would be those 
, jfwho eKhibit s^l levels iignificantly above the 
■ ■'^ skill levels ontheir peers, 

implicit within the definition is mn interac- 
tiop between biolpgical attributes of the child 
and the degree to whiqh the child has been 
taught. While biological damage rnay produce 
/-sensory, intelleGluaL^r physical impairment, 
* the ikUl levels demonstrated by the child are a 
result of::b6th the dalnage and the degree to 
which the child has been taughjt. Instruction 
is. thBrpfore, also a significant determinant of 
exceptionalit]?, r ' ' 

Corisideration ^f cultural, ethnic, and group 
$g& peers have beeh included in the d^inition 
" because of in acfiumulation of data (e*g. , Mer= 
cer, 1973nhat has demonstrated thit failure to 
take cultural/ethnic variables' into account has 
resulted in excessive number^ of minority 
group children being misclasiified as handi- 
capped. Dat%. idjusted for cultural context 
^demonstrates the need to relate the skill levels, 
of exceptional childreri to the skill levels ex-' 
hibited ^y both their cultural and age group 
\ peers. - . 

The definition avoids defining exceptional 
childiyn in terms of the public school. Thus, 
the definition opens the age rangewithin wjiich 
persons can be considered exceptionaL By 
* avoiding referenced to the school, the definition 
also Fecdgnizes tfie reality that the. education 
of exceptiqnal children occurs in a wide range 
of settings, A furthef advantage of the defim^ 
^ tion is it€ stress on skill levels. This emphasis 
places the focus' of instruction \n its proper 
^perspectivei the' improvement of skilL levels. 
Effgrts to meet the educational needs of the 
yet to be served will have to focus on the deliv« 
ery of speciaj education jn a wide variety of, 
settings and on age ^oups outside those usu^ 
ally served by the school. Educational efforts 
in behalf of tKe yet to be ser^red rnust also focus 
on the enhancement of each child '1 motor, self 
"h^lp^cognitiyp, arid peraonaKsocial skills. 

"'' ■k - A f The Stat© of the Art 
lcl«ntlfla«tl£in and Evaluation 

One reason foe the existence of the yet to be 
served as a group fi ihe f&ct that they are some- 
times difficult to identify and evaluate using 
^ .traditional noieans. pur procpdures and evalu- 
ation tools ate pot readily adapted to multi- 
handicapped* infant, or multicultural excep; 

Maintaining Momentum ^ * 



tional chlldreni Corriparing children to a norm 
that does represent them or interpreting . 
test results Bas^d on extrapolatsrd norms pre= 
sents seriQUs problems when determining thp * 
^ligibility^-,^ children for special services/ 
EvalMation of exceptional children (i,QM spe» ^ 
oific testing an^measurement practices) needs 
to be reviewed critically and *presented in a 
Jater issue of this JoumaL ■ 
Progress is being made in the dBveldpment 
standardized testing procedures for some 
subgroiipj of the yet to be served. The contrib- 
utors to this issue note, however, that most 
current, effective . assessment ^forts mb de= 
-signed to analyze functional behaviw^ (i.e., 
skills) as a basis for. instructional planning, 
fe^While progress in developing procedures for ' 
assessing the functional skill levels of excep- * 
tional childrwi is beig made. ^development of 
procedures arid tools for identifying the yet to 
b$ ierved hanapered by a variety of prbb- 
■lenjs: Children with mild or subtle skill devia- 
jtions are being passed ov&r in favbr of children 
with more extreme deviations. Many teachers 
are unprepared to recognizamild deviations in ! . 
skiU development. Systematic referral pro- ^" 
grams for children with ipili^deviatibns are 
underdeveloped. Teachers' may alsq be •reluc- 
tent, as noted in Meyen's article, to refer handf^ 
. icapped- children for evaluation. Because of 
compliance audits, local education agenci^s^ 
nnay be directing evaluation resour<]es to the 
more obvious exceptionalities. If thy allocation 
of Bvaluation resources is inequitable, it tis 
hkely that some mildly handicapped children* 
are not being identified and are, therefore, at ^ 
risk, for being underserved. In the rush to 
identify and evaluate hahdicapped children, 
the gifted, including minority gifted and h^nd- - 
icapped gifted, are often oyerJooked or as- 
signed low priority. Each of tKisa problems 
contribute^ uncounted numbers of chirdrert to 
the population of the yet be served. 

Intervention Stnt^les ^ 

The articles thai follow document the diversity ; 
of the populationvof y^^^ to be served, Each 
of , these- subgroups-p^es^hts unique^ educa- 
i^prtal problems and opportunities. As a result, 
diversity of instructional effort is the norm. 
Documentation of the effectiveness of the de- 
veloping:^ instructional efforts is frequently 
lacjcing. The development of instructional pro- 
grams based oa behavipraL skill analyses will 
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lepd, However, to the.acquisltlon of data dto- 
onstrating progFarn' effectiveness for each 
group* 

^ A number of instructional prdblemi are 
corniTion to each of the iubgroupa disGUSsed. 
Whflt should thosQ^children be taught? How 
does what they, need to be taught relate to the 
regular curriculuni? How does t(ie curriculum 
relate to the skills needed to funation as inde- 
pendently as possible %s adults? Under what 
conditions is the curriculum most effeqtiv.ely 
delivered? How does the cufriculum accom- 
modate unusual educational iettinga>(e>gM cor- 
rectional facilitiei, group homes)? What cur- 
riculum and setting is appropriate for infants 
or young adults? How do we involve the Te|- 
ular oducator in the instructional pfograni for 
the yet to be served? While each of these prob- 
lems is conimon to each group of the yet to be 
served* each solution isj as varied as the 
subgroups themseives. ' ^ ; ^ 

Resource Alloeatloh '■: ' 

^ Whiie^ allocating fundr for resources and sup= 
port services based on numbers of children 
With categorical handicaps might be adminis-'* 
tratively expedient, such an allocation system 
implies a ''state of the art that simply does not * 
exist. Tying financial, resources to categorical 
disabilities promulgates beliefs that (A) cate- 
gorical disabilities ar^ operationally defined 
and functional; (b) children of brie disability 
jare hoift b gen ecus and^ exclusive bf children^f 
another disability; (c) knowledge of child's. , 
disability predicates the selection of one in- 
structional program over another; {d) there is^a 
significant interaction between diagndsis, 
teaching program* and change in skill level; 
artd (e) all exceptional childrenp that is, those 
in need of spefaial services^ will be identified * 

'and served adequately via a categpricd moddll^ 
Theae beliefs have been shoM^n to be^nsub- 
stantiated (Fdrhess, 1974; Lilly, 19^; Mc- 
Donaltlf i968; Regen 1972; Weiderholl. 1974). 
^Adhering to this regimen will hay^ pro- 
found offncts. In addition ,to pGrpetUating a 
system founded in supposition and nonfactt it 
will ovtirshadbw the slgnificance^f dtitermin-^ 

' Tng exceptionality by observatloQ.^pn^ eva^ 
tion of skill dqrnains: Consequently* the prac- 
tice, of designing inslructipnal programs based : 
dn. ifionfinubus assessjnoht and identificfition^ 
of leacner needs will be delayed. More impor- 
tantly, perhaps; adhorencB to a categbrical sys-!^^ 
tent ojEs^resource allocation may preclude ser- 
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' vice to the yet to jbe served because the nature 
of their ifistructional needs may prohibit a 
"categorical diagnosis/', 

It is time for progressive change, One level 
of change is to modify the present method of 
allocatiiig financfal resources for program sup- 
port. If the insttuctional needs of the y^t lb be 

^served are to be met' modification of bur re- 
source allocation patterns must be made. Re- 
ports (Bernstein, Kirst, Hartman & Marshall, 
197B; McLure, Bufnham, & Henderspnj 1|^975; 
Hobbs, 1975; Levin, 1978; Lilly, J^7; Rey- 
nolds & Birch, 1977^ Rossmiiler, Haf^ ^roh- 
reich, 10f 0) of varibui funding plans SDOw^lhat 
resource allocation systems designed to meet 
the needs of the yet to be served should accom- 
plish the following^ ' 

1. Modif)^ eligibility criteria for special' ser- 
f vicds so that they (a) assess areas of learner 

need and identify specific skill deficits; (b) 
ar^ relative to cultural or ethnic group age 
^' peers; and (c) do not assume that a JJ in- 
structional •needs are based on the child^s 
disability^ 

2. Coniipenfate cross categorical or.noncate^ 
gorical ^leaching to (a) enable cpmpreh en- 
si ve assessment and identification of4earner 

^ . needs; (b) provide systematic, teaching 
. practices designed to remediate identified 
learner needs; arid [q) enable inatructipn to 
be^^^e^iSnsd to' the sKared needs of. many 

^ s children. ^ : \ 

3. Shift the financial reimbursement system 
from a child count to the support'.of the 
teacher and support per^pnneL 

4. 0eimbliTse local education agencies for de- 
veloping special instructional and compen- ' 
satpry programs (or program compoiipnts) 
designed to accommodate varied excep- 
tionalities and needs, ' 

5. Allow an equitable dollar:di§tributibn to se- . 
verely, mildly, and mainstreamed handi- 
capped "chi|dren as w^l as gifted chil^en. 

Acquiring the funds deeded to fulfill the . 
proriiise of arf appropriate, iridividualized ed- 
ucation program fgr the unserved and tlinder^ 
served remains ^ problem for both legislative , 
and educational leaders. Failure to solve the 
problem will lead to continued failure to ac- 
tualize our prprnise to the yet to be served. 

. \ The Vet To Be Servid 



V Thro© Istuos ' ^ 

There are three issues that are not discussed In 
subiqquent articles. Those issues bear on the 
educatipn of thla underserVod qnd unaorved 
and must be mentioned. T^le lasues include (a) 
fragmentation of effort; (b) the insular focui of 
traditional special oduchtion; and (c) iubstan- 
tivB compliance with the promiaes that are Im^ 
plIcitMn Public Law 94^142 and much^of our 
curront special education literatur©. 

^agmentatlon , 

As a prof easlon, special education in very frag- 
mented, The fragmeritation ia the result of 
professional , praatices ind personal prefer- 
ences. .HiatqricalJy, wo have divided excep- 
tional children into djaci^te subgroups and.de- 
I velqped discrete* aopajrite programs for the 
preparation ot- personnel to teach a particular ' 
categorical subgroup. In some local education 
agencies, seryice delivery for different groups 
of excepUonal children wap sometimea as- 
signed lo_^ unrelated adminiatrativ^ units. 
. ^ By focuaing on the differences between ^x-. 
cepiional children, we produced multipie aub- ; 
ptpfessions within special education. We have 
created a situation whBrein' Special educators 
. iiplerested in one catego^ of exceptionality fail 
■fo see themselves as having anything in com- 
mon with apecial educators interested in a dif- 
ferent group of exceptional children. We have 
also qreated a situation w^Herein persons inter- 
ested in a given category of child sometimes 
' ; ^^"™^®ii!. ®8alnst other categories of exception- 
ality in order to sacure "a more advantageous 
share of scarce reaourcep, 
, ^^nipeting with bne another, We are 
' weaken thg our qyerall effort in behalf of the 
served, underserved, and ur^sferved excep- 
tibnal children. This fragmentation of effort, 
interest, and rhetoric serves^to conifuse the 
: public and their legislators, retard the im- ^ 

prbvement of services for all exceptional 
. dren, and create false schisms ' within the 
, profession, , * ' ' ^ ^ , 

By these comments we are not condemning : 
an interest in a particular group of exceptional 
children. We are, however, urging that when ' 
we serve as an advocate for a specific group of 
, exqeptional children, we also advocate for the 
other groups as walL Coalitions have been ef- 
fective for parents of eKceptional ohildren/CD- 
ajitions should be equally feffectlye for special 
educators. Only through common, coordinated 

= '. ■■ , ^ 

Maintaining Momentum , ' ' 



efforts in behalf of all exceptlQnarchildren can 
we develop the comprehensive programs 
needed to meet the needs of the yet t6 be 

served. * ^ ■ 
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Since the ^arLy WQO% the education pf except 
tidnal children has ^been a phenomenon in- 
creasingly identified whh the public schooL 
Pub^d Law 94-142 makes the provision bf ed- 
ucational services to handicapped children the ^ 
riBSponsibility of the local a^d state^education*' 
agency.: While the locurpf responsibilitjus^p- 
prqpriate, the histbrica} focus on the public 
school has mad^ thany. special educators my- 
^ opic about where special education occurs. ' 

Iri'striictiqnal programs for institutionalized 
mentally retarded and emolionaljy disturbed 
children were frequently outside the purview 
of the puttie aehpol. This was also.true of ed- 
ucational services for handicapped children in 
juvenile detention facilities., * • t 
; As a result of these practices, the public 
school classroom became the focus of special 
education efforts, As ip evidentl&om thiS is^^ 
of Exceptionai Children, many of the yet to be 
served are found In settings outside the tradl- 
tional focal point of special education. As a re» 
suit of bur insular fqcus, the develppment of 
special educaiion seryices for childrien in un- 
usual settings has been retarded. . v ^ 
If;^e*are to accelerate the rati at wMch the 
state of our art develops* We must becoM^ 
insular in foCus. We must become^ore out- 
going. As noted by Reynolds and Birch (1977), 
apecial education is being provided in settings / 
that are ■ increasingly diverse and dbcenttal- : . 
ized. Maintenance of this trend is important if ■ 
. we are going to provide an appropriate educa- - 
tion for the. yet td be served. 

iubAt^ntlva <±bmpllane# 

Substantive, qompliance with the promises in- 
herent injRublic Law 94-142 and Fufurfs o/ 
dhiJdren is necessary if we are to meet the ed- 
ucational needs bf the yet to be served.. Sub 
stanti ve compliance means developing the best ■ 
service plan possible for all exceptional chil- 
dren. This plan is comt^it^^ l^the idBology 
represented by human rightSi legislatiiQin and 
the right, tq education principle/ ' 

State andi local edufcatifen agencies are^hur- 
riedly developing prpceyiiral compliaiice 
guidelines and monitoring) i systems. Prpce- . 
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d^ral complia|iGe plans are being diveloped 
without the benefit of adequate opportunity to 
analyEB ail the jmtilieations the var- 

ied ^an^ compriBhBnsiye 'requirements of the 

^ la#* The Nsuit seems to be a trend toward 
meeting mlniinum itandards only, Meeting 
minimuhi^t^ndardi is procedural compliance 
With ihp^lftwT^ , i 

Fprces thai work against the development of 
plans to achieve iubstantive compliance are 

: varied and cornplex. Some of theie forces 4nv. 
elude the follqwlng facts (Clifford, 1978; Hobba, 
1975; McDermptt & AroO* 1978; Reynolds & 
Birchrl977; SaraiOjS & Doris,. 1978): 

? t ^ • ^ . '■■ 

Iw Not (Bvetyone support%the right' to edQca^ 
, tion principle. 

2, Attitudinal problems toward the handi- 
capped aire ever present. 

3. Taacher associati&ns are not alv^ays enthu- 
siaitic about mafnstreaming and its impli- 
cations: 

,.4. '.Teachers are becoming vocal about the lack 
of adequate funding and resources needed 
to teach exceptional children and/pr main' 
tain ^mainstreaming programs. 

5i Preservice and inservlce training programs 
have not prepared regular or special edu- 
^ cators for their emerging fj^B, ^ ^ 

6, Support for niany "special- programs is 
decreasing Isecause of the accompanying 

' probrems and bureaucratic papeir chase. 

These problems will riot be^ alleviated by fo- 
Gusrng on procedural compliance. They can 
only be ov^ercotne the ough Iconcerted efforts fo- 
cused oh the development of 'long rlnge plans 
^designed to achieve the. best possible educa' 
tion for all children of a community. Reynolds 
and^^irch .{1977) dbctiment a number of lo- 
cales wh^fe such plans at^ b&ing developed 
and impl^hiented. 

Suhqtaintive compliance will improve edu- 
cat!©^l opportunities for all children. Only 
throt^h . substantive compliance will we be 
able to keep our promise fo thd yet to be'served. 

ConeJudlng Comments 

^11 handicapped children have been promised 
a free appropriate education. The promise rec- 
ognizes that some handicapped children are 
not yet receiving services and that some hand- 
icapped children are underserved. This issue 
of the journal identifies a number of different , 
' groups of yet to be served exceptional chiU 



dren- Cpmraori to each of these gjfoUps is the. 
fact that they exhibit motor, self hUlp, cogni" 
tiVB, ar*personal=social skills "which Jevlate 

^ sigjiiflcantly from thejkill levels of their same 
age cultural qr ethnic group peers. The articles 
that follow describe issues, prbblemSj ind^rp- 
grams rel&ted to the identification, evaluatic 
and education of the yet to be served^ Whil^a 
number of problems in meeting the ^edm:a- 
^.tional needs of these groups are identified, the 

^^/^artielBS also document that the educational 
needs of unserved and underserved excep- 

. tiohal children can be met through obqyrdi'^ 
nated efforts and initructional prograins that 
are in substantive compliance with our prom- 
ise. , . • \ ^ 
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